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In October, 1984 the Nuuchanuulth Tribal Council meeting at
Tin-wis near Tofino, B.C. proclaimed that the language and people
previocusly known as Nitinaht be called henceforth Ditidaht. The
name Ditidaht more closely approximates the name as the Native peo-
ple say it when speaking in their oun languape. However, this gram-
mar was prepared several years before the change and, therefore, it
uses the older term throughout.






Introduction

Language setting

Nitinaht is an Indian language of Western Canada spoken along
the southwestern littoral of Vancouver Island from Pachena Point
to Jordan River. It is related to several other coastal languages
which together comprise the Wakashan Language Family. Both in
geographical distribution and degree of diversification f£rom the
original, ancient Wakashan tongue, the family divides into two
groups. A southern branch consists of Makah, spoken on Cape
Flattery across the Straits of Juan de Fuca from the Nitinaht
territory; Nitinaht itself; and Nootka, spoken on the west side
of Vancouver Island form Pachena Point to Cape Cook. This branch
is known as the Nootkan Division of the Wakashan Family. The
northern branch is called Kwakiutlan. It consists of four lan-
guages: Kwakwala, spoken on the northern portion of Vancouver
Island and on the mainland opposite; Oowekyala centered around
Rivers Inlet; Bella Bella (also called HeiltsuK), along the many
waterways leading into Smith Scund northward to Milbanke Sound;
and Haisla, along the upper reaches of Douglas Channel and ad-
jacent inlets.

These seven languages are all related in the sense that they
have evolved from a single ancestor speech just as French, Spanish,
and Italian, etc. evolved from Latin. This ancient language,
called Proto Wakashan was spoken somewhere in this region several
thousand years ago. The languages within both groups are quite
similar to each other but just different enough to be classed as
separate languages., These differences are of about the same degree
as between Italian and Spanish. Between the southern and northern
groups, however, the differences are far greater — about as ex-
tensive as those separating Russian from English.

Beyond these six sister languapes in the Wakashan family,

Nitinaht has no other known linguistic affiliations., It is, along
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with Makah and Nootka, quite different in grammatical form from all
other languages of British Columbia and the rest of North America,
As centuries pass, every language develops differences in
pronunciation and vocabulary from one region to another. These
varieties or dialects are also heard in Nitinaht. The specific
variety of Nitinaht presented in this book is from the Clo~oosel

area not far from Nitinaht Lake.

Language Type

For the speaker of English or other European languages,
Nitinaht presents a number of unusual features., For example,
the very sound of the language is a little startling to the English
ear. Nitinaht has many, many consonants and consonant clusters
which are totally unknown, not only in English, but also through-
out the length and breadth of Europe. One might imagine that
a language with so many consonants would sound harsh. The student
will soon learn, however, that Nitinaht speakers typically talk
quite softly which renders the language very pleasant to the ear.
(A chart of Nitinaht consonants is given on page iii.)

Some scholars have made the claim that Nitinaht (along with
other Wakashan languages)} has no distinction between noun and
verb, nor between noun and adjective. While this claim is some-
what exaggerated, it is true that such parts of speech are nowhere

as clearly evident as in the languages of Europe. All Nitinaht

word classes freely occur as predicators without special derivation-

2
al devices to transfer a root  or stem from one class to another.
The following two sentences provide a glimpse of how, in Nitinaht,
the same word can function, now in a manner reminiscent

of an English verb, now more like an adjective or nouni

1 .
See Lesson Eighteen, page 151 for a map of the Nitinaht territory.

2 The ROOT is the core of the word to which all else is attached.

2y




NITINAUT CONSORANTS

Labial  beotal Nental Affr. Palatal lateral Velar Labhio-Velar Uvular lLabio-Uvular Pharyngeal Glottal

Stops it t C & b k kv q q* S w7 ?
Glottalized B ¢ & ¢ 3 K o 4 4
Stops
Fricatlves 3 g i X x" X XM (h) h
Volced Stops b d y 1 w
and Hesonauts {m} {n)
1 T
Glottalized y w

Resonants

TIT



iv

. ¥ C
1) 7i°*X-7a Capc-aq. The cance is big.
big-is  cance-the

E) . . . .
2) <Capc-a 7?i*X-aq The big thing is a cance,
canoe-1s big-the

One of the most unusual features of Nitinaht and the other
Southern Wakashan languages is the absence of a grammatical means
for distinguishing subject from object in normal sentences, i.e.,
in those that do not focus extra attention on either the actor

or the recipient of the action. For the statement The dog is

chasing the cat, one hears equally either (3) or (4):

3) casivksa &i*k"a%ataq pi*Spigaq
chases dog-the cat-the

4) casi*ksa pi*Zpifaq &i*k"aiaq
chases eat-the dog-the

Everyone knows that dogs chase cats and not the other way around
and speakers of Nitinaht feel no need to state the obvious, What
is common knowledge is simpy not stated specifically whether one
is talking about natural or cultural phenomena,

In learning any language, the student must eventually acquire
much knowledge about the culture that uses that language. In
learning Nitinaht, however, the student must at once learn a
great deal of the people's view of the world or remain forever
uncertain about who is acting orn whom.

0f course the language does have the means for specifically

distinguishing subject from object when deemed necessary. If,

for example, a2 big cat turned tables on a dog, the speaker

could say,

5) casi*ksa pi*3piSaq 2i.kv?akityuq
chases cat-the dog-toward

where the suffix -(1v)yuq specifically marks éi'ﬁ"a7i dog as the



one being chased.

The fourth striking difference between Nitinaht and English is
the extremely large number of affixes found in the former. WNitinaht
has over four hundred suffixes which convey a very broad range of
concepts, not only abstract grammatical and temporal notions as
in European languages, but also a host of concrete ideas. For
example, both -q(i)s shallow vessel and --{1i°)Kkis eat/drink are
suffixes. The speaker has the choice of using either the suffix
or an independent word. Instead of -q{i)s he might say ha-waks(a)c
feast dish and in place of -(i*)kis, he could use ha?uk¥ egt. Con-

trast (6) with (7). (The final ~s on the first words means I.)

6) ha®uk"s buwéaq I'm eating the venison.

3. . .
7y buwackiss I'm eating venison.

Whether the speaker elects a suffix or an independent word of the
same general significance depends upon the amount of emphasis he
wants to give the item or action he is mentioning.

With so many suffixes, Nitinaht is classed as a polysynthetic
language. That is, a single word often has many parts (morphemes)
and frequently requires an entire English sentence to gloss it,

Here is a typical example:

8) hi-?dagatita’bha He 1s now taking something
into the woods.

This word has the following parts, a root hid there plus the
lengthened vowel (symbolized by the * dot) which shows the grad-
uative aspect followed by -(7a)q(a)r inside, -(?)i(t) ground
(in the momentaneous aspect), -(7)ap ecausdiive, -{7?)ar noﬁ {as
opposed to a former condition), and -(7)a he/she/it in the indica-
tive mood. 1In sum, seven morphemes.

Example #8 illustrates another important feature of Nitinaht

word building, namely fusion. When morphemes line up one after
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another in a Nitinaht word, each typically alters the pronuncia-
tion of its neighbor.3 Three types of change are especially common,
glottalization (p.17), lengthening (p.50), and reduplication (p. 72).
Four out of the five suffixes in hi°7daQaiita?bia cause the pre—
ceding morpheme to take on glottal stricture. Some suffixes
cause both glottalization and lengthening, e.g., -(?)abl pray
changes bii- rain into bi*A as in bi-AabZ pray for rain. Others
require both lengthening and reduplication as does -Yad sound of
in ci-qci+qSad sound of someone talking; ciq means talk, say.
Still others cause only one type of change instead of two. The
details of these processes are sometimes complex.

Scores of suffixes denote location and shape. In everyday
Nitinaht parlance, location is more precisely stated than it is
in the corresponding non-technical English. We might tell some-
one where his cat is in English by saying, Your cat is under the
car. The equivalent expression in Nitinaht is necessarily more

precise for the car must also be located:

9) hitaktqe=?3a pi+Spifarki*k  huhpubi?saq.
located-under-inside-building-it is eat-your car-the

Your cat is under the car which 1g in the garage.

1f, however, the car were not in the garage but, say, parked in
the driveway outside, then the first word must be altered to
hitaktSa*sa. That is, the suffix -17% Dbuilding must be replaced
by -(?)a~s growid. And if one had parked his car at the beach
(where the cat had then crawled beneath it), still a different
suffix would be used, -i?s, etc., etc. ! Such precision is
natural in everyday NHitinaht while in English it would be unusual.

Even such a simple statement as She 18 sitting under a -itree
is impossible in Nitinaht unless she sits absclutely below the

‘tree, roots and all. Instead one must say that she sits near, be-

side the tree.

3An example of such alternation in English would be the word depth
wherein the nominal suffix -t changes deep to depm.




vii

Particularly important to the grammar are two large sets of
suffixes denoting different moods and aspects. Moods express
the speaker's attitude toward the likelihood or reality of an
action or state. In Nitinaht most of the mood suffixes are in-
extricably merged with the suffixes indicating I, you, we, -etc.
In this introduction to the language only six mood/person para-
digms are presented. These are summarized in Appendix A.

Aspect suffixes relate the action or state to the passage of
time such as duration, momentaneous, habitual, repetitive, and
the like. Of the eight or so Nitinaht aspectual suffixes, only
a few very high-frequency ones are included in this introduction,

Even the semantic segmentation of the universe is quite
different in Nitinaht from English. Therefore, as the English-
speaking student gradually learns Nitinaht, (s)he acquires a
new and markedly different means of viewing the world. Acquiring
this new perspective is one of the most intriguing aspects of
learning a language that belongs to a radically different cultural

setting.

Format

Suggestions to the teacher, written in italics, have been
included in mest lessons. They point out ways of presenting the
material to young adults without resorting to English; however,
the teacher may choose to ignore them, substituting instead any
of his own ideas he thinks to be better.

Most lessons are built around a particular question word
such as baqapti* What kind of tree is it?, 7adi®qi* How many?,
and the like. The question and answer format is used to stimulate
student oral participation. It is also intended to provide the
student with the sort of vocabulary useful for eliciting cultural
information from Nitinaht elders who visit class from time to

time during the second term,
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There is a danger inherent in this approach, however. The
student may come to believe that besieging someone with gquestions
is as acceptable in Nitinaht culture as it is in the Anglo world.
Nevertheless, we believe that the pedagogical advantages of this
approach outweigh the dangers of cultural faux pas inherent in it.

Linguists generally state that most Nitinaht person/mood
paradigms do not overtly mark third person (he/she/it). However,
person and mood endings are, for the most part, inextricably merged;
and the language has a form contrasting with first and second persons.
Whether that ending is said to be simply a mood marker without a
person element while the others are portmanteaux of person and mood
is a question which does not, in our wview, impinge upon teaching
the language. This grammar is concerned first with helping someone
learn how to speak Nitinaht., It is only secondarily concerned with
analytical questions. Therefore, all paradigms are glossed with
the labels first, second, and third person.

In general, the system of spelling Nitinaht words adopted here
follows the conventions used by literate Nitinaht speakers and
linguists. One small change has been introduced however. Before
u and 0 sounds the consonants 5} g9, X, and E_are automatically
pronounced with the lips rounded. Because this rounding is
automatic, it is mnot written in standard Nitinaht orthography.
However, in this text, all rounding is marked with a little raised
: beside the consonant, whether predictable or not,

On the other hand, the spelling used here does follow standard
Nitinaht orthographic convention in that long vowels are marked by
a following raised dot, e.g., &awa'7k ore. The student will dis-
cover, however, that it is much easier to remember which vowels
are long or short in a word if (s)he writes long vowels with two
letters, e.8., Cawaa?k in place of letter plus dot. (Double
vowel-letter spelling is used regularly by some speakers of the

related language Nootka,)
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Dimensions of various items discussed in the Cultural Comment
sections are given in the imperial system rather than metric.
No Nitinaht-speaking consultant thinks in metric units but not a
few know English well and are accustomed to imperial units of
measure. It is ethnographically more accurate to use the terms
which the people themselves provide.

Cassette recordings of these lessons are in preparation.
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One

The elder who 1s teaching the class stands before his students.
points to himself and says distinetly several times ?uX"s

, I am . (Note that he does
not at this time use his Indian name.) Next he points to a
student and asks 7alqik, Who are you? If that student does

not understand, the teacher should suggest possible answers

with a questioning intonation such as ban?, Jim?, Tom?, or
Mary?, Betty?, Martha? (If the student being questioned still
does not understand, others will, and they should be called on

to answer.)

Fach student should be questioned several times. This is the
teacher's opportunity to begin to learn the students’ names.
The teacher must insist that everyone answer with TuX"s ...

and not reply with the name alone. This is very timportant.

After the teacher has asked every student his name at least
twice and received the correct answer, he goes about the class,

pointing to each one and naming him "uX“?a ,

He/she is . Now he asks each student to name the

classmate he points out, 7alqi* ya', Who is he/she?

Once again the teacher goes about the class naming each member.
This time however, he looks directly at each one and says

XY ?as , You are .

Now the teacher points to himsel] and, enunciating very dis-
tinetly, asks who he ig, saying ?atqiks, Who am I? The class

should be able to reply MuX"?as ... . Speaking briefly in



English, the teacher instructs the class to, one at a time,
ask the classmate sitting next to him ?alqiks to which the

classmate replies appropriately.

Pattern Drill A

1. 7alqik. Who are you?
uXs . I anm .
(student's name)
2. 7?algi-* ya°. Who is he? -
uxX¥?a . He is .
{name )
3. Palqi- vya-°. Who is she?
uX?a . She is
(name )
4. 7alqiks. Who am I?
ux"?as . You are
(name)

Sound and Symbol

? This letter, called a glottal stop, represents the abrupt
closing of the vocal cords. English speakers do this
when saying the negative word uh-uh.

a represents the sound of a in about, u in but, or o in
mother. {(In Engish spelling many letters can stand for
the same sound; and, conversely, the same letter can
represent a variety of sounds, e.g., the letter ¢ in at,
father, ate, and about. In Nitinaht, however, each letter
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has only one sound value which makes Nitinaht spelling
very easy.)

is like the sound of a in father. Note carefully that a*
is a different letter from a. The dot is important!

is like ch in church.

This symbol represents a sound much like the vowel of 1tf
or bid. Occasionally, it is more like a very briefly held
1 as in machine. {(Contrast with 1* below.)

is like e in he or 7 in machine. TFrom the Nitinaht per-
spective, the difference between 1 and 1* is simply one
of length — the duration of the sound. Usually, however,
English speakers hear the short i1 as 7 in ¢ and the long
i* as e in he. That is, the Nitinaht difference in vowel
length, quantity, is PERCEIVED by the English speaker as

a difference in quality, < versus ee.

is like ¢ and k in cake.

There is nothing in English similar to the Nitinaht sound
represented by &. It is made by pronouncing ¢l as a unit.

The student may find it helpful in mastering this sound

to place the tongue in position for la, begin the l-sound,

and then while still holding the l-sound, make a t. (See 1.5.)

The sound represented by this letter is not known in
English. It is something like % but pronounced further
back in the mouth. Listen to the teacher (or recording)
carefully. {See page iii.) The following may help the
student master this sound: With a finger against the tip
of the tongue, gently push it back while trying to say
key. This should produce the second syllable of ?alqi-.
{See 1.3, and 1.6.)

is like s in miss.
is similar to ¢k in shoe and c¢h in chauffeur.

is frequently like oo of boot. It is a shorter sound than.
u*. Sometimes is is more like the oo of lock, took.

is like oo of brood.
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The sound represented by this letter is a little like that
made when gargling if the lips are held rounded as if
trying to say who at the same time. (See 1.4 and 1.7.)

is much like y in yip or ye.

[

is pronounced as if it were a sequence of 7 + y.

Grammar Notes

.

4

1

.2

Comparing the sentences of A~2 and A-3 shows that Nitinaht
does not ordinarily distinguish he from she (although the
difference can be made, in ways to be learned later, if the
speaker thinks it necessary).

Different from English which uses separate words called
pronouns to designate I, you, he, she, etc.,, Nitinaht expresses
the concepts with SUFFIXES, that is, different sounds added

to the end of a word. 1In Pattern Drill A there are six such
endings:

Statements of Fact Questions
-5 I -qiks
-?as you -qik
-?a he/she/it -qi®

(The suffix -gi* is usually pronounced as -ql when ya* that
(one) inmediately follows.)

Statements of fact are said to be in the DECLARATIVE MOOD
while questions are in the INTERROGATIVE MOOD. (See, however,
2.3 on page 12.)

Nitinaht has many sounds which do not occur in English. Some
of these will require practice to hear and say correctly.

The Sound Drills are designed for this practice. Over a
period of approximately two months EVERY student can master




them — even those that to the English ear at first seem
impossible.

Sound Drill I

1.3

1.4

1.5

1.6

Listen carefully to the following pairs of words. C(Can you
hear the difference between ¢ and k, between X"u and hu?
Imitate the teacher (or recording) as exactly as you can
concentrating on the initial sounds of these words.

ka*tka*t  kneeing qartqa*t head

kiciyk fireplace poker giciyk pencil
kac3ia measure qac3ia elbow someone
hu?a* same XMatar change
husthu*t opening and XHustXYut splashing

closing curtain

huya* migrating duck X"uya-* bailing

Repeat the following phrases and sentences after the teacher
{(or recording). Each one has many instances of one Nitinaht
sound not heard in English. (The meanings vary from slightly
ridiculous to very ridiculous; but all that matters in this
exercise is practice in making the sounds correctly. Here
meaning is not important.)

X Aa-hawa*piuw Aaraséaq ha?a’s.

The black oyster catcher went too near the post.

q qaga*kacta?ruw gisabtaq q“u*?as.

The crippled man got a sliver in his foot.
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I am chewing oysters.

Pattern Drill B

L. ?uxXYa?hak. So, is it you now?
uXYa?as. It's me.

2. Su-, Good-~bye.

3. ?uX"a?ixaksu V. So, is it you folks now?
uX¥a?rid. It's us.

4. 3Su*tC. Good~bye, you folks.

Grammar Notes

1.8 The suffix -2’k means that a new situation has come to be;
some condition or state has changed. This concept figures
prominately in the grammar of many languages native to British
Columbia. In Nitinaht discourse it occurs constantly. (Trans-
lators often render the meaning of -a?% in English as now, but
the student should bear in mind that now is appropriate for
-a?x only in the sense of new, different fram (just) before.
It does not mean simply present time.)

1.9 The suffix -ak you? is another question form. It is pre-
sented in 2.3 of Lesson Two.

1.10 Imn addition to the Declarative endings -s, -7as, and -?a
(1.2) may now be added -id we.




1.11 A very common way of designating you plural in Nitinaht is
by adding -suw to any suffix meaning you (singular). (The
form Su*¢ Good-bye, you folks is explained in a later lesson.)
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The instructor selects four items which meet the following criteria:
1. The items chosen should be objects that were important in the
old days. 2. They should be small enough to take inte the teaching
area. 3. The names for them should not require the student to
learn more than two new sounds at this time. 4. They should be
representative of both men's and women's activities if the students
are both men and women. The following four items are suggested:
ga®awc pack basket, k"i*ga‘*b} whale harpoon head, %ictib mat,

kaceyk measuring stick, tally stick.

Each sentence in the following patiern drills should be said
several times while holding the appropriate object for the class
to see. Then the class repeats the sentences several times after
the teacher in unison; and finally individual class members repeat

the serterices.

Patrtern Drill A

1. Puk¥aq¥a ga®awc. It is called a pack basket.

2. ?uk¥agia k¥i*qa'bi. It is called a whale harpoon head.
3. “?ukYagta #ictib. It is called a mat.

4. ?ukvagia kaceyk. It is called a tally stick.

Pattern Drill B

1. ?uk¥aqta* ga?awc. Is it called a pack basket?




hi*?, ?ukaq¥a qa®awc.

2. 7uk¥aqta* %iciib.
hi+?, ?uk¥aqia %ictib.

3. ?uk¥ag¥a- kaceyk.

hi*?, ?uk"ag¥a kaceyk.
4. 7?uk¥ag¥a* k¥i*qa°bi.

hi-?, ?uk¥aqta k"i-qa'bi.

Pattern Drill C
1. ?uk"aqia* %ictib.

wik?a Puk"agiuws Fictib.

?2uk¥aqta qa?awc.

2. ?uk¥ag¥a- k™i+qa‘bi.

wik?a ?uk¥agiuws k“i+qa-bi.

?uk¥agta kaceyk.
3. 7?ukYagta* qa’awc.

wik?a ?uk“aqluws qa?awc.

Yes, it's called a pack basket.

Is it called a mat?

Yes, it's called a mat.

Is it called a tally stick?
Yes, it's called a tally stick.
Is it called a whale harpoon
head?

Yes, it's called a whale
harpoon head.

Is it called a mat?

It is not called a mat.

It is calleé a pack basket.

Is it called a whale harpoon
head?

It is not called a whale
harpoon head.
It is called a tally stick.

Is it called a pack basket?

It is not called a pack basket.
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?uk¥agta k¥i*qa*bt. It is called a whale harpoon
head.
4, ?uk¥agia* kaceyk. Is it called a tally stick?
wik?a 7uk"agiuws kaceyk. It is not called a tally stick.
Puk¥aqta ictib. It is called a mat.

Pattern Drill D

The instructor takes each item and one at a time harnds one to each
of four students. Then each student, in turn, hands the object he

now holds to a classmate. The Following verbal exchange is to

accompany this giving:

1. kYu* k¥i-qa'bi. Here (I'm handing you) the
whale harpoon.
ka-. I'm receiving it from you.!
2. kYur %ictib. Here (I'm handing you) the mat.
ka-. I'm receiving it from you.
3. kKtur kace&k. Here (I'm handing you) the 5

tally stick.

ka-. I'm receiving it from you.

lka* is said not only to acknowledge receipt of something but it is -
also used to mean Give 1t here.
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4. kYu* ga®awc. Here (I'm handing you) the
pack basket.

ka*. I'm receiving it from you.

Sound and Symbol

b This letter represents a sound much the same as b in the
English word rib.

C The sound represented by this letter is like ts in English
cats and Tsetse fly. (See 2.7.)

e stands for a sound similar te e in English peck. (Occasionally,
the sound is more similar to a of pack.)

h is like % in English ke.

k¥ is like qu in English quack or queen. (The raised w indicates
that the consonant is pronounced with the lips rounded.)

1 There is no sound in English similar to ¥. It is made by
placing the tongue in the same place as if to say la but
the vocal cords do not move. The only sound is the rush
of air around the sides of the tongue. 3If the English
word clay is drawn out at the beginning, ¥ is heard between
the ¢- and -Zay. Some students find it helpful to think of
it as being [h pronounced together. Others think of it as
a lateral lisp. Imitate the teacher (or recording) care-
fully. (See 2.8.)

W is like w in English wick.
Grammar Notes
2.1 The declarative mood suffix -7a he/she also designates 1t.

2.2 The suffix -?a he/she/i1t becomes simply -a after 4 (and
other FRICATIVES., Fricatives are all those sounds listed
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in the third row of the Sound Chart omn page iii.)
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There are two sets of interrogative suffixes in Nitinaht.
One, called the INFORMATIONAL, is used with words that

are inherently interrogative such as ?al- who or baq what.
Most of this set was presented in 1.2.

The other interrogative set is called CONFIRMATIONAL.

Confirmational suffixes are used to form questions with
words that are not inherently interrogative as in Pattern
Drill B and in ?uX"a’rak, So, is it you now? of Lesson One B.
Questions of this type anticipate a yes or no answer.

Below both sets are presented side by side for better con- f}
(-k"aq® is a suffix meaning call or name.

trast.

?ac(q) - i

is an interrogative ROOT! meaning who while ?u- is a non-
interrogative root of very general meaning called anaphoric. 7

(See 13.1, 15.1, and 7.3.)

Informational
?aCk"agii-. What is he
called??
?alk"aqtik, What are you
called?
?alkYagtiks. What am T
called?
?atk"aqtikid. What are we
called?
?ack¥agtiksu. What are you

folks called?

Confirmational

?uk¥aqta* Joe.

?uk¥agiak Joe.

?ukagtaks Joe.

?uk™aqiakid
di*ti+d?ar?tX.

?uk™aqtaksu
di-ti-d?a-?t¥.

Is he called
Joe?

Are you
called Joe?

Am I called
Joe?

Are we called
Nitinaht{e)?

Are you folks o
called Nitinaht(s)?

lp root is that part of a word which remains after all suffixes (and

other types of affix) have been removed,

It is the core of the word.

2Note that Nitinaht (like other languages in this region) asks literally
Who ig he/she called? rather than What is he/she called? when asking
about humans.
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2.4 The q of informational interrogative forms -giks, -qik, -gi-,
etc, 1is lost when immediately preceded by a consonant that
is in the same syllable. Thus, the expected form 7ad-k“aq-3qi-
(where - indicate syllable boundaries) is instead 7alk“ag¥i-s.

2.5 The mood suffixes that designate person are typically added
to the first word in the sentence. Thus, -(7)a he/she/it
is suffixed to wik no, not in the second sentence of Pattern
Drill C but to ?uk¥ag} is called in the third sentence.

2.6 The suffix -uws has the effect of rendering hypothetical
the concept expressed by the word to which it is added. 1In
negative sentences, it is suffixed to the word being negated.

Sound Drill II

Repeat the following phrases and sentences after the teacher.
Concentrate on the sounds ¢ and %; meaning is not important.

2.7 casa* cu*ccu*c. Chasing and scratching.

2.8 iaiai”a7da ?Pu-k¥i*% Fickib. He asked her to make a mat.

Vocabulary Comment

2.9 The word kaceyk tally stick, measuring stick is composed of
two parts, a root kac meaning measure and a suffix -y(a)k
implement. The -e- vowel occurring between the two parts is
merely EPENTHETIC. (Epenthetic sounds are those inserted
within a word merely to facilitate pronunciation.) See 3.10.

2.10 k"i*qa'b} whale harpoon head is made up of three parts, a
root k¥i*q (as in k"i*qiyu* smoothed, sanded), a suffix
-(q)abt (9.1) designating spherical or rounded objects, and
a vowel -lengthening process (which here changes /a/ to /a‘*/)
meaning PERFECTIVE, i.e., a completed act now a permanent
state. The name derives from the fact that the head of the
harpoon, once all pieces have been put together as described
in the following Cultural Comment, is smocthed by using the
skin of the dog fish, ya?Ca. Skin from the back is used
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first because it is rougher, while the less coarse skin
from the belly is used for the finishing touches.

2,11 4ictib mat is also composed of three elements: a root
4ic designating what is flat and limp, -%- floor (See 7.6,
8.1), and -ib denoting (usually) man-made objects.

2.12 The word gqa”awc packbasket is not analyzable in modern
Nitinaht. However, the last part of the word, -aw(a)e, is
an ancient suffix meaning container. (In the closely
related language Makah spoken on the Olympic Peninsula
-awc is still being used to form new words for various
types.)

Cultural Comment

k¥i+qa*bi

The word k"i*qa*b} designates only
the head of the harpoon and not the
dupiyad shaft. The head consists of
a razor—sharp tip about two inches
long made from dudck¥i- mussel shell,
and two five to,six inch barbs made
of elk antler, Au-dupi-c &a-k"it,
The barbs are greooved so that the
mussel shell fits snugly between
them:; and one or two holes are drilied
through both antler pieces and shell
to accomodate a Rapqab dowel. In
addition to the dowel(s), ?iZili-yp
spruce tree piteh serves as a glue
to help hold the pieces together and
di*?dik"a*?did wild cherry bark is
then wrapped around the head.

dugck¥i-

L dusdupitc Zak¥it

R




k¥i+qa*b¥

su*buda*?dt
pak“?idtivk
kaba“k

dupiyag

Jusk¥a*?d3

When holding the harpoon so that the side of the
head to which the lanyard is attached faces one,
the barb on the right is the Cak“up male while the
one on the left is the xa*da®k female. A successful
hunt requires the appropriate behaviour of the
harpooner's wife as well as his own conduct and
skill. For example, the wife must not be active
while her husband is out whaling. She should lie
down as much as possible so the whale will stay on
the surface. 1If she moves about too much and too
rapidly, the whale will alsoc be very active and
diffiecult toe approach, The harpooner prays over
each barb so that they will act in concert as does
a harmoniously married couple — and further, so
that the weather and the sea will cooperate,

The dupivad shaft is about eighteen feet (qakaliy?
three fathoms) long made of several sections of yew
wood, Aatapt, scarfed and bound together. The
lanyard, ¥u*k“a*?d¥, is made of sinew from the back
of a whale whlch is twisted clockwise. Its length
is about bu*yit Four Jathoms or twenty-four feet.
The first section of su bud"a*?d}¥ rope is about
?ariqsiyd forty fathoms or two hundred and forty
feet long and about an inch and an eighth thlck
This rope is made from cedar branches sup51ya t,
which have been shredded. (The supsiya‘t also are
used for the ribs in a ga®awc.)

The k¥i* ga*bt is only, for whallng. The salmon

harpoon head is a %e* L1tawx and the sealing harpoon
head is called Capxtu*p. Further information on
whaling is included in subsequent lessons. In the
meanwhile the student's attention is called to Stewart
1973 pp. 136-138. (See bibliography,)

T T ———

[ELIE1LY

qicw

¢ e L -



Three

The teacher places the pack basket and digging stick a bit apart
from him keeping the tally stiick and arrow at hand. He then says
the four sentences of Pattern Drill A (below) emphasizing ti* and
ya*. Now he changes the location of the four items so that the
tally stick and arrow are a bit aside and require ya*® when Pattern
Drill 4 1s repeated, while the pack basket and digging stick are
at hand and require ti*. Thus, by moving the items about the
instructor teaches the concepis of ti* and ya* (this and that)

without recourse to English.

Pattern Drill A

1. kaceﬁia ti-. This is a tally stick.
2. ga®awla ya°. That is a pack basket.
3. hadiiﬁia ti* This is an arrow.

&, iape&ia yas. That is a digging stick.

Sound and Symbol

is something like Zg pronounced as z single sound but with

a simultaneous catch in the throat; that is, the vocal

cords are brought together abruptly while articulating the

~ts. Thus, ¢ is a combination of C (Lesson Two) and 7

{(Lesson One}. To make the sound of é, the student may

find it helpful to say the English word rats.! as though

very disgusted and with strong emphasis on the -tg. (See 3.1.)

e

d is similar to the sound of d in the English name Bud.
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stands for a sound much like that of k (Lesson One)

except for the added sigultaneous abrupt closure of

the vocal cords. Thus is to k as € is to C. (See 3.1.)
is similar to the ?-sound in the English word tea.

is a T-sound with simultaneous abrupt closure of the wvocal

cords. (See 3.1.)

4
The sounds represented by é, i, t and ; are called GLOTTAL-

IZED. All of the Nitinaht glottalized sounds are listed in

the second and fifth rows of the Sound Chart on page iii.

The teacher now tests the students' understanding of the vocabulary

by holding up one item but asking if it is a different sort of

thing altogether.

Pattern Drill B

1.

Aolding up a digging stick the teacher asks,

kaceyka* ti-. Is this a tally stick?

The student should reply,

wik?a kaceyk. It is not a tally stick.

%ape?ia ya*, That is a digging stick.

Holding an arrow:

gqa?awca* ti-. Is this a pack basket?

wik?a qa?awc. It is not a pack basket.

hadiiiia ya*. That is an arrow.



3. Holding a tally stick:

4ickiba* ti-.

wik?a %ictib.

kaceyka ya-.

4, Holding a pack basket:

k¥i-qa*bta* ti-.
wik?a k“i*qa*bt.
qa?awta ya-*.

5. Holding a whale harpoon head:

had¥ivka+ ti-.

wik?a had¥ivk.

k¥i*qa*bla ya*.

Grammar Notes
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Is this a mat?

It is not a mat.

That is a tally stick.

Is this a whale harpoon head?
It is not a whale harpoon
head.

That is a pack basket.

Is this an arrow?

It is not an arrow.

That is a whale harpoon head.

3.2 a The ending -?a he/she/it (1s) sometimes causes a change in
the preceding sound: 1If the preceding sound is a VOICELESS
STOP or AFFRICATE (i.e., any one of those given in row 1 of
sound chart on page iii), that sound absorbs the ? of -7a,!
Thus, the final c of qa”awc pack basket becomes & resulting

lHowever, the uvular stops {columns 8 and 9 on page iii), § and 7
— 2all those stops articulated in the extreme back of the vocal

track — are not so affected.
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3.2 ¢

3.2 4

3.3
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in qa®awla 1t i{s a pack basket rather than the expected
qa7aw§7a. Similarly, kaceyk tally stick plus -?a becomes
kaceyka it is a tally stick instead of kaceyk?a.

I1f, however, the preceding sound is a VOICED STOP (i.e.,

the first two in row 4 of the sound chart, page iii), the
? comes before it rather than combining with it to create
a new sound. Thus, from 4ictib mat + -?a comes +ic¥i"ba

1t is a mat.

Changes of this sort are traditionally known as HARDENING
and the suffixes that cause it are HARDENING SUFFIXES.
Note, however, that hardening suffixes do not affect the
last consonant of a root (2.3, footnote #1). Thus, wik
no, not does not elide with -"a,

If a word ends in a fricative (row 3 on page iii) such as

4%, the glottal stop, 7, is simply lost rather than com~
bining with the fricative. Thus, ?ukaq} call + -"a

becomes simply ?uk“agta he/she/it is called and k¥i-qa‘bd
whale harpoon head + -7a results in k"i*qa*b}a it is a whale
harpoor head.

The word ti® is approximately equivalent to English this.
Many speakers use ?aXqi- this instead of ti-.

Sound Drill III

3.4

3.5

3.6

Listen carefully to the folloying pairs of yords. Can you
distinguish ¢ from &, k from k, and t from t? Once you
can hear the dlfference, practice making it yourself.
Mimic the teacher's pronunciation concentrating on the
initial sounds.

cufir  poured out tudix  dug
A 3 S - -
kacsiA measure kacsix pinch
“ ) v e . . .
taba'x eel grass taba*X singing while being

busy
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3.8

3.9
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Practice saying the following sentences. Ignore the
meaning. Attention should be centered on the glottalized
consonants in them:

Lk b , - T Nl
ta+lawiltXa Calawaqstaq Zuk"iA Su-ya-stX.
The one-legged person is washing alome at the water-hole.
’ s .
akadkxuw ka*€i%baq.
The poor boy broke his hand.
3 o 9 . )
tabuk"%a faba+ tatpatad¥ tifa‘s tiq“a‘s.

The kingfisher sitting on the ground is singing with belts
on.

Vocabulary Comment

3.10

The suffix —yk implement (- yak in its full form (see 12. 4 a))
was introduced in 2.9. By comparing hadilyk arrow, kacevk
measuring stick/tally stick, and Aapeyk digging smck in

the following fashion, the student can begin his own word
analysis:

haddi vk
kace vk
hape vk

The second vowel in each of these words (the i of haddivk
and the e of kaceyk and Aapeyk) is epenthetic (2.9).
Epenthetic vowels heard between root (2.3) and -Yk are i
unless the preceding vowel is 3 ora® in which case the
epenthetic vowel is e. -

The word hadii&k is only an apparent exception because the
full form of the root is hadi} as heard, for example, in
hadit-8A just now arrow goes, sudden dartzng This second
root vowel, the 1, is lost in hadi- iyk but mot before it
has influenced the quallty of the epenthetlc vowel: hadid
+ Yak becomes hadi%-i-yak, and then had¥iyk. (For general
gstatements about vowel loss, see 12.4.)
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3.11 The root of Xapeyk is hap sticking up out of a surface.
It occurs in a variety of words with various changes in
vowel length and final consonant, e.g., Aa*pa*?s post
(Whlch is literally it is standing up on the ground),
Aapgab dowel, nail, hab house post.

Typically, a iapeyk is made of yew wood, Aatapt, or wild
crabapple, c1xapxapt It is three to three and cne half
feet long and pointed on one end. Using the weight of
her body by pressing the sternum against the blunt end
of the %apeyk a woman unearths edible roots by working
the sharp end under them and prying them up.

Along with the iapeyk the basket cglled bux*u*y is used
in root gathering. The cover term ti*k¥iyk includes
both Aapeyk and bux"u*y (and any other item a woman
might customarily use for gathering roots). It is
composed of the root ti'k" use eylindrical object

having pointed end and the suffix -¥(a)k implement

(with linking epenthetic vowel -i- (3.10)).

Cultural Comment

The Nitinzht use the following five types of baskets:

1. ga?awc packbasket (used also for gathering berries)

2. bux“u-y utility basket for gathering sea food and
edible roots

3. iapa‘t storage basket

4. @a®a°s basket for storing coiled line used in whaling

5. puk¥u? / puk“?u* ornamental basket for keeping cosmetics and
for tourist souvenirs

The first two are made of red cedar boughs which serve as the ribbing
while the webbing is from split Sitka spruce roots. The size of a
ga®awc varies but typically it is about twenty inches by eighteen
inches deep. It has_ rings attached around it near the top through
which the tumpline, %u?qay passes. 1Its shape reminds the people

of a raindrop, hence the expression gaqa*?awalSagh It's raining
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packbaskets which is the equivalent to the English saying It's
raining eats and dogs.

The bux”u'? is made from the same materials and has the same
weave as the ga”awc, but it is oblong,being about two feet long
by fifteen inches wide and ten inches deep. It has a bail type of
handle. It is used particularly in gathering seafood and roots.
(Both the ga?awc and the bux™u*y are shown on page 141 of Stewart,
1973.)

Both the ;apa‘t and the %a%a*3 are made from one inch wide strips
of pitip red cedar {nner bark. Ribs are not used in their
construction. The napa‘*t is about forty inches square and holds
one hundred dried Tilka'wa*?s dog salmon. (See Cultural Comment
of Lesson Thirteen, p. 109.)

ihe word iapa't is derived from iapa‘ straddle. People sit on the
apa‘t to squeeze the fish into it. Hence its name. See 5.15!

The *a%a*3S is somewhat smaller than the %apa't being about three
feet square. In it is kept the coiled rope used in whaling. There
are two or more *a?a*$ in each whaling canoe.

Nitinaht Basket Shapes

(not to scale)

oy

i
NS
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The puk“”?u* (also called puk“u?) is a small round basket varying
from 2 haif inch to twelve inches in circumference, It has ribs

f piip <inner bark of the red cedar tree, and the webbing is
Cibpat tall basket sedge and Ai*ssuk“ub beargrass. Formerly, it
was used to hold cosmetics such as deer fat tallow or a powder
made from mussel shell shavings (which was put on the body for
protection from sunburn). Today, puk¥?u* are made mostly for the
tourist trade,

The *i*ssuk“yb grows near Neah Bay but not in Nitinaht territory;
conversely, Cibpat is found on Vancouver Island but is lacking
around Neah gay in the Makah region. Therefore, the Nitinaht women
trade their Cibpat to the Makah for their zi'ssukuub.2

2The Makah word for Ai-ssuk™ub is dattadis which is a borrowing
from Quileut language to the south,
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None of the Nitinaht baskets is made to be watertight the way some
types of Coast Salish baskets are, All Nitinaht water containers
are either wood or made from the bladder of seal or codfish.3

3The Nitinaht also use a sixth basket called AaSaSab¥ which originated
among the Coast Salish.



Four

Up to this point the students have learned the names of six

items., In Pattern Drill 4 below these are reviewed; at the same
time a new interrogative word is taught, viz., baqgqi* what?

The teacher picks up an object and asks a student baqqi* ti-*

What is this? At first the student probably will not understand
the question, so the teacher repeats baqqi* ti* then right away
asks kaceyka* ti*?, (slight pause), haddiyka* ti+?, (slight pause),
qa®awca* ti*?, (slight pause), baqqi* ti*? By now the student will
understand the significance of bagqi* ti* or, if not, several

classmates will, and they should be called on.

Now the teacher holds up the other five artifacts one at a time

asking of each baqqi* ti-:

Pattern Drill A

1. baggi* ti-. What is this?

hadii&ia ya*. That is an arrow.
2. bagqi* ti-. What is this?

k¥i+*qa*bta ya-. That is a whale harpoon head.
3. baggi* ti-. What is this?

1

kaceyia yas. That is a tally stick.

4. bagqi* ti-. What is this?

4ictib?ba ya-. That is a mat.
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5. baqgqi- ti*. What is this?

kap6§ia ya-. That is a digging stick.
6. bagqi* ti-. What is this?

ga?awta ya*. That is a pack basket.

Pointing to his eye, the teacher says qali?; pointing to his nose,
he says dil. Next he pulls on his ear saying pipi? and points to
his mouth saying hit?aqst. Then he raises his hand, palm toward
class with fingers spread, and says k"uk“uduk¥si?. Finally, he

raises his joot saying k“ak“a-tqalib.!

This little demonstration is performed about four times while the
students watch and ligten. (The lesson books should remain closed!)
Then the class repeats the words after the teacher performing the

appropriate gestures.

liow the teacher indicates by gesture each of the siz parts of the
body Just learned asking of each baqqi* ti*. Each member of the

clase should be called on to answer at least twice,

Finally, the six object terms and six body part terms should be
reviewed by asking baqqi* ti* of each in random order mixzing both
sets of words. Vartous students should alsc be asked to question

thetr elassmates.

IThe instructor might prefer to repeat eac? ternm as new omes are
added, e.g., qali?; qali®?, dicC; qali?, dic, pipi?; qgali?, dic,
pipi?, hit?aqs¥; etc.

RS






Pattern Drill B

ll
2.

3.

didi?ts ti-.
k¥akVa*tqadibi®ts ti-.

hit?aqs¥i?ts ti-,

Pattern Drill C

1.

qal?i*?badXi?ts ti-.
pip?i+?bad¥i?ts ti-.
kuk¥uduk¥s?i+?bad¥i?ts ti-.

Tic?i*?badXi?ts ti-,

Pattern Dbrill D

qal?i*?badXi?ts ti-,
?axi?ts qali®.

tawa*?k. “7ax.
pip?i-?badXi?ts ti-.
Paki?ts Ppipi?.
Cawa<?k., “ai.

k"uk¥uduk¥s?i*?bad¥i?ts ti-.

?ari?ts k“uk™uduk¥si?.
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This is my nose.
This is my foot.

This is my mouth.

These are my eyes.
These are my ears.
These are my hands.

These are my teeth.

These are my eyes.
I have two eyes.

One. Two.

These are my ears.
I have two ears.

One. Two.

These are my hands.

I have two hands.
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tawa*?k. 7ai. One. Two.

4. kYakYa-tqalibi?ts ti-. This is my foot,
?aki?ts k¥akYa-tqalib. I have two feet.
¢awa*?k. “ax. One. Two.

5. Cif?i+?badXi?ts ti-. These are my teeth.
Taye*Sts Cici”, I have lots of teeth.

Sound and Symbol

S This letter represents the pharyngeal stop, or more
precisely, the pharyngealized glottal stop. It is
produced by retracting the tongue to the back wall of
the threoat simultaneously closing the vocal cords for
? (page 2).

To get a feeling for where the tongue should be, pretend

to be cleaning eyeglasses by making the raspy, breathing
sound used when getting moisture from the mouth onto the
lenses, While deing this, pay attention to where the

tongue is. Repeat this sound (which is h (iii)} but

this time interrupt the flow of air periodically by tapping
the tongue against the back of the throat. This interruption
is a pharyngeal stop. Once the pharyngeal stop is mastered,
practice making it at the same time the vocal cords are
abruptly closed.

Some students find it easy to make this sound if they imagine
themselves taking a break from heavy work on a hot day with

a cool drink. The deep, throaty sigh people often make in
such circumstances after the first swig begins with the S,

This is the hand written equivalent te the typed 5.

«Q

1 The sound this letter stands for is quite similar to
English l-sounds.
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This letter is called the glottalized barred lamda. It
represents a A- sound (Lesson One) plus the simultaneous
articulation of ? (Lesson One).

This symbol is conveniently called the glottalized p. To
make the sound it represents, pretend to remove a blade
of grass stuck on your lips by protruding the tongue
slightly, then retracting it sharply forcing air out of
the mouth and against the grass blade. Simultaneously,
you should feel some tension in the larynx (Adam's apple).
The same process can be used to articulate P except that
the lips remain closed.

Grammar Notes

4.1

4.3

4.4

4.5

With this lesson a new interrogative word is presented,
baqqi* what s 1t? Like ?alqi* who is he/she?, baqqgi®
also ends in -gi-, The * marks third person as shown in
1.2,

Just as final -i* is usually shortened to -1 when ya*
that (one) immediately follows (1.2), so is it when ti*
this (3.3) follows. The spelling, however, remains
unchanged (retaining the lomng i* in standard Nitinaht
orthography).

The suffix -i?t- indicates that something is a constituent
of something else — a part of something larger as an eye
is part of one's body or a branch is part of the tree.

-i?t- + -s (1.2) is translated by my. However, this
sequence of suffixes corresponds to my only when speaking
about a part of the self. It is not used, for example,
to express ownership such as my dog. (Compare -i*cC 15.3
and -a*k- / -k¥ 19.1.)

The suffix -?badX- is ome of several ways that plurality
is indicated. (Compare 9.3 b.) MNote that it precedes
-i%t-.

The student will have noticed that words for eye, ear, hand,
and tooth have two forms each:
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qali? pipi? k¥uk“uduk"si? Tidi?
gal®is pip7i- kMukMuduk¥s is gigi-

Actually, both words in each pair derive from a single
longer word no longer heard in modern Nitinaht.? 1In the
older language the forms were qali?i* eye, Pipi®i* ear,
kYuk"uduk“si?ie hand, and CiCi%i* tooth. When final, the
last (long) vowel was lost; when followed by certain
suffixes, the penultimate vowel drops. (Note also a
similar syncope in suffixes described in 12.4 b. Also
compare the similar but not automatic alternation between
puk*u? and puk®?u°* mentioned in 3cc.)?

Sound Drill IV

Listen closely to the following pairs of words. Can you
distinguish § from ? and h, * from A, and P from p? (It
is good to sit as close to the teacher as possible.)

Once you can hear the differences between the sounds of
each pair, practice saying them. Imitate the teacher's
pronunciation as accurately as possible concentrating

on the first sound of each.

4.6 fara*k pliable Paha‘k has two
Sury medicine uy at that time
Sidi*?b enail hidi*b gift received

4.7 iui touch, lay hands on Aud good
iu'ya‘s dry ground Au*ya*s pole on the ground

2However, compare the related words in Makah, qali®i* eye and ﬁi§i7i'
ear.

3The symbol 3cc refers to the Cultural Comment in Lesson Three.
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4.8 palir pay a potlatch puciz the mob ran
witness
so*?a  he gave it to him so*?pa*  did he give it to
to hold him to hold?

Practice saying the following sentepces., 1Ignore the meaning.
Attention should be centered on T, &, and P.

4.9 Saxackuw Sidi*?b SafaSuk“ukYas¥X.
The pliable snail is in the puddies. "

4,10 dasya*sa®auw iu-dﬁaq iaia’iisEi.
While being on slippery ground, the elk slipped, 1

4,11 pusarkiu pifxidpaq pa-padkidu-k“E?as¥ patqa-.

The one with the earache was tired of packing belongings
through the foamy path.

Cultural Comment

In former times men wore a nose ornament called ﬁ”u*k”suk”ub made

of wood or, in the case of higher-ranking men, bone. It was thinner
than a pencil and a little longer than the width of the nose, It
was inserted through a hole in the septum. The word ku*k%suk"ub

is derived from k"u*kYsuk® wear a nose piece.

?a*?a*yXib earring(s) made from dentalium were worn by high class
women while commoners wore earrings of abalone or mussel shell,
Only a girl's aunt was allowed to pierce her ears after which her
aunt was not permitted to drink hot liquids for four days. This &
taboo prevented infection. A piece of pitch was fitted into the L
holes until the lobes healed. ?a*?a*yXib is derived from ?a*?a-yX

wear earrings.

Women wore %@%@dk“ub bracelet(s) made of strings of shells, or
dentalium. tatadk" means wear a brqcelet. This word and ta<dib
necklace are derived from the root ta* string/cord-like object with
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items attached to 1t at intervals.

Men often bobbed their hair. This fashion is called bu*tap. Women,
however, never cut their hair except in times of mourning. Generally,
women parted their hair in the middle but for ceremonies it was
allowed to fal} ¢ver the face., When hair was worn in a pony tail,

it was called cucar*qrad?.

When wrestling, men with long hair tied it in a knot at the top of
the head. The opponents grappled each other by this knot of hair

with one hand. The other hand was free to be used in any way the

contestants chose but each had to retain_his grasp of the other's

hair. This form @f wrestling is called Cidipa‘*? and hair tied in

this fashion for Cidipa‘*% is called CuCqi-.

In time of mourning both sexes ut their hair very short. Hair cut
so short reminds the people of tucup purple urc@zn by virtue of its
spines. Therefore, mourning is referred to as tula‘b¥ looks like
purple urchin.

Men plucked their whiskers by using mussel shells as tweezers.
Girls plucked their eyebrows at puberty one time and never again.



Five

The teacher holds his hands up with fingers curled down, palms
towards face. Starting with his right hand, he extends the
thumb and each finger one at a time saying for each,

?uk¥agqia Cawa*?k. It is called one.
?uk¥agta ?ai. It is called two,
?uk¥agta qakal. It is called three.
?uk¥ag?a bu*. It is called four.
2uk¥aqia Sug. It is called five.

Continuing on his left hand beginning with the little finger,

?uk¥agia %i'ipa'i. It is called six.
?uk“aqta ?aipu’. It is called seven.
?uk¥agia ?arasib. It is called eight.,
?uk¥aqta Eawa*sib. It is called nine.
?uk¥aga AaX“. It is called ten.

This counting is repeated two more times. Then the teacher goes

about the room counting the students present, tawa*?k, ?ax, qakal,
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bue, ¥ug, &i-¥pai, ?akpu-, ahasib, awasib, AaX¥, Zawayu-k",
?arayu*k” ...

Now the teacher picks up a mat and asks a student, baqgi* ti* What
is this? Upon receiving the corrrect reply, he says, hi*?,
+ic¥i®ba Yes, it's a mat; éawa'7ia Fictib There is one mat., He
lays out a second mat and third mat saying, ?ar?a %ictib There

2 . .
are two mats. qakaC?a 4ic3}ib There are three mats.

Next he lays out a fourth mat and asks, ?adi*qi* 4ic}ib How many
mats are there? After a slight pause, he repeats the gquestion,
Padi*qi- %icib.

Using his fingers, the teacher continues to ask questions with
Padisqi* ti*. This is drilled until everyone in the class can

reply quickly and correctly.

Finally, he asks ?adi+qi* q"u'tq“o?s ?iyaX ti* How many people

are here? Pause. huk“sZi} Count them! He repeats huk"s€ik twice
more and then begins himself to count, going up to about qakal or
bu* letting his voice gradually trail off. He calls to a student
and repeats the command huk“s&ik (If the student fails to under-
stand, the teacher staris io count again up to Sut or éi'ipa'i.
Then he repeats huk¥s&i.)

Pattern Drill B

1. ?adi-qi-* ti-. How many are there?
haya*?dks. I don't know.
huk"s&ik. Count (them)!

[V 2
éawa‘7k, ?ak, qakaé, bu+, suc, One, two, three, four, five,
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+. . .
Ci*Xpa*3, “7arpuc, 7arasib, éawa'51b, six, seven, eight, nine,
xaX¥, Cawayu'k", ?arayuk¥ ... ten, eleven, twelve ...
2, ?adi+qi* ¥ic¥ib ?iyaX ti-. How many mats are here?
haya*?aks. I don't know.
huk”SEii. Count (them)!
v 3
tawa*?k, ?ak, qakal, bu+, 3uc, One, two, three, four, five,
2 . .
¢iXpat, ?arpu*, ?akasib, awa‘sib, six, seven, eight, nine,
aaX®, Cawayu'k, Paxayu‘k¥ ... ten, eleven, twelve ...
3. ?adi-qi- q"u*tq”o?s ?iya¥ ti-. How many people are here?
haya*?aks. I don't know.
huk"s€ik. Count (them)!
[ R
tawa*?k, ?a*, qakal, bu*, ¥uc, One, two, three, four, five,
3. . .
&i+¥pa*%, 7arpu*, 7arasib, lawa‘sib, six, seven, eight, nine,
aax¥, tawayu'k", ?arayuck ... ten, eleven, twelve ...

Sound and Symbol

(gl

bads

L 4’
is like € (Lesson One) except that € has simultaneous abrupt
closing of the wvocal cords. That is, € is a combination of
¢ and ?, (See 5.5 and 5.8.)

(as heard in the exercises of this lesson), stands for a
sound that combines the features of k" (page 11) and
(page 17). (See 5.6 and 5.9.)

is similar to the p sound in the English word put.

is like X" (Lesson One) except that the lips are spread,
not rounded. (See 5.7 and 5.10.)
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Granmmar Notes

5.1

5.2

5.3

5.4

With this lesson another question word is presented, ?adi-qi®
how many?  Like 7acal* who is he/she? and baqqi* what is it,
this new interrogative also ends in -gi-. (See 4.1, 4.2.)

Commands are made by adding the suffix -? to the action word.
1f this word ends in a sound that can be hardened (3,2a -
3.2d), it is. Thus huk“s€ix starting to count becomes
huk¥s€iA start counting!

Commands addressed to more than one aie indicated by the
suffix sequence -?-il, e.g., huk"sCiAil you folks,
start ecounting!

Commands are said to be in the IMPERATIVE MOOD. (See 1.2.)

Sound Drill v

5.5

5.6

5.7

Listen close}y to the iollowing pairs of words. Can you
distinguish € from ¢, k¥ from ku, and X from h? (It is good
to sit as close to the teacher as possible.) Once you can
hear the differences between the sounds of each pair, practice
saying them. Imitate the teacher's pronunciation of the
following words as accurately as possible concentrating on

the first sound in each.

¢a?ak  water ¥a%ak island

k¥ar¥ix  started to break k¥ a-%ia started to back up
kMit3in glued on k¥it3ia waved "come here"
kMark¥aZ shotgun k¥axk¥al December

he*s nosed on Xe*s erawl on

Xaya*w it's far away haya*w not known
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Practice saying the following segteﬁces. Ignore the meaning.
Attention should be centered on C, u, and X.

5.8 éabeyq”ubtuw 2e7ia éuéwaisiaq.

While being in a canoe, the wolf went for water.

5.9 k*uk"u-kalawhuw k“a?aqhak kaSabaickt k“ulak.

The broken hipped man got hooked on the foot with a crooked
hook.
5.10  XaSi-yia®iuw X“uX"takqatXaq Xa%a+ ¥X“utapXi?ks.
He got a bone caught in his throat, even though he thought Eg
he knew how to bone a sole. L

Vocabulary Comment

5.11 Both 7aipu* seven and 7arasib eight are derived from ?ai(a)
two while Zawa*sib nine is created from Zawa*?k one. The
suffix -sib shared by ?akasib and &awa*sib means lack, need,
so these two numbers mean literally lacking two and lacking
one, The suffix -pu* is no longer a productive element in
Nitinaht and its meaning is lost in the past. However, the
general import of 7ai€u' is clear; it was approximately
twe more {than five).

5,12 Different from English counting, the Nitinaht number words for
eleven through nineteen do not involve an alternate form of
xaX¥ ten. Whereas English (from thirteen on) adds a form of
ten, namely teen, Nitinaht has an entirely different element,
-yu'k" (which is heard again in wiyu'k" thirgy).? 5

lcompare ﬁup(p)u‘ sixr and ?aipu* seven in the neighboring and related
language Ohiaht Nootka. The root NUp means one, first. Here too,
the original meaning of -pu* is lost in antiquity.

27t is worth noting in passing that the English words eleven and
twelve originated as one left (over) and two left (over). This
‘fixing'! upon a unit like ten is similar in concept to the Nitinaht
use of the unit five in ?aipu* two more (than five).
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5.14
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The terms for the decades above AaX" are as follows:
cagi-c twenty éi‘ipa'ii'q sixty

caqivc ?i% tawa*?k  twenty and one

wiyu-k" thirty ?axpucq” seventy
?ari*q forty 7arasibi*q etghty
~ e 4’ &y - - -
ZaSa~Cta?dk™  fifty lawa-sibisq  ninety

The term wiyu*k" is composed of wi designating three3
and the "teen” suffix -vu-k". Literally, therefore,
wiyu-k¥ is three tens.

The suffix -1i°q (-q after vowels) originally meant score,
set of twenty and still does in 7aRicq aog*y, literally
two score. However, in the numbers from Cl-Xpa- Yi-q
through cawa sibi-q it has come to mean simply decade,
set of ten. "

The word for fi'%g is not based on Fud five but rather means
llgerally hand on one side. 1t is composed of 3a%a*t (from
saca‘s appenaaqe on one side such as an arm or wing) and the
suffixg -(t)a?dk" on the hand. Thus, the concept behind
Zafa*Cta?dk” refers to the fact that counting on the fingers
by tens is completed on one hand.

Number words frequently bear a suffix which indicates the
general class of word beinpg counted. TFor example, note

the following: bu*laq Four cances, four ships, four airplanes
(ineluding helicopters); bu*yist four peoprle traveling in a
cance or any convevance; bu*qis or butqs four caught fish;
Ffour objects in a cancve (but not Deople, animals or birds):
buk¥3?i-t four big animale; bu*q¥ab} four birds; four round
objects either spherical or disk-like (1nclud1na bullets, cars,
glectrical applzances and pianos); burpe*y¥ four cylindrical
objects (including spears, guns, trees, flowers, poles). More
examples are given in 5.14a and 9.1.

31n the very closely related language Makah, the word for three is wi-.

“In Ohlaht Nootka -i+*Q preserves its original meaning thrOughout.
Thus, qacc1 q stxty is three score (qacCa three) and qaCC1 q "is
hayu seventy is three score and ten.
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5.14a  Of the words learned thus far, only those representing
stlck-llke ob;ects require such a suffix which in this
case is -pe yi

5.14b  Many suffixes, includin% -ﬁe'ii, have a linking vowel
-i- when added to STEMS® which end in a consonant. For
example, gakal + —ﬁe'?& becomes qakaéiﬁe'ii three stick-
like objects. This i-vowel is replaced by -u- when the
stem ends 1n a labial or labialized consonant.® Thus,
?arasib + pPe*Y} becomes ?ahasibupe vy eight stick-like
objects. There is no llnklng vowel when the stem ends
in a vowel, so bu* + -Pe*¥y¥ is simply bu-pe*V3 four stick-
like objects.

5.14c Sometimes the linking vowel is determined by the preceding
suffix rather than by the preceding sound. Thus, always
after -yu*k" -teen the llnklng vowel is -a- 1nstead of the 7
expected -U-. TFor example, ¢awayu'k¥ + -pe*¥3 beconmes
tawayuk¥ape V3 eleven stick-like objects.

5.14d Several stems themselves have variant forms when a suffix
lS added., Before ~(u)ee Vi, tawa*?k it is shortened to
taw-; and before -yu'k¥, it is shortened to Cawa-.
Similarly, ?arpu* is reduced to ?aAp- before -(u)pe-yi.

5A stem is the root (2.3) with or without suffixes to which other
derivational suffixes (15.2b) are added. For example, ?ai two
is both a root and a stem, while ?aiayu‘k" twelve is a stem
(consisting of the root/stem 7ai(a) and the sufflx -yvurk" -teen)
to which still another word building suffix, -pe*vi stick-like
shape, can be added, However, 7aiayu-k“ape‘yt twelve stick
shaped objects is not a stem because still more word building
suffixes cannot be added to it., (Mood/person suffixes (1.2, 2.3)
are infleectional not derivational (i.e., word building 15.2b) and,
therefore, are not a factor in determining stems.

3 - .
®Labial consonants are b, m, P, P, and W, Labialized consonants
i . T b
are all those represented with a ralsed_i, e.g., X". See page iii.




5.1l4%e

41

Here follow the first twelve numbers for counting stick-
like objects:

Eawupe T ?aipupe*vE
?aiipe-vi ?arasibupe Vi
qakalipe*v3 tawassibupe v
bu-pe-vd Aa¥tupe 3
Sudiperyi Cawayu-k¥ape 3

- EiYpartipe i ?akayu*k“ape-yi
?adipe*yiis How many stick-like objects are there?

Cultural Comment

5.15

5.16

The word for hundred, ?uba*qr, derives from ?u”u*?bX just
Ffits and the suffix -(a)q{a)k inside. 1In the old days, a
storage basket, *apa*t, held one hundred dried dog salmon,
whence the name uba‘qd just fits inside to represent
hundred.

However, although it is the hundred salmon inside the
basket that gives rise to the name ?uba*qh, the suffix
-(a)q(a)* does not mean inside the basket but rather it
refers to the fact that the basket was kept inside a
cupboard (or more precisely an inget shelf built into the
house wall opposite the side door). (See 7.4b.)

From this concept of a basket full of one hundred dried
salmon to stand for hundred the suffix -Xta®k container,
basket full has come to play a role in number terms above
one hundred. Thus, ?aiXta®k ?uba*qi two baskets full just
fit inside is two hundred, qakal¥ta?k ?uba*qr three baskets
full just fit inside is three hundred, etc.

Number systems like the one in Nitinaht which derive some
of their number words by subtracting from a higher one are
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called BACK COUNTING. These systems are world wide
occurring in such disparate languages as Finnish

(kahdeksan (2-10) eight, yhdeks@n (1-10) nine) and Ainu
(tu-pesan two steps down for eight and Sine-pesan one step
down for nine). The Romans said un~de-viginti ome from
twenty for mineteen and even 0ld English expressed nineteen
as anes wona twentig literally one less than twenty.
Furthermore, back counting is used in Modern English for
telling time. We often say five minutes to six rather than

five fifty-five.

Back counting provides a glimpse into the ancient past when =
man found it difficult to conceive of quantities much
beyond four’ although larger units like five, ten, and
twenty were manageable, In this early epoch, two and a
unit like ten were much easier to conceptualize than eight
or twelve.

Exercises

» s
1. Point (k"up51i) to the body part the instructor indicates:

a. kYupZid pip?i-7tisk.®

b. Kvupgik didi?tisk.

h

c. k"upEii hit?aqs?i®ti-k.
b ]

d. k“upfik qal?i-?ti-k.

e. KYupZik k¥ak¥a-tqalibi?ti‘k.

s iiniga

£, KYup¥ii Pip?ie?bad¥i?tik.®

nie szt

7For information about four as an old limit of counting in many
parts of the world, see Karl Menninger, page 22 ff.

8The suffix -i*k means your. , 2

95ee 4, 4.
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kup¥ii qal?i-?bad¥i?ti-k.

II. Each student should count twelve kaceyk, twelve hapeyk, and
twelve had¥iyk, (For additional practice twelve qiciyk might
also be counted.)

III. Respond to the following commands:

(suk“ii means take and ho®ce*ya*?b means put back.!0)

8.

b.

Ce

suk¥i# qakalipe*¥t kacedk.
suk“if bu* %ictib.

suk¥i} Zawupe'J3 Aapevk.
suk®i} ?ai ga’awc.

suk¥id ZTudipesJ3 kacelk.
suk¥i} ?aripeyt hadtiyk.
ho?ce*ya*?b Cawupe'y} haddijk,
ho?ce*ya*?b qakalipe-¥¥ kacejk.
ho?ce*ya*?b 7ar Ficib.
ho?ce*ya*?b &awa*?k ga®awc.

ho?ce*ya*?b ya* hapevk.

IV. Answer the following questions by simply stating the appropriate
number. A complete sentence is not necessary at this time.
{The suffix -yuq”- has the effect of indicating that objects
rather than subjects are,kbeing asked about. The root SU* means
holding. (Compare SUkuii take.))

10The final -a*?b is a special combination of -{?)a*?p + ? to be
studied later (8.2, 14.2). The ? is the imperative suffix (5.4).



?adi-yuq“ik
?adi*yuq-ik
?adi-yuq“ik
?adi*yuq”ik
?adi-yuq¥ik

?adi*yug%ik

su* kYi+qa-bi.
su* tictib.
su* ga‘awc.
su* Aapeyk.
su* had#iyk.

su* kacevk,
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3.
Ci-Xpa*%

Pattern Drill A

1.

Holding up a large object:

?i*X%a ti-*.

Holding up a small object (of the
wik?a ?i*X ti-.

?inu~x¥a ti-.

?i*X?a qa”awlaq.
wik?a ?i*X puk*?0*?aq.

?inu*x¥a puk“?0*?aq.

Pointing first to (a picture of)
auk¥gi-?da ya-,

?i+X?a Au-k¥Ei+?daq.

ta+da*?d?a ya-.

wik?a ?1*X éa'ﬁa'7d?aq.

?inurx“a.

Pattern Drill B

1.

ha+2?a A apeykag-

wik?a ha*& kacejkaq.

This

same

This

This

is big.

sort as #1):
is not big,

is small.

The packbasket is large.

The cosmetics basket is not large.

The cosmetics basket is small.

That

a raven then to a crow:

is a raven.

A raven is big.

That

is a crow.

A crow is not big.

It is small.

A digging stick is long.

A tally stick is not long.



ni-&?a.

2. ha'®%a ti* hadtidkaq.
wik?a ha-& yar hadtivkaq.

ni*&?a.

3. har?a ya* %a-X"u?k“aq.
wiks ha*&¢. ni-&s.

ha*&ak.

Pattern brill C
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It is short.

This arrow is long.
That arrow is not long.

It is short.

That young man is tall.
I am not tall. I am short.

Are you tall?

1. Rapping knuckles against a blackboard or any hard surface:

qat?a ti-.

This is hard/solid.

2. Rapping on some other hard surface such as a table top:

vug“a*?a qat ti-.

3. Holding up a stone:
,- -
?7uk¥agta tidickY.

qat?a Tididk“aq.
4. Holding up a bone:

yuq“a+?a qat habu-taq.

Sound and Symbol

I represents a sound much

This is hard too.

It is called a stone/rock.

A stone/rock is hard/solid.

A bone is hard too.

like the n-sounds in the English
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ha*?a ti+ %ax"u?kaq.

nis&%a ti* 3a-x"u?kvaq.

wik?a ha*&uws.
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word noont. In Nitinaht, however, n is a relatively rare
sound because long ago the language underwent a change of
pronunciation whereby original n (and m) came to be
articulated as d (and b respectively). (Note that the only
difference between #n and d as between m and b is that the
nasal cavity resonates for the former but not for the
latter.)

Presumably, the few cases of # in the modern language have
been reintroduced from words borrowed from neighbouring
languages. However, it is possible that some instances of

n in today's speech descend from the ancient language having
failed to undergo the switch from nasal to oral articulation,
For a discussion of this phenomenon see Thompson 1969.

represents a sound something like wh of English when except

that the frietion occurs in the velar part of the mouth. ey
(See page iii.) Say the word gueen with lots of breathiness. i
The friction before the vowel sound is x.

Notes

The suffix -7aq the is a hardening suffix. Reread 3.2a -
3.2d. The vowel in this suffix is responsible for the
change of puk"?u* to puk“?0*- in A3. See 7.1.

The student will note that words like ti* this (3.3) and
ya* that can be only approximately rendered in English.

The same is particularly true of the suffix -7aq the (6.1).
The following sets of contrasting sentences may help the
learner begin to get a 'feel' for the proper use of ti-

and -7aqg.

a. 1. ha*&?a %a*X"u?k", He is a tall youth.
2. ha*?a 3a-¥"u?k¥aq. The youth is tall.

3. ha-&?a ti- ia‘iuu7iuaq. This youth is tall.
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On the basis of their GLOSSES! English speakers would not
expect ti* (or ya*) and -7aq to cooccur. Note however,
that they often do as in sentence a.3 above and b.3 below.
More examples follow:

b. 1. ?i*X7a Au-k¥S$i-d. It is a big raven.
2, 7?i*X?a *u+k¥3i+?daq. The raven is big.
3. 7?i*X%a ya* Aau*k“3i-?daq. That raven is big.

Although -7agq corresponds more closely tc the English
article the than to any other English word, it is sometimes
best rendered by a or some other word. For example, in
statements of general truth English uses @ or a plural
formation but not the whereas Nitinaht employs =-7aq.

?i*X%?a qa”awlaq can be translated as Packbaskets are

large; A packbasket is large; or The packbasket is large.
While most English speakers regard the first two trans-
lations as more or less equivalent, the third is felt to
have a rather different meaning., That difference — important
in English -~ is usually ignored in Nitinaht.

The suffix -7ag may be added to either the descriptive word
or the object word. One may say either ?i+Xaq ga’awc the
big packbasket -or ?i*X qa®awlaq the big packbasket.

When a number occurs in the phrase as a modifier, -?aq is
not said; nor does -?aq occur with questions of quantity
involving 7adi*-.

Sound Drill VI

Listen closely to the following pair of words in order to
distinguish x" from XY (1.4, 1.7).

lp gloss is a one or two word rendition in one language of a word in
another language. It is something like tramslation except that in
careful English one translates a passage but glosses a particular

word.

Compare the term glossary.
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6.6 ux"?ux¥  falling trees XX chewing

u - - »r * RS .
6.7 x*s ?inuex” xMi-¥xYi¥i-ta?kMuw.

They are afraid of the little bluejay.

Vocabulary Comment

6.8 Fa-¥"u?kY young man, youth is derived from %aX now
plus the lengthening suffix -u?k" (L) going toward,
progressing toward; coming to be. Any male who has
not quite completed growth or in other ways peaked in

virility — or any man in his early twenties who looks
fairly young — is termed %a*¥%u?k",
6.8a The capital L in parentheses following a suffix, as here,

means that the suffix causes a root vowel to become long.

6.8b The final consonant of the root %aX, that is X, becomes
labialized, i.e., i”, under the influence of the following
u-vowel. (See 5.14b, footnote 6.)

6.8c This process whereby one sound is changed into one more
similar to a following sound is called REGRESSIVE
ASSIMILATION. Regressive assimilation is a very common
process in Nitinaht.

6.9 xuk"8i*d raven is composed of Auk“(i*t) wide girth plus
-8i+d (L) tendency toward. Raven is a notorious glutton
in the 01d Stories. (See Lesson Twenty-two.)

6.10 éa'qa'7d erow is a word coming from the neighbouring Makah
language., It is literally something like drinker of water.

The root Ca(?ak) means water in Nitinaht as well as
Makah (5.5).

Exercises

I. Translate the following into Nitinaht:?

a, It is a hard bone.
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b. That is a big cosmetics basket.
c. A cosmetics basket is not big.
d. Is this a long arrow?

e. A raven is not small,

f. A rock is hard.

g. Is that youth tall?

h. It is a long digging stick.

Respond to the following:
a. sukii ?arasib kaceVk.
ho?ce*ya*?b bu* kaceyk.

?adi*yuq“a?hik su* kacevkaq.

b. suk"iA ha+¢ hadiiykaq.
suk¥ik ni-¢ hadtiykaq.

?adi-yuq“a?iik su* hadtijkaq.

c. suk"ix ?i+X #icti®baq. ?i¥ qat?aq habu-t.

ho?ce*ya*?b habu-{aq.

Point (iuup§ii) to the object indicated by the instructor:
a. k"upZi} %icti?baq.
b. Kk"upEi ?i-Xaq qa”awc.

c. kYupEi% ha+2?aq haddivk.
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d. Yup¥id ?inucx¥aq tidi¥k".
e. K- up¥ii didi?ti-k.
£. k"up¥ii habu-taq.
g. TKup¥i} ni-¢%aq rapefkaq.
h. K“up¥i ?i-Xaq %ickib.
1. kYupZid pip?i-?ti-k.
IV, Various students are told to give (hidi*?) the fo
to their classmates:
a. hidi*? student one® ha-&?aq haddiyk.
b. hidi*? student two 7inu-x"aq #iciib.
c. hidi*? student three &i-¥pa‘tipe-7% kacejk.
d. hidi*? student Ffour ?aix ?i?i+*X%X? %iciib.
e. hidi*? student Five ni*¥?aq hadtivk.

f. hidi*? student siz Cawa*?k ?inucx¥ 3ictib 7i¥
2473-% (ickib).

llowing

ax

2The teacher should substitute the real name of az student here.

3?i?i-X% is the form of ?i*X big used when modifying a word

representing several items (as opposed to just one),

See 9.3a.
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V. Answer the following questions:
a. 7alqi+® su- &i-¥pariipe'yt kaceJk.
b. ?alqi* su* ha'&?aq had¥ivk.
c. Student six, ?adi*yuqik su* #ictib.
d. Student four, 7adi*yuq”ik su* %ictib.
e. 7alqi* su' ni-&?aq hadiivk.

£, ?alqi- su* %ar ?i%i°% dictib(a?badX) ?i¥ awa-7k

?inuex(i3g).°

“Although spelled with the long mark, the suffix is pronounced
as though short when the first vowel of the follewing word is
long. Compare with 1.2,

5-i8% is a diminutive suffix.
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?aipu*

When the class begins, all six items are on the classroom table.
The teacher puts each one on the floor one at a time saying for
each ?usti®¥a %icti®baq The mat is on the floor, ?usti??a qa®awlaq

The packbasket is on the floor, ete.

Now, one at a time each item is put back on the table. As the
teacher does this, he says "usta‘*sa %ic¥i”baq The mat is on the
table, ?usta*sa ga?awaq The packbasket is on the table, ete.

Next the arrow is put into a quiver and the tally stick is put
into a tally stick bag. After putting each item inside, the
teacher says hitado*?a hadiiﬁiaq The arrow is in {(the quiver),
hitako*?a kaceykaq The tally stick is in (the bag).

Finally the teacher puts the mat and digging stick back on the
Floor one at a time saying, 2usti?ta’ia 3ic¥i%baq and ?usti?ta?ia
xapeykagq.

Once this hae been done, the teacher asks the class, wa‘*si*

had¥iykaq Where is the arrow? e pretends to be searching for
the arrow looking everywhere about the room, under the table, behind
chairs, in corners, everywhere, all the while repeating the question

wa*si+ hadtiykaq.

After this has been done sufficiently for the class to understand
the meaning of the question, the teacher stops looking and asks a
student, Mary, wa*si® hadiiiﬁaq to which she should reply, hitalo+?a
hadii?iaq. The teacher goes to the quiver, looks inside, takes the

arrow out and exclaims, haha*! ya'ia?ia7! Oh! Here it is!

This sort of charade is repeated for each item until all students
have had a chance to answer.




Pattern Drill A

1.

wa'si+ hadtijkaq.

hitalo*?a.

hitalo*?a had¥ijykaq.
wa*si+ kaceykaq.

hitalo*?a.

hitado:?a kacejkag.
wa*si* 3icti®baq.

Pusti?ta.

?Pusti?¥a icti®baqg.
wa*si* Aapeykaq.

Pusti?ta,

?usti®®a Aapeykaq.
wa*si+ qa®awlaq.

?usta*sa,

?usta‘sa qa?awlaq.

wa*si* puk"?o*?aq.
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Where is the arrow?

It is inside (the quiver).

The arrow is inside {(the quiver).
Where is the tally stick?

It is inside (the bag).

The tally stick is inside (the bag).
Where is the mat?

It is on the floor.

The mat is on the floor.
Where is the digging stick?

It is on the floor.

The digging stick is on the floor.
Where is the pack basket?

It is on top.

The pack basket is on top.

Where is the cosmetics basket?



?usta-sa.

Pusta*sa puk“?o*?aq.
wa*si* kYi*qa*biaq.

hitXsa?d%a.

hit¥sa?dta k¥i*qa*blaq.

Pattern Drill B

1.

4,

wa*sa?ii* ¥icti?baq.

?usti7&a7ia.

2usti?da?ha *icti%baq.
wasa?Ai- Aapeykaq.

2usti?da?ha.

Pusti?da?ha Aapejkaq.
wa*sa?ii* qaawlaq.

2ustarsa?ia.

‘ustarsa?ha qa’awlaq.

war*sa?ai* puk"?o+?aq.
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It is on top.

The cosmetics basket is on top.

Where is the whale harpoon head?

It is inside (the folder).

The whale harpoon head is
inside (the folder).

Where now is the mat?

It is now on the floor.

The mat is now on the floor.

Where now is the digging stick?

It is now on the floor.

The digging stick is now on the floor.

Where now is the pack basket?

It is now on top.

The pack basket is now on top.

Where now is the cosmetics basket?




?usta*sa?ia.

Pusta*sa?ha puk“?c*?aq.
wa*sa?ii- k¥i*qa‘braq.
hit¥sa?dta?}a,
hit¥sa?dta?ka k"i-qa-biaq.
wa*sa?xi* had¥iykaq.

hitalo*?3a.

hitalo*?%a had¥iykaq.
wa*sa?Ais kaceiﬁaq.

hitaZo"?3a.

hitaZo*?ia kaceykaq.

Grammar Notes

7.1

It is now
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on top.

The cosmetics basket is now on top.

Where now
head?

It is now

The whale

is the whale harpoon

inside (the folder).

harpoon head is now

inside (the folder).

Where now

It is now

The arrow

Where now

It is now

The tally
{the bag).

is the arrow?

inside (the quiver).

is now inside (the guiver).

is the tally stick?

inside (the bag).

stick is now inside

Frequently in Nitinaht the first vowel of a suffix
influences the immediately preceding vowel making it more

like itself.
preceding 1 into €.

An 3 makes a preceding g_inEo_g
Thus, in Al and A2 -Cu*- inside

and a

becomes -&0°- under the influence of the following -7a
he/she/it is.For the .same reason puk“?u
puk*u? cosmetics basket, page 21) becomes puk“?0° when

followed by -7aq the as in 46,

(a wariant of



7.2 If two vowels are juxtaposed and one is long, the short one
is simply lost. i us in B6, the expected form hitadu*a?A?a
becomes hitalu* a7 a by 3.2a, then hitalo* a7;a by 7.1, and
finally hitalo*?3a 7t 4g now ingide.

7.3 The importance of suffixes in the semantic and grammatical
structure of Nitinaht cannot be overemphasized. So
dominant are suffixes, in fact, that three high-frequency
roots often seem to be little more than hangers for the
suffixes which, in such cases, carry all or nearly all of
the word's meaning.! Two of these roots are hit(a)- and
?Pust-. (The third, 7u-, is discussed in 13.1 and 15.1.)

In the present lesson hit(a) occurs with suffixes meaning

in and between while ?ust- is used in combinations designating
on something. This distribution, however, is merely
coincidental; the few sentences of the pattern drills are

not able to convey the range of use these two roots have.

Here follows a brief overview of their distribution:

7.3a hit(a)- can be conveniently thought of as functioning in
three domains. (1) It occurs in combination with suffixes
to create names for objects and parts of objects for which
a root is lacking. Consider the word for mouth, hit?aqst.
Different from words like dil nose, qa117/qa171' eye, and
many others, there is no root word for mouth, It must be
created from the suffix -?aqst which means mouth in its
own right. 3Because a suffix must be attached to something
— to a root or larger stem — hit(a)- is used.

(2) Similarly, hit({a)- is used in combination with many
suffixes to create words expressing direction of travel
when a root of similar meaning is lacking. Such a word
is hida*Cx go out from shore. (In numerous cases to be
discussed later, hit{a)- is changed to hid{a}-.)

(3) Finally, hit(a)- occurs with suffixes to convey

lgompare with the similar function of be in English which serves primarily
as a means for indicating tense, number, and person, The root

itself is devoid of significance except for the relatively infrequent
cases where be is used as a synonym for exist.

nd
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locations or positions which are (relatively) fixed or
circumscribed.

7.3b The root 7ust- functions in Nitinaht much like the third
use of hit(a)- just described. However, ?ust- plus a
locative suffix expresses a location that is unbounded or
is less precisely located than hit{a)- plus suffix. Often
?ust- is used for locations at a greater distance than with
hit(a)~. Note the following contrasting pairs:

1. ?ustato*?a? It is under things which are in the container.

hitalo*?a It ig in the container.

2. “ustXsa?dia  Something is in the folder which in turnm
18 in another folder.

hitXsa?d¥a Something is in the folder.

3. “ur*stap up in the air
hi-dap upstairs

(The suffix -ap requires the lengthening of the root vowel
in set 3.)

For purposes of transiation, the student will find that
?ust- is frequently used with locations that are {down} on
something while hit(a)- governs locations at.

7.4 One particularly important class of suffixes are those
designating spacial orientation and segmentation. ' There
are over one hundred of these LEXICAL suffixes in Nitinaht,
four of which are presented in the pattern drills of this
lesson: -&u*, -¥-sa?d¥, -a*s, and ~i?4/-(?i)3.

7.4a Both the words hitalo*?a (from hit(a) + &u* + ?a (7.1)) and
hit¥sa?dta (from hit(a) + X-sa®d} + ?a) are glossed as
it 15 inside. However, a more precise rendering of the
latter would be 1t 45 between., The suffix sequence
-X-sa?d} between is used with a ba°kidk“§ whale harpoon
head folder because the harpoon head is folded between
the sides of the ba*kidk“$., See 7.5, 7.6.

2The a-vowel between t and ¢ is epenthetic (2.9). Nitinaht speakers
avoid sequences of two contiguous voiceless stops, the second of
which is glottalized.
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In contrast to -&u* are two other suffixes meaning inside.
These are -q{a)* and -q(i)s. 1In part, the differences
among these three suffixes turn upon the shape of the
container. Thus, -&u* means inside an open but relatively
deep container. By metaphorical extension it also means
inside a bay or inlet. The primary significance of -q(i)s
is canoe but the reference has been extended to mean
inside any open, shallow vessel such as a feast dish or
low box as well as a canoe. In contrast to these two
suffixes, -q{a)h refers to the contents held within a
solid enclosure such as an oven, (key) in a lock, and

even the body of a male.3 In combination with -i?3/-(?i)%
(in) house, (on) floor (7.4d), the construction hitgaxi

is created which means inside a house or even inside a cave.

The locative suffix -a‘*s means on a surface.

The suffix -i?%/-(?1)% (in) house, (on) floor belongs to

a small subset of mutually exclusive, very high-frequency
locatives., The other members are -a?s/-7a(*)s outdoors,
ground, =17s/-7is beach, sandy shore, and -?a* rocky shore.

For those suffixes with two (or wore) forms, i.e., ALLOMORPHS,
it is generally the case that when the stem ends with a
consonant, the suffix begins with a vowel; when the stem

ends in a vowel, the suffix begins with 7.

The following paradigm based on ?ust ?a It 18 on
sets forth this subclass:

1. “7usti??a It is on the floor.

2. “usta®sa" It is on the ground.

3When referring to something inside a female body, it is more polite to

say hitasq"* than hitqak.

“The student should be careful not to confuse -a?s/-?a(*)s with -a‘s,
Contrast the following:

?usta?sa It is on the ground,

?usta*sa It is on a surface.

The primary meaning of -sq"i is wnderclothing.
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3, “usti?sa It is on the beach.

4, ?ustPa*?a It is on the rocky shore.

Vocabulary Comment

7.5

The term ba'kidk"% whale harpoon head folder consists of
a root ba* bite and two suffixes, -kidk™ together and
-3 repeatedly. See 7.4a, 7.f. The same Toot, in a

shortened form, occurs in baCak meaning pliers, wrench,
leg trap.

Cultural Comment

7.6

The ba*kidk"3 whale harpoon head folder is made from a
strip of pilip inner bark of red cedar which is folded
over to form a kind of sheath. It is from four to six
inches wide and, when opened flat, about 18 to 24 inches

long. It has fringes on both ends which are used to tie
it together.

. ba-kidk"s




?axasib

First the teacher reviews numbers & through 6 of Pattern Drill 4
in Lesson Seven. Then, with appropriate gestures, he requests
various students to place items on the floor and on the table.

After every student has responded at least once by putting
something on either the floor or table, the teacher points to the
square of imitation grass (intended to represent the ground) and

requests students to place things on the ground. This exercise

Sy

18 repeated for the beach using a large shallow pan filled with

sand, or a large piece of yellow paper.

Pattern Drill A

1. “ustipita*?b. Put it on the floor!
2. ?ust?i-ta*?b. Put it on the ground!
3. “ustisada*?b. Put it on the beach!
4. “usta*su*? ti*bi?laq. Put it on the table!

Grammar Notes

8.1 One of the most important features of Nitinaht grammar
distinguishes between actions or states that are momentaneous
and those which continue over a period of time. A number
of suffixes {(including several of the locatives presented
in Lesson Seven) have alternate forms in accord with the
MOMENTANEOUS or DURATIVE use.

floor (house) ground beach

Durative -173/-?i% -a?s/~?a(*)s -i?s/-"is

Momentaneous -(1)pit ~?ist -(1)sad
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The ending -a*?b is actually a combination of two
suffix?s, -a*?p causative (14.2) and ? Imperative
(5.2).

As in A4, speakers occasionally say -u*?b instead of
-2*?b., There is considerable variation among the
Nitinaht concerning their preference for ~a*?b or
-u*?b. Consequently, there are few rules governing
the choice of one or the other. The student should
simply follow the teacher's usage.

Within the limits of this introductory grammar the
student will find that -u*?b occurs following -a‘s
on a surface, -q(i)s cance, inside a shallow vessel,
and -X-sa?daw, the momentaneous of X-sa?dl between.
See 10.4.

The same exercise continues adding the suffix -a{?)i-
to the command:

Pattern Drill B

I ?ustipita‘7bai. Now put it on the floor!
2. 7ust?i-tas?bai. Now put it on the ground!
3. “7ustisada-?bai. Now put it on the beach!
4, usta*su* ?bak ti*bi?laq, Now put it on the table!

Grammar Notes

8.3

As noted_in 5.2, the command form of a word ending in A
becomes i. When the suffix happeng to be -a”i, the
combination of -a%% + ? becomes -ak, That is -a%A
loses its medial 7.

iBy rules 5.2, 3.2a2 and 3.2c, the student would expect -a*?p + ? to
result in -a*?p instead of -a*?b. This peculiarity is to be dis-
cussed later.
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8.4 Because -a?h- is a suffix which causes hardening, it has
the same effect on -a*?p causative as does the jmperative

suffix ?. Thus, -a:’p + a’% +? becones
turn becomes -a*?bad by the deletion of
8.3.

-a*?ba?x2 which in
? as described in

Avotding all use of English, the teacher now requires the
students to apply the information acquired in the Pattern
Drills of Lessons Seven and Eight as described in C below:

Pattern Drill C

1. wa®si* iaii‘qsaq. Where is the chest?

?usta*sa ti*bi?laq. It is on the table.

Pointing to the floor, the teacher says,

?ustipita‘?b. Put it on

2. wa*sa?ai* iaii'qsaq. Now where
Pusti®da?ia. It is now
Pointing to the ground, he says,

ust?i~ta*?b. Put it on

3. wa'sa’?ait iaii'qsaq. Now where
Pusta?sa?ia. It is now
Pointing to the beach, he says,

?ustisada*?b. Put it omn

2Compare with footnote 1,

the floor.

is the chest?

on the floor.

the ground,

is the chest?

on the ground.

the beach.
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4. wa*sa®Ai* iaii'qsaq. Now where is the chest?

7usti?sa?ia, It is now on the beach.
Pointing to the table, he says,

?ustasu*?b ti*bi?laq. Put it on the table,

Voecabulary Comment

8.5

fa¥is *qs storage box is composed of the root »a¥ meaning
flat eovering, patch; flat piece of something and a

shape suffix -i*qs rim of rectangular or square container,
gurwale. Thus, the name for storage box derives from the
fact thagt it is covered; it has a lid. The 1id itself is
called AaXi*gsib which also designates the deck of a boat.
The suffix -1b refers to man-made objects (among other
things. See 15.7).

The student should note how the Nitinaht fit boxes and
cances (also, by extensien all boats) inte some of the
same descriptive categories.

Cultural Comment

The following four boxes are important in the Nitinaht
way of life:

1. Aa¥isgs storage box for clothing,
fishing gear, and other
utensils

2. bixilagsc charcoal mizing box

3. hagsac / katuk“sc box for holding seal or
whale otl

4. hu‘ba‘Xs box for cooking

The general term ii%uq ic container for things stored away
for Later usi includes AaXi*qgs and apajt (3cc) That is,
iax1 *qs and Aapa‘t are both kinds of Altuq sc.
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Black face paint is prepared in a bixilagsc. Charcoal,
called bixi¢a*?bc, is mixed with oil from the liver of a
ratfish, ku*ma, into a thick paste then applied to the
face. The right to make it (which only certain people
have) is inherited from father to son or from mother to
daughter. Black paint is worn during the Wolf Ceremony.
The other face paint is made from ochre. It is worn by
shamans.

Aagsac and iatuk”sc are synonyms. The suffix -s(a)c¢ means
coptainer {and earwe). (It occurs also in biiiéaqsc and
aituq¥sc.) The root haq is blubber while katuk” refers

te oil from the seal or whale. Adding the suffix -bs
substance of to *aq gives Aaqabs which also meang o0il from
the seal or whale. These two words, Aagabs and iatuk“,
are exact synonyms.

The Aagsac (or iatuk”sc) is made out of vine maple because
this wood does not absorb the oil. Seal and whale oil are
used as a dip for eating dried fish.

Exercises

I. Translate the following into Nitinaht:

e

‘Where are the two arrows?

They are in the guiver (hadii?aksc).

Where is the guiver?

The quiver is in the box.

Put the guiver on the table.

Where is the whale harpoon head?

It is in the whale harpoon head helder/folder.
Where is the whale harpeon head holder/folder?

Give the whale harpoon head to Joe Doe, and then? put the

whale harpoon head holder/folder on the table.

3and then is yuwa?h




Put three large mats on the floor.
Put the raven on the ground.

Put one tally stick on the ground and give two tally
sticks to Mary Smith.

What is that?
That is a storage box.
Put the crow on the beach.

Give one digging stick to Betty Smith and then put one
digging stick on the ground.

Who has the whale harpoon head?

Joe Doe has the whale harpoon head.

How many tally sticks are in the tally stick bag?
Who has the packbasket?

Nobody. It is or the floor.

Put the packbasket on the table.

What is on the beach?

What is on the ground?

Who is on the floor?
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- .
Cawa*sib

With arms and hand held appropriately, the instructor teaches

four basic units of measure.

Pattern Drill A

1.

2.

3.

4.

Cawiyda ti-.
iita*?a ti-.
bus?a-ta ti-.

3 .3 )
Catac?a ti-.

Pattern Drill B

{4 twelve foot rope is now used so that two fathoms can be exhibited.)

Pariyda tiv.

AT )
2aAi%bta ritas ti-.
7axi?bta bu-?a-t ti-.

AP - S
?axi?bta cCatac ti-.

Pattern Drill C

1.

?a+?dis va* &istuspag.

qakaliyda ?i¥ ?airi?bt
3itZ¥ia ti+ listusPaq.

?a*?di* ya* hadtijkaq.

Zawa?bta AitSiA, &awa?bt

This is one fathom.
This is a span.
This is a hand.

This is an inch.

This is two fathoms.
This is two spans.
This is two hands.

This is two inches.

How long is that rope?

This rope is three -

fathoms and two spans.

How long is that arrow?

This arrow is one




bus?a*t ?i¥ ?aAi?bt fatal
ti+ had¥iykaq.

3. ?a*?di* ya* kaceykaq.
2awa?bta *it¥ix, bu-?a-t ?if
Eatat ti- kacejkaq.

4. 7ga+?di+ yar qici?iaq.
tawa?bla Ait¥iA ?i¥ &ajal
ti* qiciykaq.

Sound and Symbol

W
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span, one hand, and two

inches.

How long is that tally stick?

This tally stick is one span, one

hand, and one inch.

How long is that pencil?

This pencil is one span and

one inch.

q"~ This letter stands for a sound similar to the one represented
by k¥ only said with the tongue drawn further back. Thus,

W

Grammar Notes

q” is to k¥ as q is to k.

9.1 In 5.14 it was learned that suffixes are often added to
number words in order to designate the class of item
counted. In that section the ending -ﬁe'&& stick~like
object was learned. In the present lesson three more

such suffixes are presented:

-(s)}iy¥ fathom; -?b(i)t

times; and -qab¥ bird; round object (both spherical and

disk-1ike) .}

-iyd~-Vid~-sivE fathom

1 lawiyd

-"b(i)t times -(q/q")ab¥ bird,
round thing
tawa®bt tawa-qabi

Mhe suffix -(q)ab} does not occur in the pattern drills, but it is
encountered in the exercises of this lesson.
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2 7akiyd ?axi?bt ?airgabd
3 qakaliyt qakali®bt qakalqabd
4 bu-yik bu-?bit bu*q“abt
5 ¥udiyd gudipt Fudqabt
6 Ei-¥pa‘isivd &i-Ypa*2i?bt ¢i-¥pa-dqabd
7 7akpusiyi? ?axpu?bt ?akpg”abt?
8 ?arasibsiyi ?ahrasibu?bt ?akasibgabd
9 CZawa'sibsiy? Zawa*sibu?bt ¢awa* sibgabd
10 xaX¥iyd Aax“u?bt xaX"qYabd
11 lawayurk¥siyd  Zawayurk™u?bt  dawayu-k¥q¥abt
12 ?aravu-k¥sivd ?arayu*k"u?bt ?ahayu-k“'q"abd
?adiy¥i- how ?adi?bti how ?adqab¥i* how many
many fathoms? many times? birds/round things?
9.2 -?b(i)t requires the linking vowel -i-/-u- (5.14b) when

following a consonant final stem.

In this lesson, the full grade of this suffix (i.e., the

variant with the vowel as opposed to the one without) occurs
only after bu* four.

(It would also occur after 7ad- how
much/how many if there were no vowel immediately folliowing,
e.g., radi?bit- instead of ?adi®bti-.)

9.3 Descriptive words such as ha+& long, tall and 7i*X big

250me people say ?aipsiyt.

3The expected form ?aipuq“abt does mot oceur in order to avoid
confusion with ?aipu-q-abl seventy round things, seventy animals.

See 5.13.
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are often REDUPLICATEDLl to designate more than one.
ompare caque vt ha- c hadtiyk one long arrow with
Ci-Xpa-%ipe-yt haha& haddiyk six long arrows.

The following list shows the reduplicative formaticons for
the five descriptive words learned thus far:

Basic form Reduplicated form
?i-X big ?i?i-% big (ones)
inucxY  small ?i?inx" small (ones)
ha*& long, tall ha*ha+¢ long, tall (ones)
ni+¢ short ni*?ni-¢ short (ones)
qat hard, solid qatga‘t hard, solid (ones)

Instead of reduplicating the descriptive word, plurality can
be shown by addlng the suffix -7badk (4.4), e.g.,

¢i-¥pa- 'hpe v} ha-a?badX haddiyk sixz long arrows. (The -a-
between ha*¢ and -?bad® is epenthetic (2. 9).)

In A2, B2 (and in 9.6 below) the word for span, iita', is
given in its durative (8.1) form. 1In Pattern Drill C,
however, it is spoken with the momentaneous (8.1} suffix

-%ix (18.4). The former is used when speaking directly

about the unit of measure. The latter is said when referring
to the size of something rather thap te the unit of measure.
0f the four units of measure, only &it- undergoes this
alternation.

Sound Drill VII

9.5

Listen carefully to the following pairs of words. Learn to
distinguish q" from k“.

q“a*sa it's the same k¥a*sa he's sitting (on a
chair)

YReduplication designates the partial or complete repetition of a
word to derive a different word of connected meaning.
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q“e?is certain position k¥e?is sitting on the
on beach beach

g"aq"a* k" do things k¥ak"a*?kY backing up
randomly

Practice saying the following sentence. Concentrate on the
qumsound. Ignore the meaning.

q“a*ktuw q"iSsac q"i5?i-kispa*t.

His pipe was like that when they used to smoke tobacco.

Vocabulary Comment

9.6 The gloss fathom given for tawivt is the approximate English
equivalent term. More exactly, éawiy& refers to the length
from fing§r tip to finger t}p of one's fully spread arms.
The root Caw- derives from Cawa*?k one while the suffix -iy3}
denotes unit of measure (for spread arms).

9.7 iita‘, glossed as gpan, designates the length between thumb
tip and little finger tip whep the fingers of the hand are
fully spread. More exactly, Alta* is spread hand. It
is approximately eight inches.

9.8 bu*?a*t means four along which, in turn, derives from bu-*
four plus the suffix -?a*t along; finger width (l2cc).
The four fingers together equal the width of the hand,
a convenient and world-wide unit of measure. It is
approximately four inches.

9.9 The primary meaning of Eatat is Ffingernail, toenail with
the derived meaning of splitiing insirument. As a unit
of measure it refers to the space between thumb tip and
first joint of the thumb — about one inch.

Cultural Comment

When talking about the size of a canoe in the old manner, the length
is not stated. Rather, the speaker refers to the number of men that
typically paddle it or else he gives the width of the bottom. Baskets




Jita*?a ti-.

bu-?a*ta ti-.
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and other vessels are also measured on the outside bottom. Spear
hafts and prongs that are less than a fathom long are measured in
ita-.

Halibut hooks are measured when all spread out — not when assembled.
The distance between the end of the barb and the top of the hook is
always Cawa'?t (from &awa*?k + ?a‘*t) because the mouth of all adult
halibut is the same size regardless of how much the rest of their
bodies may vary.

Exercises
I. Translate the following into Nitinaht:
a. Take two long arrows.
b. It is a big raven.
c. Take four long tally sticks and two short omnes.
d. Three big crows are on the beach.

e, One long arrow is on the ground.

f. Six big mats are on the floor.

g. Two hard bones are on the ground.
h. Take the big mat.
i. Also® take the small mat.

j. Put the big mat back.

k. Now how many mats are you holding?

1. Put two long arrows on the ground.

SThe singular imperative suffix -?1 is added to the word for alsc
which is placed first in the sentence. This word must alsc bear
the suffix -yug". (See page 43.)
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Put four short arrows on the table.

Put four packbaskets on the floor.
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Pattern Drill A

1.

Holding up a quiver, the teacher says several times,
had¥iyaksta ti-. This is a quiver.
?uk¥agia hadii}aksc. It is called a quiver.
The teacher puts an arrow in the quiver and says,

hitalo*?a haddiyakscaq. it is inside the quiver.

Holding up a tally stick bag,

kaceyaksta ti-. This is a tally stick bag.
2uk“agta kaceyaksc. It is called a tally stick bag.
He puts a tally stick in the bag and says,

hitalo*?a kaceyakscaq. It is inside the tally stick bag.

Holding up a whale harpoon head container,

ba*kidk"3a ti-. This is a whale harpoon head
container.
?7uk¥agta bakidk“s. It is called a whale harpoon

head container.

Ee puts a whale harpoon head inside the container,

hit¥sa?d¥a ba*kidk“Saq. It is inside the whale harpoon
head container.

Holding up a charcoal mixing box,

bixilagséa ti-. This is a charcoal mixing box.

sy




?uk¥aqta bixilagsc.
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It is called a charcoal mixing
box.

He puts a piece of chareoal inside the box,

hitalo*?a bixilaqgsiaq.

Holding up a model canoe,
tapla ti-.

Puk¥aqta &apac.

He puts a paddle in the canoe,

hitgsa éapéaq.

Holding up a model feast digh,
ha*waks&a ti-.

?uk¥agta ha‘*waksc.

He puts a bit of food (possibly
a piece of smoke dried salmon)

in the feast dish,

hitqsa ha*wakslaq.

It is inside the charcoal
mixing box.

This is a canoce.

It is called a canoce.

It is in the cance.

This is a feast dish.

It is called a feast dish.

It is in the feast dish.

Now the teacher removes each item from inside the various containers

and vessels and hands them to the students using the dialogue

learned in Pattern Drill D of Lesson Two. Fach student is then

told to put each object into the appropriate container as follows:

1.

Pattern Drill B

k“u* hadiiyk.

Here (I'm handing you) an
arrow,



ka-.
hitati*da*?b ya* had¥iyakséaq.

kYu* kaceyk.

ka-.

hitali+da*?b ya* kaceyakslaq.
k“u* bixila*?bc.

ka-.

hitai*da*?b ya* bixilagslaq.
k*u+ &i-da¥tp.

ka-.

hitai*da*?b ya* qa?awlaq.

hitqsu=?b ya* Caplaq .
k"u* ha?ub.

ka*,

hitgsu*?b ya* ha*wakslaq.
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I'm receiving it from you.
Put that in the quiver.
Here {I'm handing you) a
tally stick.

I'm receiving it from you.

Put that in the tally stick bag.

Here (I'm handing you) some
charcoal.

I'm receiving it from you.
Put that in the charcoal
mixing box.

Here (I'm handing vou) some
low-tide food.

I'm receiving it from you.
Put that in the packbasket.
Here (I'm handing vyou) a
bailer.

I'm receiving it from you.
Put that in the canoe.

Here (I'm handing you) some
foeod.

I'm receiving it from you.

Put that in the feast dish.
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7. k"u* kYi-ga‘bd. Here (I'm handing you) a
whale harpoon head.

ka-. I'm receiving it from you.

hit¥sa?dawu*?b ya* ba*kidk"Saq. Put that in the whale harpoon
head container,

Sound and Symbol

X  The sound represented by this letter is like that of ch
in Scottish Loch or German Zchk. Some English speakers
use this sound when saying the name of the composer
Bach.

Grammar Notes

10.1 Comparing the finzl sentence of Al in Lesson Seven with
the last sentence of Al in Lesson Ten reveals an ambiguity
that is overcome by context or by the expected usual
arrangement of things in the world.

. .93
7. Al hitalo-?a had%iykaq. The arrow is inside (the quiver).
10. Al hitalo*?a had¥iyaks¢aq. (It) is inside the guiver.

Ordinarily arrows go in quivers. The sentence from Lesson
Ten, however, could mean that the quiver is inside something,
say a aiiqs, iust as the sentence from Lesson Seven means
that the arrow is inside something., Conversely, if someone
were talking of a special arrow that had a tiny chamber
hollowed out in its shaft, then the sentence from Seven
could logically as well as grammatically mean that something
is inside the arrow.

There are, of course, ways of avoiding this grammatical, if
not logical, ambiguity. (One such way is the final sentence
in each dialogue of Pattern Drill C below.) However, good
Nitinaht style is not disturbed by such ambiguous phrases

so long as real confusien does not result.

10.2 The suffixes -y(a)k implement (3.10) and -s{a)c container,
canoe (12.4a) have two pronunciations, one with a vowel and



10.3

10.4

Patt

1.
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one without. Typically, they lack the vowel unless they
form the second syllable of the word. However, when
suffixes of this class cooccur, only the second one loses
its vowel: -?ak + -sac becomes -?aksc. It is as though
the second suffix were helping to preserve the full form
of its partner. Note the long string of consonants that
would result if Nitinaht did not have this sort of
"suffix cooperation,” namely -Yksc. (See 12.4.)

Tbe momentaneous suffix ~&1i+d corresponds to the durative
-cu* (7.4b, 8.1). Similarly, -¥-sa?daw is the momentaneous
counterpart to -X-sa?d¥ (7.4a).
deep container between
Durative -tue -X-sa?d3
Momentaneous -&i~d -X-da?daw
Note that -u*?b (instead of -a*?b) follows -q(i)s and
-X-sa?daw. Reread 8.2.
ern Drill C
baqaturqi* had¥iyakséagq. What is in the quiver?
hadii%ia hitalu-. It is an arrow that's in {(it).
hi*?, haddiykalo*?a. Yes, an arrow is im (it).
bagalu*qi* kacevakslaq. What is in the tally stick bag?
kace)’zl’ca hitadu-. It's a tally stick that's in (it).
hi+?, kaceykalo*?a. Yes, a tally stick is in (it).
bagalu*qi* bixilagséaq. What is in the charcoal mixing

box?




bixila*?bla hitadu-.

hi*?, bixilqalo*?a.

baqatutqi* qa%awlaq.
ti+daXtpa hitadu-.

hi-?, &i-daXtpalo*?a.
bag¥sa?dti+ bakidk"Saq.
K¥i-qarbia hit¥sa?dt.
hi*?, k"i-ga‘*b3Xsa?dia.
baSa+¥si+ faplaq.

ratavalka hitqis.

hi-?, Aatadalkqsa.

baSa*%si+ ha*wakstaq.
ha?u?ba hitqis.

hi*?, ha%?ubgsa.

Grammar Notes

10.5

10.6
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It's some charcoal that's in (it).

Yes, some charcoal is in (it).

What is in the packbasket?

It's low-tide food that's in (it).
Yes, some low-tide food is in {(it).
What is in the whale harpoon head
container?

It's a whale harpoon head that's
in {it).

Yes, a whale harpoon head is in
{(it).

What is in the canoe?

It is a paddle that's in (it).

Yes, a paddle is in (it).

What is in the feast dish?
It is food that's in (it).

Yes, food is in (it).

The a-sound occurring between baq- and -¢u* in
bagalu*qi* is epenthetic (2.9).

words as long as the

As noted in the Introduction, it is possible to permute
erson suffix is added to the first

word. Thus both hitao*?a had}iyk and hadtiyka hitafu*
are good Nitinaht sentences with pretty much the same
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10.8

10.9

10.10
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meaning. Note that in both cases the suffix ?a he/she/it is
occurs with which ever word is first.

As previously observed (7.3), the root hit(a) has relatively
little meaning in its own right, functioning in the sentences
of C mostly as a hanger for the locative suffixes -&u',
-q{i)s, -X-sa®d¥, etc. Nitinaht grammar permits speakers

to vary their style by adding the suffix to some other word
in the sentence and omit hit(a) entirely, as in the last
sentences of C.

-a*¥s and -q(i)s are two forms of the same suffix. The
variant -a*Xs follows consonants while -q(i)s is said
following vowels. In many instances, however, the original
vowel before -q{i)s has in recent times been lost so that
hitagqis is shortened to hitqis. Therefore, it is easier
for the student to learn forms like ba%a*Xs and hitqis as
units rather than to attempt te apply a regular sound rule
that is no longer readily evident.

The suffix -a*Xs causes hardening (3.2¢). Therefore, one
would expect bad- before -a*Xs. However, Nitinaht has
undergone a shift of pronunciation whereby original

came to be Y. Thus, the hardened form of q is § and not
the expected &. (Later, the sound a entered the language
again through borrowed words.)

The suffix -(q}i* he/she/it? information interrogative
(2.3) loses the g following -a*Xs and -X-sa?dl. Note
carefully the form of the first word in C5 through C7.

Sound Drill VIII

10.11

10.12

l.isten closely while the teacher pronounces the following
pairs of words. Learn to distinguish X from both h and X.

xa*da’k woman, female ha*daq mallard duck
xala* separate, alone XaCa-* all together
Practice saying the following sentence:

x: x"i*3x%iZi-ta?kMuw xatxa*?d¢ivaq

oA




84

The women are afraid of the bluejay.

Vocabulary Comment

10.13 Because Nitinaht has so very many suffixes with relatively
concrete meanings, it is easy to build words in the language.
Consider, for example, kaceyaksc tally stick bag.

As pointed out in 3.10, -y(a)k implement has been added to
the root kac measure giving kaceyk? measuring stick, tally
stiek. To this word now is added -s{a)c eontainer. Thus,
kaceyaksc designates any container which holds implements
used for measuring and tallving.

Cultural Comment

A ha*waksc feaet dish is not used for eating. Instead, it has the
following special use in formal gatherings: When someone decides
to give a potlatch, he sends four or five hidatabi*s to other
villages to extend his invitation for him. The hidatabi*s are
important people from one's cwn family. One of these, called the
cigi+ti?, is the spokesman. The man receiving the invitation
acknowledges it by presenting the ciqi*ti? with a ha*waksc full of
food. Typically, a ha-waksc is three feet long, one foot deep and
about a foot and one half wide. 1t was usually carved on the ends
to represent a seal or other sea mammal.

When the hidatabi*s return, the headman who is giving the potlatch
asks the cigi+ti?, in a formal and ceremonial way, what the
ha*waksc contains. After being told, he sends the ciqi*ti?, but
not the other hidatabi*s, about the immediate vicinity to bring in
the local people to share the feod in the har*waksc.

The term hidatabi*s comes from the closely related Makah language
and means literally cause to arrive at the beach. Typically, these
emissaries travelled from village to village by water, hence

their name. Another word of Makah origin, hidatabi*?s cause to
arrive via the ground, is used to describe the ciqi®ti? going about
the vicinity calling the local people to come share in the

ha*waksc gift.

2The e is epentrhetic. See 2.9.



Exercises

IT.

Disambiguate the following sentences by changing them to a
single word and then tramnslate:

a. natawacka hitqis.

b. ¢&i-daXtpa hitalu-.

c. kaceYka hitalu-.

d. ha?u”ba hitgis.

e. k"i*qa*bia hitXsa?dt.

£f. bixila*?bla hitalu-.

g. hadtijka hitalu-.

Write the momentaneous forms that correspond to the
following durative suffixes:

-¢u* -1%%/-?i%
-a?s/-?a(*)s -i?s/-?is

-X-s5a?d¥
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Eawayu k"

The teacher holds up large pictures representing the following
weather conditions: rain, snow, wind, fog, cold, hot, and fair.
While each picture is held, he says the appropriate weather term
several times. Next he goes through the pictures again with the
class repeating after him. (This repetition must be done quite
a few times because of the larger number of new words presented

in this lesson.)

bira*?a. It is raining. ?qui”a. It is foggy.
k¥isa*7a. It is snowing. bata*ia. It is cold.
wisgse*?a. It is windy. iupa‘&a. It is hot.
3i-wa¥ka. It is cloudy. 7u'?u*q”u'i“a. It is nice.

Pattern Drill A

1. bacqi?daXi* %aX “uy disSa« 7k, What is the weather like today?
2us?uqu-k¥a. It is nice.
us?urqfu-k¥ac. Is it nice?
hi="?. ?u°?u'qWU'§”a. Yes, It is nice.

2. barqi?daXi* %aX “uy disSa-7k. What is the weather like today?
wi*gse*"?a. It is windy.
wi*gsi*qga*. Is it windy?
hi*?. wi*gse*?a. Yes. It is windy.

3. ba*qi®daXi* %aX ?uy disSas7k. What is the weather like today?
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biia+?a. It is raining.

bira*qa*. Is it raining?

hi*?. biza*?a. Yes. It is raining.
ba*qi?da¥i+ %aX ?uy 3isSas?k. What is the weather like today?
21 -wa¥ka. It is cloudy.

41 *waXka- . Is it cloudy?

hi*?. #iswa¥ka. Yes. It is cloudy;

Pattern Drill B

1.

ba*qi?daXibti* ?a*bay “uy AisSas"k. What was the weather like
yvesterday?

iupa‘iib%a. It was hot.

iupa'iibta' ?a*bay ?uy AisSa*7k. Was it hot yesterday?

hi-?. %upa"}ibi’:a. Yes. It was hot.

ba*qi?daXibti* ?a*bay “uy AisSas?k. What was the weather like
vesterday?

bata-tibta. It was cold,

bata*dibta* 7a*bay “uy distas k. Was it cold yesterday?

hi-". bata+tibta. Yes. It was cold.

ba*qi?daXibti+ ?a-bay 7uy AisSas 7k, What was the weather like
vesterday?

7quk”ub%a. It was foggy.

ufgk¥ubta* ?a*bay ?uy 3isSas?k. Was it foggy yvesterday?
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hi+?. 7quk”ub{a. Yes. It was foggy.

4. ba+qi?daXibti+ ?a*bay ?uy AisSas k. What was the weather like

yesterday?
wi'qsi'b%a. It was windy.
wi*gsi*bta* 7a-bay ?uy Aisfa 7k, Was it windy yesterday?
hi-?. Wi’qsi‘b%a. Yes. It was windy.
5. ba-*qi?daXibti* 7a*bay “uy Aistar7k. What was the weather like
yesterday?
k“isa'bia. it snowed.
k"isa‘bta* ?a*bay ?uy AisSa*?k. Did it snow yesterday?
hi*?, Xk“isa‘bia. Yes. It snowed.
Sound and Symbol
h The sound represented by this letter is rare in Nitinaht

occurring only in words borrowed from Nootka. It is like
the raspy sound English speakers make when breathing on
their glasses to get moisture for cleaning them.

Note carefully the dot below the h. This dot is an
integral part of the symbol. Do not confuse h with h.

In this grammar h occurs in only two words, bi7iiik
lightning snake (llcc) and mahmu* whelk.

1 The sound of 1 is much like the English 1 when initial
in a syllable. It is a relatively rare sound in Nitinaht.

Grammar Notes

11.1 The interrogative word ba*qi?daXi* is made up of three
parts, the informational suffix -{q)i* (1.2, 2.3), the
stem suffix -?daX condition of which causes vowel
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lengthening of the root, and ba*a- (from baq-) what. The
i- vowel is epenthetic. A large class of stem suffixes
cause root vowels to lengthen.

11.2 -(1i/u)bt denotes past tense. Different from English, it
is not an obligatory suffix. That is, speakers of Nitinaht
may omit all mention of tense if reference to time is
considered unimportant or clear from context.

-(1/u)bt has three forms. When added to a stem ending in
a vowel, it is simply -bt as in B5, k“isa*-bt-?a it
snowed (5.14b footnote 5), Tt is -ubt when added to a
stem ending in a labial or labialized consonant (5.14b
footnote 6, 6.8b). Elsewhere it is pronounced -ibt.

11.3 It is possible to omit aisfa*?k from questions about the
weather as long as it is clear that weather is the topic.
Note, however, that bata*}ibta 7a*bay ?uy is ambiguous
meaning either something wag cold yesterday or it was
cold yesterday. By adding iis?a'7k, the ambiguity is
removed. Only the day, that is the weather, is referred
to.

Cultural Comment

ghe weather becomes foggy when %u‘da7x tule is cut for mats or
Cibpat tall basket sedge for baskets (3cc). Heron, Se*lis, keeps
the fog in a box. 1If he copens the 1id just a little, there is only
a little fog. To make the fog go away or a storm abate, say pu**'¥%,
pur“: Puq: 'pU?.

Children are not supposed to point at a heron or a rainbow,
éawayu's. If they do, their fingers rot off unless they bite that
finger very hard.

During a lightning storm, children get in the water. When the
thunder rumbles, they duck beneath the surface to avoid the
lightning, lupca’.

When the clouds build up on the east side of the mountains at
daybreak, the wind will come from the west at about 11:00 a.m.

When the clouds settle down around a peak, the winds are from the
south or southeast. Rain can be expected in about half a day.
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The waves change direction about half a day before the wind does.
When waves start coming from a certain direction, the wind will be
coming from that way too.

A smal] rainbow-liike ring around the moon indicates a southeast
wind, k¥a*ci*di?, while a large ring around the moon marks the
coming of a southwest wind, wa-*3al.

Thunderbird. suwe=7k", wears a belt called hi?i}ik who is
Lightning Snake. During the ceremonies the illusion of lightning
used to be created. A codfish stomach filled with oil from a

sea lion or dogfish was hung above a low fire. Someone in the
shadows would shoot an arrow into the stomach. The oil would fall
to the fire and the resulting flare up would imitate lightning.

In the related languages, Nootka to the north and Makah to the
south, the equivalent word for suwe*?kY is dutdu-t$ which has

come into English both as a plége name and a family name. In
English 3utdu-t¥ has become Tatoosh. (See Cultural Comment, Lesson
Eighteen.)

Exercises

Answer the questions below the two pictures that follow:
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?arayu k"

With a large calendar (from which the English names for the days of

the week have been removed), the teacher points to Monday and says,

tawa*&isdck”, to Tuesday and says, ?aAli-dck, ete.:

Pattern Drill A

1. Cawa*&i-%ck Monday

2. ?axli-dck¥ Tuesday ;ﬁ
3. qakal€i*ick" Wednesday )
4. bu-Ti+dck" Thursday a
5. FuddisdckY Friday

6. sa*sa‘ntertX Saturday

7. sa'mti* Sunday

The above drill is repeated several times. Then the teacher asks

if this is Monday, etc., as follows:

Pattern Drill B

et ’
1. Cawa*Cisdcuk¥rac. Is it (now) Monday?
wik?a &awa*Ci-3ck"uws. It is not Monday.
il ,
2. ?axli-dcukia-. Is it (now) Tuesday?
hi*?. 73%51‘&Cui”ia. Yes. It is (now) Tuesday.
ot ,
3. qakaéc1‘icuk”ia'. Is it (now) Wednesday?

wik?a qakalfis*tck“uws. It is not Wednesday.




ba*bi-qgs

sa*nti- tawa Tidck¥ ?arli-4ck” qakal&i-dckY bu-&i*dck" TuddieackY sa*sa*nte*tx¥

1
2 3 4 5 6 7 8
9 10 11 12 13 14 15
16 17 18 19 20 21 22
23 24 25 26 27 28 29
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- ]
4. bur&i-dcuk¥ra-. Is it (now) Thursday?
wik?a bu*&i*3ckuws. It is not Thursday.
w . iu . . .
5. succi*¥cuk aac. Is it (now) Friday?
wik?a Eud¥i-dck™uws. It is not Friday.

Pattern Drill C

1. ?ad®i-*cuk¥xi- 2a¥ ?uy. How many days of the week is
it now?
) ¢ ’,u;\ .
cawa*Ci*3cuk™ra. It is now Monday.
2. ?adti‘kcuk“ric da¥ uy. How many days of the week is
it now?
2a3&1-3cuk¥Aa. It is now Tuesday.
3. ?ad¥i+dcuk™Aic ta¥ ?uy. How many days of the week is .
it now?
~: )
qakaéc1‘&cuk”ia. It is now Wednesday.
L. ?adiitcuk"Aic da¥ uy. How many days of the week is
it now? g
bu-&i-tcuk“Aa. It is now Thursday. .
5. ?ad®i-rcuk¥aic da¥ ?uy. How many days of the week is
is now?
[V T ’u;\ . .
Succi¥cukAa. It is now Friday.
ot ] - ot
6. 7adfi*}cukaic Fax ?uy. How many days of the week is

it now?




sassa*nte-tXa?ia.

Pattern Drill D

1. ?adfi*dck“ubti* ?a‘bay “uy.
tawa*Ei*tck"ubta ?a*bay ?uy.
2. 7ad@isdck™ubti* ?a‘*bay “uy.
?ai&i-ick¥ubta %a‘bay “uy.
3. ?adfi-ack“ubti- ?a*bay *uy.
qakal®i*ick"ubta ?a*bay tuy.
4. 7adi*dck™ubti+ ?a‘bay “uy.
bu-&i+3dck"ubta ?a*bay ?uy.
5. 7?ad&i-¥ck“ubti+ 7a*bay “uy.
¥uléi-tck¥ubta ?a*bay “uy.

Pattern Drill E

i. ?ad¥isick™isii- ?a‘bayiaq.
2 =l 'u-.; D tb ;\
Cawa*ci*dck"i-ha “a*bayraq.

2. ?addi-*ck"i*Ais a-bayraq.

It is (now) Saturday.

How many days
it yesterday?

Yesterday was
How many days
it yesterday?
Yesterday was
How many days
it vesterday?
Yesterday was
How many days
it yesterday?
Yesterday was
How many days
it yesterday?

Yesterday was

How many days

of the week

Monday.

of the week

Tuesday.

of the week

Wednesday.

of the week

Thursday.

of the week

Friday.

of the week

it be tomorrow?

Tomorrow will be Monday.

How many days

of the week

it be tomorrow?
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was

was

was

was

was

will

will
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2aA&isdckVisRa 7a'bay%aq. Tomorrow will be Tuesday.
3. ?adfi-ckisais 7a‘bay;aq. How many days of the week will
it be tomorrow?
qakaéEi'iCk”i';a ?a'bay%aq. Tomorrow will be Wednesday.
4, Pad@i-dckMisai- 7a‘bay%aq. How many days of the week will

it be tomorrow?

burZi*3ck"i*ka 7a‘bayiaq. Tomorrow will be Thursda
V.

Grammar Notes

12.1

12.2

12.3

12.4

12.4a

12.4b

The names for the first five days of the week are based on
the words for the numbers Cawa*?k one through 3uc five.

To these is added the sequence of suffixes -Ci*% day plus
-c(u)k" remainder of (see 12.4a). 1In the word for Monday ,
however, the last two consonants of tawa*?k are lost before
the suffixation.

One of the suffixes that expresses future is -i*A. If the
stem to which it is gdded ends in a vowel, -i*A is reduced
to *. For example, k¥isa* + i*} becomes k¥isa*i will snow.
Compare (i/u)bt past (11.2).

The suffix sequence -cuk” + a?k + ?a becomes first -cuk“aha
because both a®? and 7a cause hardening (3.2c): ;hin the
penultimate vowel is dropped (12.4d) leaving -cuk“aa.

Some observations on vowel loss:

The student will have noticed by now that many suffixes
expressing relatively concrete concepts such as -y{a)k
implement, -s{a)c container, -q(i)s inside a eanoe/shallow
vessel, and now -c(u)k" lack their vowel (among other cases)
when they occur as the last element in a word. (The wvowel
is retained, however, if the total word is only two
syllables long.)

In other positions in the word the presence or absence of
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the vowel is more difficult to predict. In general, a
suffix loses its vowel when in the penultimate position
but keeps it when in the antepenultimate.

12.4¢c The second vowel of stems is also lost under certain
conditions if that wvowel is not long. This stem vowel
loss typically occurs when the addition of a suffix
causes the vowel to become penultimate. For example,
Se*lis heron plus ?a (1.2) becomes Se*lsa It is a heron;
ba7a§ house plus ?aq (6.1) becomeg ba?saq the house;
and Capac canoe plus ?aq becomes captaq the canoe.

Vocabulary Comment

12.5 ba*bi*qs, the word for January, is based upon the Makah
word for older sibling. Compare the related Nitinaht
term ba*?bi*qs. (See Lesson Nineteen.)

12.6 The word sa*nti* Sunday is borrowed from English probably
by way of Nootka because, like English, Nitinaht has a
d-sound while Nootka does not. {See Sound and Symbol,
Lesson Six.) If the word had gomne directly from English
into Nitinaht, one would expect the d-sound to still be in
the Nitinaht form of Sunday. The Nootka, not having a
d, substituted the closest equivalent from their phonological
inventory, namely t. It was the t-form of the word, then,
that later entered Nitinaht.

Sometimes sa*ntie is used to mean week instead of Sunday.

12.7 The word sa*sa‘*nte*tX Saturday is derived from sa'nti-
Sunday by the reduplication (9.3) of sa* and the
suffixation of -a*t¥ about to be.! (An i* and a* combine
to e*. See 7.1.) Thus, sa*sa*nte*tX means literally
about to be Sunday.

12.8 ?a*bay is rendered both as yesterday and tomorrow depending
upon the time suffixes expressed in the first word of the

lcompare *u”a*tX aim to do, seek.
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sentence. Perhaps the best way te think of it is to view
the meaning as being different day or changed day.

-Ci*} is the suffix for day. Note its use in the following
expressions:

aa?uci+3 ‘uy the day before yesterday
xa?uli-draq the day after tomorrow
(Ra?u* means another.)

-c{uWk" means part of, remainder of. It figures in such
words as ?uck¥i* remainder of, descendent of; and kiick“i*
remainder of what has been broken off from; and Aisck"i-
tracks, i.e., what is left from walking. (ai(*) is the
root for walk.) -c{u)k" is also often glossed as used
to be as in gapacck“ used to be a cance and ba?asck”
used to be a house.

Comment

The Nitinaht think of the year as having four parts or seasons.
These seasons are designated with the following five words — two

of which

refer to the same period just like the English words

autunm and jall:

Xa+q¥ix

Aupe+?TX

spring This season begins when geese,
ha*daq, start north and plants
begin to green,

haq grow + -8ik begin
summar From late June through August.
Aupa*? warm, hot + -i*?78X year,

sgason
(Aup warm, hot + pa(*)}% time of)

Carye*?CX autumr This season extends from early

September intoc November. It is

a period of fine weather. There
are no ceremonials of any sort at
this time because everyone is very
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busy with food preparation for
the winter,.

§a*ya an ancient word meaning
break + -i*?7TX year, season.
(This is the time of year when
leaves break off the trees.)

k¥upa*% This term is more or less
equivalent to Sa‘*ye*?¢X,
(Compare English autunmm and
fall.)

k¥u*3alid food stored for later;
lunch + -pa(*)% time of

wil*qpa¥ winter This season ends when the geese,
ha*daq, start north.

wi*qsi* windy or bad weather +
-pa(*)¥ time of

At the time of the winter solstice waiaq§i go back the world turns
back the other way and the grouné becomes soft. If anyone is out
walking at this time and is not prepared, Z.e. is not ritually clean,
he becomes crippled. Those who are prepared have good luck.

With the waiaq§i whale hunters begin their ritual preparations for
the following summer's hunt which starts in July. Part of this
ritual requires the use of seven skulls of the hunter's ancestors.
These are taken to a secret spot where the rites are performed.
Part of the necessary observance requires eight days of fasting.
Then one skull is taken home.

At the newxt new moon, hi*?d%aCx da*k, the ceremony is performed
again after which the second skull is taken home. This is continued
with each new moon until all seven skulls are home. Now is the

time to begin whale hunting. WNote that these ceremonies always
begin with the new moon so that, as it waxes, so will the hunter's
fortune.

in former times each major village had two men called da'da'ia'ik”
moon watchers whose office it was to kmow the exact time of the
vear. Only from them would it be possible to know exactli when a
ritual should begin, such as those commencing with the wanraqSi.
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One da*da*ka*3k¥ observed where the shadow cast by a post at the
moment of sunrise crossed a log marked off jnto the four seasons
and the days of the year. The other da*da*ka*3¥k¥ watched the moon
at night and lined it up with the post. These observations were
used not only for knowing the time but also for lemg-range weather
forecasting. Knowledge of how to make these sightings was passed
from father to son.

The da-da-ka*4k" were envied for their knowledge — the knowledge
upon which all ritual and pragmatic life was based. Some
da*da*ka*3k", therefore, avoided calling attention to their skill
by not using the marked log and post. Instead, they followed

the course of the seasons by using natural phenomena such as
mountain peaks, particular trees, etc.

In the old days, competition amomg whalers ran high and it was not
unheard of for a da*da*ka*3k" to favour one whaling captain who
was the harpooner, ?u?u*tXaSgi, over another. The favoured one
would typically be a close relative. Misinformation was given to
the others., Tricked into starting their ceremenies late, they
would be late putting out for the whales come July. To avoid

this deception, the whaler often had his owgp moon watcher as a
check on the reports of the official da*da-ka*ik".

Ceremonials and other highly significant activities are held only
while the moon waxes because what is done at this time increases.
The period of the waning moon is avoided because the results of
ceremonies performed then would be diminished or unfortunate.
This concentration on the waxing phases of the moon is reflected
in the many names for this half of the lunar cycle.

hi*?d%ac* lawa*?t one finger width becoming attached

(hi*?d from h}t + -%a attach + -C& (from -Six 18.4)
becoming and Cawa*?k one + -a®t finger width (9.8))

hi+?d¥acx ?ara?t two finger widths becoming attached
hi-?dta qakala®t three finger widths becoming attached
hi+?d%ala bu*?a‘t four finger widths becoming attached
?a?apXtapal half moon

(?apXta?k half + tapal between)
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bi%abd Ffull moon

(bi¥ even + -(q)abt (9.1) round (thing) e.g.,
it's even all around.)

If one does want to talk about phases of the waning moon, hi*ta?t

coming off is used followed by the word for the appropriate finger
width.

Exercises

I.

IT1.

The first student answers the following question by sub-
stituting one of the weather terms listed below. A
classmate then quickly translates the respomnse. Example:

ba*qi?daXibti+ ?aalisdck¥ “uy.

r -l q .

*uqkubta ?ardis*ck¥ ?uy.

It was foggy on Tuesday.

pegwivi

barqi?daXibti* bu-Zisdck” *uy.

1. bata*}ibia 4, iupa'&ib%a
2. bira‘bta 5, k"isa'bta
3. %i-wa¥kibfa 6. wi*gsibta

7. ?u-?u-q"u-k¥ubta

bu*Ti*ick" ?uy.

Translate the following questions into English:
a. ba*gqi?daXibti-.

b. bata*%ibta* ?a*bay *uy.

c. bika*ka* ?a‘bayiaq Risfa*?k.

d, ba*qi?daXi-ai+ sa*sa‘nte*tX “uy.
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e. wisqsi*bta* ?a*bay “uy RisSas?k.

Reread 12.2; then translate the following intoc Nitinaht:
a, Will it be windy tomorrow?

b. Tomorrow it will be Monday.

c. Will it snow tomorrow?

d., It was fair on Wednesday.

e. It will be nice tomorrow.

f. What will it be like tomorrow?

g. Was it cold yesterday?

h. It was not hot yesterday.

1If the moon is showing tonight, be prepared to tell the

instructor, in Nitinaht, what phase it is when the class
next meets.

Each student is assigned a month in the current year and told
to make a calendar of that month similar to the one on the
second page of this lesson. (The instructor may wish to give
each student the Nitinaht name for his assigned month.) If
the students use a similar style, all twelve months can be
combined to make a Nitinaht calendar for the year -— perhaps
with a picture for each month which illustrates the meaning
of the Nitinaht name for each.




qakatayu+k¥

Review 2.3 before begirming Patterm Drill A below.

Pattern Drill A

1.

wa*sca’kik.
?u+c?aks bakiaq.
?u*ca’kak bak"iaq.

hi<?. “?u-+c?aks bak“%aq.

wa*sca?kik.
?urc?aks ha*wu’3aq.
?urca”kak ha*wu?}aq.

hi+?. “Pu-c?aks ha*wu?}aq.

wa*sca’kik.
?urc?aks daq“iaq.
?urca?kak daq“}aq.

hi*?. “u-c?aks daq"%aq.

wa*sca’kik.
Purc?aks buk"qartaq.
2u-ca?kak buk¥gariaq.

hi*?. ?u-c?aks buk“qaitaq.

Where are you going?
I'm going to the store.
Are you going to the store?

Yes. I'm going to the store.

Where are you going?
I'm going to the restaurant.
Are you going to the restaurant?

Yes. I'm going to the restaurant.

Where are you going?
I'm going to the pub,
Are you going to the pub?

Yes. I'm going to the pub.

Where are you going?
I'm going to the library.
Are you going to the library?

Yes. I'm going to the library.
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Pattern Drill B

1. wa*sca®kiksu. Where are you folks going? dj
?u*ca?kid ha-wulaq. We're going to the restaurant. -”
wikak da?u<k". Wouldn't you like to come along? ]
hi*?. hak?uX"s. Yes. I'm hungry. ;

2. war*sca?kiksu, Where are you folks going?

?u-ca?kid daq“%aq. We're going to the pub. -;
wikak da?u-k". Wouldn't you like to come along? 7
hi*?. dagXsa’s. Yes., I'm thirsty. .

3. wa-sca?kiksu. Where are you folks going?
?ucca?kid bak“%aq. We're going to the store.
wikak da?u<k". Wouldn't you like to come along?
hi*?. bak"a*3¥sibs sapli-l. Yes, I need to buy some bannock.

4. wa*sca?kiksu. Where are you folks going?
?urca?kid bui”qaiiaq. We're going to the library.
wikak da?u-k". Wouldn't you like to come along?
hi*?. daCa*#sibs. Yes. I need to [do some] read[ing].

Pattern Drill C

1. 7?ur*ca?kak bak“%aq. Are you going to the store?

wiks ?u-ca?k bak"taq. “urc?aks I'm not going to the store. I'm
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daq"¥aq. XaXad?ats dagXsa-. going to the pub. I'm very thirsty.

2. “u*ca®kak daq“3aq. Are you going to the pub?

wiks ?u‘ca’k daq“aq. I'm not going to the pub. I'm

b ]
?u-c?aks buk“gqaraq. going to the library. I need to
?ayi-qk¥s! dafa*dsib. do a lot of reading.

3. 7Purca’kak ha*wu”%aq. Are you going to the restaurant?
wiks ?u-+ca?k ha-wu?%aq. I'm not going to the restaurant.
?u*c?aks bak"taq. bak“a*3sibs I'm going to the store. 1 need
?ayivq sapli-l. to buy a lot of bannock.

4., ?ucca®kak bui”qaiiaq. Are you going to the library?
wiks ?u*ca’k buﬁ“qai&aq. I'm not going to the library.
?u*c?aks ha*wu’laq. I'm going to the restaurant.
¥a¥ad?ats hak*u?X". I'm very hungry.

Grammar Notes

13.1 ?u-, like hit(a)- and ?ust- (7.3), is a root having little
meaning but serves primarily as a stem for the addition of
"content” suffixes such as -ca?k go toward and -kYagl name,
eall, 1In particular, "u- + suffix is often used in contexts
where the information is not new. The speaker expresses
this known information with a suffix rather than a root,
e.g., with -ca%k go toward rather than yac go, walk; with
-i*k(i)s eat rather than haw eat; with -q(i)s canoe,
shallow vessel rather than Capac canoe; and so on. The
suffix which (in a sense) is substituting for the root is

IThe suffix -kY- is discussed in Lesson Nineteen.
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then added to the neutral root ?u-.2 A very large number
of Nitinaht rcots are replaceable by suffixes.

13.2 The root vowel of ?u- is automatically lengthened in
?u*ca?kak and ?utc?aks because -ca’k go toward is a
lengthening suffix, i.e., a suffix which causes a root
vowel to lengthen. In the glossary, such suffixes are
distinguished by (L). (6.8a)

13.3 The suffix -u?X", which in this lesson occurs in hak“u?¥X"
hungry, means unrealized. (See also 13.4 and 13.9c.)

13.4 Both the suffix -ca?k go toward and the suffix -u?X”
unrealized have two pronunciations. If a consonant
immediately follows either of these, the vowel and 7?
METHATHESIZE.3 Compare the following two sets:

I 11
?tucca?kid we are going thither ?usc?aks I am going thither.
hak¥u?X"as you are hungry hak?uX¥s I am hungry.

hak"u?X"  hunger

Vocabulary Comment

13.5 bak"ut store is derived from bak“- buy and -u} place. A
store is a buy place.

13.6 From the root daq- drink are derived both daq“u} pub and

dagXsa*® thirst. The suffix -ut place is added to the former
(with accompanying rounding of the g to qu before u). In

2This root is known as the anaphoric root (2.3).

IMetathesis is the name given the process by which the sequence of
elements is inverted, permuted. For example, at some peried in the
history of English /k/ and /s/ metathesized in the word ask. It
was aksian in 0ld English. (In the old texts, this /ks/ sequence
is represented by the letter .}
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the second word -{aba)Xsa*' desire, want is added to daq-.

13.7 dagXsa* thirst is said when desiring any and all liquid
refreshment except water. When someone is thirsty for
water, he says daqabi*X. The suffix -bi*X means suf
Ffrom. 1t is added to the root by means of an epenthetic
a-vowel (2.9) which smooths transition from /q/ to /b/.

Do not confuse dagXsa* and dagabi*X. The latter is for
water only. The former is for everything else from beer
and Scotch to milk and lemonade.

13.8 bu&uqai& library is made up from buk" book, the hardening
suffix qarx contents held within (3.2c, 7.4b), and the suffix
(iM% on the floor, inside the house (7.4b, 7.4d). Reread
7.4b.

13.9a To the word ha*wu?} restaurant compare ha®ub fish, food,
ha*waksc feast dish and hak?uXs I am hangru The root for
each case is ultimately derived from haw (pertaining to)
eat(ing).

13.9b  When -ud place is suffixed to haw (which is pronounced as
though spelled ha®w), the /7/ metathesizes (13.4) with the
labial cluster; and the root vowel becomes long. Thus,
haw ([ha®w]) + -u} is ha*wu?d restaurant.

Note how the /7?/ protects the second vowel by creating a
consonant cluster when -(?)aq (6.1) is added. The
penuitimate vowel does not drop. Contrast with 12.4.

13.9c The stem hak- as in hak™u?X" hunger is composed of two
elements, the root ha% Shere reduced to ha) and the
durative suffix -{a)k "/ ."

13.10 The suffix -sib lack, need in daCa*¥sibs I have to [do
some} readling] and bak“aisibs I need to buy is the same
element already encountered in 7akasib eight and &awa‘sib
nine (5.11).

Yan interesting and detailed discussion of the related durative
suffix in Nootka is given in Rose, page 265,
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Cultural Comment

Five classes of food comprise the typical Nitinaht,diet. These are
ha?ub fish, especially salmon, Su*caqtp® berries, Ci+da¥tp® seafood
obtained from rocks at low tide, bi*c meat, and Ai€sap® edible roots.

Because salmon is the food par excellence, the meaning of ha?ub has o
been extended to designate food in general, all foods; and today -
furcaqtp is useg to convey not only berries ?ut also all kinds of
fruit. Clams, Ci%ic, are not a subclass of Ci+daXtp. In fact,
clams are not a typical Nitinaht source of food.

The word éi'daﬁtp, has acquired both a more limited as well as a
more generalized meaning. It is derived from éi‘daiq“ low tide and
-t(a)p class of. In its most general sense ti-da¥tp refers to all
low tide ereatures whether considered a source of food or not. 1In e
its most restricted sense éi’daitp designates all the smaller chitons 3
of the Nitinaht region whether eaten or not, e.g., Tonicella lineata =
(eaten) and Mopalia muscosa (not eaten). The giant chiton, however,

is not Ei'daitp. The list below sets forth some of the most common

members of the class Ci+da¥tp :

&isda¥tp

ha?ub wik ha”ub .
¢i-daXtp black chiton ¢i+da¥tp mossy, hairy chiton
pasa*?b giant chiton wala"y periwinkle
dukas b sea mussel mahmu* whelk
kulup bay muscel be?ic sand dollar
%uéup purple urchin gasqayp starfish
Zalka*pX a kind of urchin puspu*x"iySa*  bladder wark

SThe suffix -t(a)p means class of. ¢i-da¥Xq” means low tide.

bRoots used for basket making are called iu‘7baﬁ.
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ha?ub wik ha?ub
te*?i+daw sea cucumber humhuin moon snatil
Sap“Xsiy abalone warqa*t kelp
XibiXa-t barnacle
¢e?i-daw Chinese slipper
XA oyster
taba~x" eel grass
hi-?da? big abalone
kiditus e sea anemone

[
The dog salmon, CicCka*wa*?s, has already been referred to several
times (3cc, 5.15, 18ce). This ha®ub is most commonly prepared
by a method called cagakt or one called pa‘*Fayu*.

For caga‘kt one cuts a ¥ inch on each side of the dorsal fin and
backbone from gills to tail and then cuts around the body at

both ends to remove the head, backbone, and tail. Now the fish
lies flat like an open book. Two holes are cut at the (rear) end
into which a red cedar stick is inserted by which the fish is

hung up to dry. Three or four other cedar sticks are inserted
between the skin and meat to prevent curling as the fish dries.
When the fish is too thick, it is filleted again for berter drying.
The resulting thinner pieces are called 7apa%.

With pa*tayu* the head, backbone, and tzil are removed as with
caga*kt; however, the body is cut clear through into two pieces,
Then each of the two pieces is sliced longitudinally aleong the
middle and folded outward 1like opening a long book. Again, two
holes are made for a red cedar stick. The fish is hung from this
stick while it is cooked. Cooking in this way is called sibita-
which means toast, singe.

Exercises

I. When the teacher calls on you, quickly answer his question with
one of the four words listed below in a complete sentence and




111

invite him to accompany vou.

Teacher's question: wa*sca?kik
Possible answers: 1. ha*wu?%aq 3. daqdaq
2. buk¥gariag 4. bak"laq 3

Translate the following into English:

a. hak"u?%"ak. -
b. wik?a ?urca?kuws ha*wu’iaq. H
c. 7?u-ca?ka daqiaq.

d. data*dsibak ?at¥iyraq (tonight).
e. hak"u?XVa.

f. bagi*yug"ik daCa*isib.

g. hak"u?X¥id.
h. dagXsa*qak.

i. wik?a hak"u?X“uws. dagabi<Xa.

j. ?u*ca”ka* ha*wu?iaq.

k. baSa*?apsibik. (-a*7ap = buy)

1. daca*dsibak.

m. wiks ?urca?k“uws buk“qartaq.



buyu*k*

Review Lesson tawayu*k" before beginning the new material of
buyu*k®™. Special attention should be directed toward the form of

the guestion in each pattern drill.

After completing the review, the teacher presents the following
new words tllustrating each with an appropriate gesture or
pantomime while speaking only in Nitinaht (except for #4 which is

too abstract to tllustrate unambiguously):

1. dala*3s {pretend to read: open an especially large
book, put on glasses with exaggerated gestures,
point finger along the line of print and mumble

as though saying the words to oneself)

2. we?ils (tilt head to side, put hands together and hold
urnder head as though they formed a pillow, close
eyes)

3. ha%uk"s (pretend to eat: stit at table, pick up

imaginary knife and fork, cut and eat meat,

butter bread, etc.)
4. baburvaks

After each of the words has been pronounced several times along with
the appropriate charade and in scrambled order, the teacher asks
of different students bav*qi?daX?a+?piks What am I doing? as he once

again performs the various pantomimes.
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Once all students have had a chance to answer, the teacher gives

one of the following three commands to each.

immediately perjorm the appropriate pantomime.

Al - -;
daCa=3i, we?ic,

ha?uk”

Now the lesson proceeds to the pattern drills.

Patrern Drill A

ba*qi?daX?a* ?pik.

daca*%s.

ba*qi?daX?a*?pik.

daa*¥s XYu XYtaksa.

ba*qi?daX?a*?pik.

ha?uk¥s.

ba*qgi?daX?a*?pik.

babu*¥aks.

ba*qi?daX?a*?pik.

we?ils.

Pattern Drill B

1.

ba+qi?da¥X?a*?pubtik ?atXiy “uy.

What are you doing?

I am reading.

What are vou doing?

I'm studying.

What are you doing?

I'm eating.

What are you deoing?

I am working.

What are you doing?

I'm sleeping.

The student should

What did you do last night?



hu”eryibts we?ilph.

ba*qi?daX?a*?pubtik 7atXiy “uy.

daCa-%ibts.

ba*qi?daX?a*?pubtik ?atXiy “uy.

uwiyibts daq“%aq.

ba*qi?daX?a*?pubtik ?atXiy “uy.

2uwiyibts da*y?u-wsaq.

ba*qi?daX?a*?pubtik ?atXiy “uy.

babu-ykibts.

ba*qi?da¥X?a*?pubtik ?atXiy “uy.

dada-4ibts X u-¥"tak.

Pattern Drill C

i.

ba-qi?da¥X?a+?pe+?sik ?atXiyraq.

hu?e*yisis we?icpa.

ba+qi?da¥?a+*?pe* ?sik ?at¥iyiaq.

dada*te*?iss X"u*X"taksa.

ba*qi?da¥?a*?pe?sik ?at¥iyhaq.

babu*yake*?iss.
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I went to bed early.

What did you do last night?

I read.

What did you do last night?

I went to the pub.

What did you do last night?

I went to the movies.

What did you do last night?

I wotked.

What did you do last night?

I studied.

What are you going to do tonight?

I'm going to bed early.

What are you going to do tonight?

I'm going to study.

What are you going to do tomight?

I'm going to work.



ba+qi?da¥?a*?pes?sik ?at¥iyraq.

?usc?aks daq“taq.

ba*qi?daX?a*?pe*?sik ?at¥iyiaq.

?u*c?aks da*y?uswsaq.

Pattern Drill D

1.

ba*qi?daX?a*?pik.

2 . R
wer?icXs. k"iey¥i?.

ba*qi?daX?a*?pik.
da*¥ata?¥s X"u-X"takZa.
kMiey3i?.
ba*qi?daX?a*?pik.

ba*buyak¥s. wiwkilgaba*?bs.

ba*qi?daX?a*?pik.
da*Cata?s. wiwkidqaba*?bs.
ba*qi?daX?a*?pik.

ha?uk“s.

hak"u?X"ak.

hak?uX“q"?as!
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What are you going to do tonight?

I'm going to the pub.

What are you going to do tonight?

I'm going to the movies.

What are you doing?

I'm trying to sleep (so) be guiet.

What are you doing?

I'm trying to study (so) be quiet.

What are you doing?

I'm trying to work (seo) don't
bother me.

What are you doing?

I'm trying to read (so) don't
bother me.

What are you doing?

I'm eating.

Are you hungry?

0f course I'm hungry!
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Grammar Notes

14,1 At this point the student should review all notes about the
imperative mood. These are 5.2, 5.3, 5.4 and 8.2. (In the
case of wiwkilqaba*?bs D3 and D4 note especially 8.2.) If
a stem final consonant does not underge hardening (3.2a-3.24),
the singular imperative is formed by the suffix -i7.

14.2 Compare the interrogative word in Lesson Cawa*sib with the
one presented in the present lesson. Both are built upon
the same stem:

ba*q + i?daX -ie What is it like?
ba*q + i?daX + ?a*?p -ik What are you doing?
Reread 11.1.

Aside from the endings -1i* he, she, 1t? and -ik you? (2.3),
the only difference between these two questions is the
addition of the causative suffix -(?)a*?p (8.2). (Note that
-(?)a*?p has the initial 7 following fricatives (page iii)
but lacks it following stops.)

14.3 -PA as in we?ilph, -3* as in ¥Mu*X¥takSx, and -31%, and
-piA are all forms of an extremely high frequency suffix
which indicates momentaneous aspect. (Reread 8.1.) A later
lesson is devoted to this suffix. (See 18.4.)

14.4 The English glosses accompanying sentences B3 and C&4 imply
that the difference in meaning between -wiy- and -ca’k- is
tense, past versus present. This implication is misleading
for both of these suffixes can be used in formations using
the past and future temse:

?uwiyibts I have been there.
Puwiye*?iss I will be there.
?usca?kibts I was going that way.
Pusca?ke*?iss I will be going that way.

Instead, -wiy is the durative (8.1) form while -ca®k is
momentaneous.



14.5

14.5a

14.5b

14.6

14.7

14.8
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In addition to -(i*)A, there is a second suffix used for
It is -e*?(i)s-.
and -e*?(i)s refer to future, the former is most often used
when the anticipated event is conceived as having some

future concepts.

is on the inception of the event.

Although both -{i*)A

duration while the latter is said when the speaker's attention

The future inceptive -£*?(i)s is a hardening suffix. (3.2a-

3.2d.)

The suffix -e*?(i)s- has the i-vowel before the first person
Examine the following paradigm:

suffix -s I, me.
dada*te*?sa
daca*3e*?sas

daca*te*?sid

data*¥e*?iss

He/she will read.

You will read.

We will read.

I will read.

The primary form of the suffix meaning Zry is -?X-. Typically,

it is a hardening suffix (3.2a, ff).

The stem daca*} read

requires an epenthetic a-vowel before -?X- which, in turn,
r ) - bl
is responsible for the alternating vowel length: daca*® ~

da*Cat-.

The suffix -idqab- bother, annoy causes reduplication of
the initial consonant’and vowel with concomitant root vowel
reduction as in wiwkicqaba*?bs don't bother me (D3, D4&4).

{5ee 14.13.)

In this lesson there is one example of a new dnflectional
ending — that expressing the EMPHATIC MOOD. It is in the
word hak?uX"q“?as of course I'm hungry. The following
paradigm illustrates the endings of this mood:

hak?uX"q%?a
hak?u¥"q"?as

hak?u¥“q“?ad

hak?uX“Xsuk"

Of

of

of

0f

course

course

course

course

he is hungry!
I am hungry!
we are hungry!

you are hungry!

The formation is irregular in the second person, i.e., of

course you.
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Vocabulary Comment

14.9 daCa*} read is derived from da(*)T see plus -a*% flat
surface. Compare the meanings of parallel formations.

daCa*b} to Look at a ball
dadiet to look at a body
da*Ca*?d} to look at a pole, spear shaft,

straight stretch of river.

14.10 Also based on da(*)% see is da*y?usws movies. The suffix
-?u*ws means place where something is done. This is added
to the stem da*Ci*¥ wateh which is radically reduced to
da*y-.

Other formations imvolving -?u*ws are Zawi*Su*Ws gymmasium,
areng based on 7a”awqly game, play; and bu<tapr?ucws

barber shop based on bu*taph cut hair. Compare -7u*Wws with
-ut place (13.5).

14.11  XYu*¥¥tak means know how, expert. Thus, X u*X"tkak dada*d
means Do you know how to read? and X“usX“tkak di-?di*tidaq
Do you know how to speak Nitinaht?

14.12 The root hu7e*y means not just early but often long ago
2 - -
as in hu*?e*yaba*C telling of long ago. (See Cultural
Comment for this lesson.)

14.13  wiwkidqaba*?bs don 't bother me is composed of the following
elements: reduplication (9.3) + w(i)k no/not + -ilqab
annoy, bother (14.7) + (?)a*?p causative (8.2) + ? imperative
(5.2, 8.2 + -5 I, me (1.2}).

14.14  From ba®as house is derived bab}a”d Caucasian which means
literally house going about on the water from whence the
first whites arrived, i.e., their ships. The suffix
-Ya-d means going about on the water; it automatically
causes reduplication (9.3) of the root.
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Cultural Comment

The Nitinaht sleeping platform, called €abi?%, is very large. The
following dimensiogs are typical: SuCiy¥a ?a*?d?aq Cabi%%aq; lawivia
?i¥ gatawad! ?adi*ttaq? Zabi®taq. Thus, the Cabi?} is large enough
for people to lie crosswise as well as lengthwise. In fact, they

are sometimes divided into smaller compartments by hanging mats to
serve as partitions. Such mats are suspended from the YFo°p, a
storage platform approximately six feet above the Cabi?*. In each
compartment sleeps a nuclear family.3

The outside edge of the Cabi?® is called hi*hitaXsi?¥. (The suffix
-aXs- on the edge of causes reduplication ¢f the root hit(a) (7.3a).)
The part along the wall is known as hitksite*Vi?3 and the middle is
the hida*si®¥. The pillow end is called hi*dak™u*wi. That part of
the floor beside the Cabi?% is the hi*?day?i¢?i}. The area so named
is about a foot wide and runs parallel to trhat portion of the Cabi?3
actually used for sleeping. When the extreme ends of the Cabi®} are
used for storage, the floor along the side in these ends is not
hi*?day?i+?it. (See ba®as floor plan #3.)

The pillow, which in former times was typically a rolled mat or
blanket, is called ?a*Ck"ub. The blankets are woven from very soft
red cedar bark, dog hair (from the special breed), and cottonwood
bark fiber. Such a blanket is known as k“a*cid.

There are four €abi?t in a Nitinaht house. The one at the right rear
and the adjacent living area is where the taye*y" and his wife and
children live and sleep. The taye’? is the eldest brother and head
of the household (19.5b). He is also the ?u?u+tXaSqi°® for the house.

lhals
2pide

30n page 69 in Underhill there is a picture showing the interior of
a house in which the Cabi?} and 30*p can be seen.

“Whence the English word tyee.

SSee Cultural Comment of Lesson Twenty.
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The Cabi?3 of the taye*V is not partitioned into smaller sections
as are those in the front part of the house where the youngest
brothers and their families sleep. It is in this Cabi?} area that
a child hears and learns tu*pa*t. The tu*pa‘t is the oral record
of a family's history, its territorial rights, and hereditary
privileges.

The Cabi?¥ at the left rear of the house is assigned to the next
eldest brother and his wife and children. He is called yaqas
gata*tk younger brother (who is) next to (the eldest). (yaq“as

means next to while qata*tk is a man's word for younger brother.)
The Cabi?d in the front part of the house on both the right and left
are assigned to the lower ranking members of the family with the
front left being for the very youngest brothers and their families.
It is the two front Cabi?% that are often partitioned into smaller
compartments so that several nuclear families can share one platform.
Typically, the children of the household go to the adults in these

front areas to hear hu*?e*yaba*l telling of long age, the Nitinaht
mythology.

Exercises

I. Without referring to past lessons, divide ba‘qi7da§7a'ﬁe‘7sik
into its parts and gloss each with an appropriate English
word or phrase. Explain where and why vowel lengthening and
hardening (3.2c¢} occur.

II. Answer the following in Nitinaht:
a. ba*qi?da¥?a-?pe+?sik ?a*bayiaq.
b. “?uwiyibtak daq“%aq ?atXiy “?uy.
c. “?uwiyibtak da*y?u-wsaq ?at¥Xiy ?uy.
d. dafa*dsibak ¥“u-¥“takSx ?at¥iyraq.
e. 7Purca?kak buk“qariaq.

f. 7iyaXXe+¢?sak daca‘t.
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hi-tkalaq
hitkataqi?3
?adakMurwi
Eabl?i Eabl”,'}
ta¥ b ?abapi*? w A;
aScutpu abapi*?3 hi-takidu-k¥sti?3
\_‘_\)
- ———qacitsa-St Eabacitsa- St >
!
1
1
?adak¥uwi
abi?¥ &abi?t
hitksa?t?i+?%
hidakicuR“qard
hitksa?ti? _
Q‘-Aab
7a”apqaw?a?s

ba7as floor plan {1




122

Lawiyd-

@,

g\éawiyi 7i¥ gatatad
f—.

[:T“"——_““' I e~

*

=3
siy

Tarayurk"

1

w 1.
fuciy

B
@)

-~

?ahasibsitd

-

Tvpical dimensions of a two-fire lonp house




123

O O

hi-dak*u-wi
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ba?as floor plan #3




I1T.

Iv.

124

g. hu?esye«?sak we?iZpix ?at¥iyiaq.

h. bafi*ksik, (-i*ks < -i¢*kis (H) eat)

ditidagsa*?b:®

a. I am eating. Don't bother me!

b. It is cold teoday.

c. The box is on the floor.

d. I am very hungry.

e. Do you need to study?

f. Be quiet!

g. Are we going to the movies tonight?

h. Wouldn't you like to come along?

bab¥a?dagsa~?b:”’

"

w . b
a. ?u-¥"ata*3s® da*Zi-1 gal?i*?tags.?®

b. 7u-¥“ata-ts ha®uk” hit?aqsii®tags.

YW

c. u+XYawa*d¥s rxa®u* civqci-q (talk) hit?aqsii7%aqs.

bTranslate into Nitinaht.

Tryanslate into English.

8_Xawa*3 use causes lengthening of the root vowel (6.8a, 13.2).

SThe vowel of -i?t (4.3) is lost by eliding with the preceding long

i-vowel of the root (7.2). The fina] sequence of suffixes -ag-s
is translated with my. See Lesson Cawa*sibayu*k”, page 163 ff.
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d. ?uX"ata*¥s babusyk k"uk“uduk“s?i«?tags.
e. ?u*¥"ava*ds da?a*10 pip?i+?iags.
£. ?u-¥Vava*¥s rie?ak (stand) k¥ak“a°tqalibi®tags.

g- XY

3 .3
awa¥s Catal kacfix puk“?04?aq.
h. 2u*¥"avacds kac¥ii Aita* ?i¥ bus?a°t ga?awlaq.

i. ?u*X"ata*ds kac¥ix iita* ?if bu*?a*t ?apavadi®taq (middle
of) Eaplaq.

V. Reread 10.6, then on the model below rewrite the sentences
c.~f. in IV above.

ur¥¥avards da*Ti-3 qal?i-?tags.
I use my eyes to see.

s ) - ?
da*Zi*ds ?u+-X"awa*3 qal?i-?tags.

I see with my eyes.

10From context the student should be able to figure out the meaning
of da“a-.




v 3
Sucayu-k"

Either by pointing to the actual trees if class is being held
outdoors, or by pointing to appropriate pictures, the instructor

teaches the following four tree names:

X"ubpat red cedar tree Aatapt yew tree

gaqgapt alder tree tu'i”upt spruce tree

(In teaching these four words, the instructor should make use of

patterns the students have already learmed such as the following:

?uk“ag¥a ¥“ubpat. It is called a red cedar tree.
qaqap%a ya*. That is an alder tree.
Aatapta® ti-. Is this a yew tree?

ete.)

After the four tree names have been mastered, the teacher picks

up one at a time the leaf or needle of each tree and says,

1. Aa%aqaisi7ba tic. This is a leaf/needle.

2. yuq“a*?a ti-* ia;aqaisib. This is also a leaf/needle.
3. yug"a*?a ti® iaiaqaisib. This is also a leaf/needle.
4. yug-a*Pa ti® %aiaqaisib. This is also a leaf/needle.

Onee the clase has mastered both the meaning and pronunciation of
dataqa¥Xsib, the teacher again picks up each leaf or needle and

says,
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5. X“ubpati-la ti® %a;aqaisib. This needle belongs to the
red cedar tree.
6. qaqapati'éa ti ia%aqaisib. This leaf belongs to the alder
tree.
7. iatapati'éa tie ;aiaqaisib. This needle belongs to the yew £
tree. c
8. tu-X“upati<la ti* dakaqa¥sib. This needle belongs to the spruce.

Now the teacher holds up each leaf/needle again asking bagapati*ci®

ti* iaiaqaisib. Which tree does this leaf/needle belong to? This
question should be repeated until all students have had a turn to

answer (uging sentences #5 through #8).

Next, the pattern drills are presented. These should be thoroughly

memorized.

Pattern Drill A

it St a"
1. dar*Zi*3ak sSucsaq. Do you see the tree?
hi*?, da*Ti*%s. baqgapti-. Yes, I see it. What kind is it?
?ukagia qagapt. It is called an alder,
. R
2. da*ci*dak sucsaq. Do you see the tree?
hi*?, da*Ci*¥s. baqapti-*. Yes, I see it. What kind is it?
?uk¥agda X“ubpat. It is called a red cedar.
b St a’
3. da*ci*?®ak sSucCsaq. Do you see the tree?
hi*?, da*€i*¥s. bagapti’. Yes, I see it. What kind is it?

?uk¥aqta Ratapt. It is called a yew.




4, da*Ci*3ak Euésaq.
hi*?, da*%i*3s. bagapti-*.

2uk¥aqta tu*X"upt.
Pattern Drill B

1. 2u¥“ti?da ¥ubpat Zaplag.

vuq“a*?a ?uX“tid XYubpat
hadivkaq.

bag¥tidi+ kacejkaq.

yugq“a*?a ?uX¥tid X“ubpat.
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Do you see the tree?
Yes, I see it. What kind is it?

It is called a spruce.

A cance is made of red cedar.

An arrow is alsc made of red

cedar.
What is a tally stick made of?

It is made of red cedar too.

(From this point the student should not need English glosses.)

2. ?uX¥ti?da Aatapt Aapevkaq.

yug¥a*?a ?uX“tid ratapt ratawalkaq.

bag¥tidi- busstictaq. (bow)

yug¥a*?a ?2uX¥tid ratapt.

3. 7uX"ti?da qaqapt ¥“ulkaq.

yugq“a*?a ?7uX“tid qaqapt X“uq“a‘wu®baq. (face mask)

bagXtidi+ k"ux“uba<?d?aq.

yuq“a*?a ?uX"tid qaqapt.

Grammar Notes

(rattle)

15.1 The stem (5.14b) ?u¥Ytid- is composed of three elements: the
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root ?u- (2.3, 13.1), the suffix -X being, and the suffix

-Xtid made of. When these elements are strung together in

speech, the two X-sounds coalesce to a single sound /X/ i
which in turn becomes /X¥"/ under the influence of the L
preceding /fu/.

Note that the first two elements, ?u- and -X, form the very
first stem presented in this book, namely ?uX“-.

15.2 -bapat tree, plant; class of is reduced to -bpat in
X"ubpat red cedar tree (15.4) and to -pat in *agpat plant
(of any kind), leaf (not on the tree (15.7)).

15.2a  Generally, however, -bapat is realized as -apt when final z
or followed by an INFLECTIONAL! suffix. =

15.2b  When -bapat is followed by a DERIVATIONAL? suffix having a _
long vowel, it has the fuller form -apat. i

15.2¢c  -ap(a)t becomes -p{a)t in tu*X"up(a)t spruce tree. The a
is completely assimilated to the stem final u.

15.3 -i*c is a derivational suffix meaning belong fo. (Contrast
-i?t 4.3 and -a*k-/-k"- 19.1)

Vocabulary Comment

15.4 X¥ubpat red cedar tree is derived from X"u®-a* change
plus -b(a)pat. The name suggest that it is a tree of many
uses.

l¥or the present, students may think of inflectional suffixes as
those which distinguish person I, you, we, etc., and mood in
Nitinaht. See footnote #5 on page 40.

2perivational suffixes are all those which are not inflectional.

In general, they are word-building morphemes and have relatively
concrete meaning in contrast to inflectional suffixes which signal
grammatical relations.




15.5

15.6

15.7

15.8
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The root of Aatap(a)t yew tree is from Aadit gplitting
wedge. The yew has very hard wood and is used among other
ways as a wedge for splitting. The derivatiomnal suffix
-ap{a)t is, of course, from -bapat.

tu X" uk” scared, a word borrowed from Makah, is the base
for tu*X"upt spruce tree. The name derives from the fact
that this tree is used in a frightening dance that is part
of the Wolf Ritual.

iaiaqaisib leaf, needle (still ontree_15.2) has a longer
form used by, some speakers, namely aiaqaqisib. The first
is based on %aq grow plus -aXs on a tree. The suffix is
responsible for the reduplication.3 Thus, aiaqais

means growing on a tree. As well as man-made objects,

-1b is often a suffix for body parts and parts of growing
things. (Contrast 8.5.)

The word for mask, X"ugq“a*wub, derives from X“ug"-%ix
overturn plus ~a*wub on the face. The face mask is viewed
as a sort of a vessel which is turned over onto the face.

Cultural Comment

With the aid of the additiomnal vocabulary and sketch below, the
student shcould read the following text which describes the salmon

spear.
?akwa*dis(s) sea Lion sada®b? - sada®d} kelpline
2is¢i*sXadib shaft line
-a*t(a)X go after.
pursue
bab¥siyib harpoon lines

3Compare the reduplication of the locative root in hihitaXs on a

tree.

See also hi*hita¥si?} in lbcc.



bitis

ha*&a*?ub
kixdak

Feskitaw¥

Fukitp

3a*}a*k¥adadib

shaft (of
salmon spear)

hurl pointwise,
to spear

top prong
light weight

salmon spear
head

intestines,
gut

notched hand
grip

duZack

=, 2
ni*c-

qa*¥a*?ub
sabaXtgapt
te*yuk”

wa*qa‘*t
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dry, dried
short

bottom prong

Douglas fir tree

heavy

kelp




ha*&a*?ub

qa*ta*?ub

bitis

3a<da-¥m¥adib S

>
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o

Jeli

|| 1 E‘: .;'.]

di*?dik™a-?dib 73§ ?iZiisip

di-?dik"a*?dib ?i¥ 7i¥idi-ip

i*sXadib/sada?bi

(g5

e
-

=

N < gaqa*pa’dk”elk
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1. ha*?uba*t¥efka ti+ Za¥eyk. 2. 7u¥¥ti?da saba¥tqapt
bitsaq. 3. *uX“ti%da tu*X“upt ha-&a-?u?baq. 4. ha-2?a
kixtak¥. 5. ?u¥¥ti?da ratapt qa*?a*?u®baq. 6. ni-&%a
tesyuk™%., 7. yug“a*?a ?uX“tid Ratapt 3a-}a*k"atadi?baq.
8. habu-t¥ti?da de-kitawXaq. 9. ?uX“ti?da Au-dupi+c Za-k¥it.
10. 7uX“ti?da ?akwadi¥i-laq tuk"itp bab¥sifi®baq. 11.
tawiyta bab¥si}i?baq.  12. ?u¥“ti?da iuSa‘k wasqa-t &i+Zi-sXadi’baq.

13. qakaliy¥a ¢i-&i-sXadi?baq.

Exercises

I. Rewrite the Nitinaht sentences #3, 5, 7 and 9 of the
Cultural Comment by removing the root 7uX“-. (Reread 13.1.)
Here follows an example from sentence {#2:

change ?uX“ti%da sabaXtqapt bi%saq to sabaXtgaptXti?da biisaq.

I1. ditidaqZik ¥u?k¥ia:"
a. bag¥tidi* kaceykaq.
b. bag¥tidi* hadtiykaq.
c. bag¥tidi* Aapeykaq.

d. bag¥tidi* dupiyagaq.

“Respond in Nitinaht.
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e. bag¥tidi qa?awlaq.

f. bagXtidi* k¥i*qa-biaq.

Place chairs along either side of the classroom in such a way
so as to give some semblance of four €abi?. Put on the floor
two large pieces of red paper cut in circles to represent
?adak™u*wi. A small pillow, ?a*&k"ub, and blanket, q“a<%id,
might be used for this exercise although other jitems may be
substituted. The students are to respond appropriately to

the following commands (with the help of the flgor plans on
pages 121-123).

a. hida-spita*?b q%a-¢i?daq qata-taki-laq Cabi?%.

b. hida*spita*?b ?a-k"u’baq taye'yi-&aq Zabi?i.

c. hitqaxpita*?b qa?awlaq taye'vi-laq Cabi?t.

d. hida*spita*?b ?a-%k“u’baq ba3€ibi-laq %abi?% qacitsa'St.

e. hitqatpitar?b Aa¥isqsaq ba¥libi-laq Zabi?® Zabacitsa-St.
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Thoroughly review Lesson Six, then proceed to Pattern Drill A below.

Pattern Drill A

1. Holding up thick cardboard:

’ .
?at?a ti-. This is thick. B

2. Holding up an onion skin:

. y .
wik?a 7at ti-. This is not thick.

3. Holding up a heavy Jjacket:

¥ -
Fat?a ti-. This is thick.

4. Holding up a nylon jacket shell:

L. i
wik?a ?at tiv. This is not thick.

Pattern Drill B

1. Holding up a small board:

?uk¥agta 4u’ai. It is called a board.
q

2. Holding up a model of a crest board:

ukYaqta ti¢ éi”ta‘7aﬁ8'y&ib. This is called a crest board.-
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3. Pointing to a pieture of a flounder:

?2uk¥agia ti¢ Futucbiss. This is called a2 flounder.
4. 3o0%ka 3u?daq. A board is flat.
5. yuq“a*?a fuak A crest board is also flat.

&ivta*?apery¥i?bag.
6. vyuq“a*?a tu?ak +udurbivsaq. A flounder is also flat.
7. Yo7ka® pe'nki'iaq. Is a pancake flat?

. O
wik®a Hu”ak peenki*kag. A pancake is not flat.
s
Fug”abta pe-nki<kaq. A pancake is disk shaped.

yuq“a“?a duq-abt bitabiaq da*k. ‘The full moon is also disk
shaped.

Pattern Drill C

ingerly touching the point of a knife or cutting edge of an adze:

SaCaqia ti-. This is sharp.

Gingerly touching the point of some other sharp object or pointing

to the peak of a mountain in a picture:

yuq“a*?a SaCaqt ti-. This is sharp too.

Safaqia k“irga*btaq. A whale harpoon head is sharp.

yuq“a*?a 3alaq? &e'ﬁitawiaq. Also a salmon spear head is
sharp.

SaCaq}a- had&iﬁaiiita7baq. Is an arrow head sharp?



Pattern Drill D

1. #o?ka ¥"ubpati*laq hahaqa¥Xsib.

2. Zafaqa tu*X“upati-laq
*akaqa¥Xsib.

3. %aSatk¥a q"ilgapati<aq
lahaqa¥Xsib.

4. 7i*X?a Sibilqapati¢laq

iaiaqaisib.
5. ?at?a saba¥tqapati-laq &aqabs.
6. qat?a Aatapati-laq ?adksi?,

7. Huv¥i-diYka qaqapati-laq
?adksi? bu7aﬁﬁq”iy:

Pattern Driil E

1. bagsi*?kivki* X“ubptaq.
2uyka Eapac.

2. bagsi*?kiyki* gaqaptaq.

W

2upka ¥*ulak.
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The red cedar tree's needle
is flat.

The spruce tree's needle is
sharp.

The hemlock tree's needle is
soft.

The maple tree's leaf is big.

The fir tree's bark is thick.

The yew tree's wood is hard.

The alder tree's wood is used

for drying when (if) it burns.

What can be made out of a red
cedar tree?

It is used for (making) a canoe.

What can be made out of an
alder tree?

It is used for (making) a bailer.

S




3. bagsi*?kiykiv Aataptaq.

2ufka dupiyad.

4. bagsi=?kiykie tu¥"uptaq.

b - Yt . -
?uyka ?i8i&ieyp.

5. baqsi*?kiyki* q“ikqaptaq.

Puyka Su*y ?i¥ qicib.

6. bagsi*?kiyki* saba¥tgaptaq.

2 .
?uyka ?adksi?.

Grammar Notes
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What can be made out of a yew
tree?

It is used for (making) a whale
harpoon shaft.

What can be made out of a spruce
tree?

It is used for (making) chewing
gum,

What can be made out of a hemlock
tree?

It is used for (making) medicine
and dye.

What can be made out of a fir

tree?

It is used for (fire) wood.

16.1 The form baqsi*?kivki+ what can be made out of it? comprises
a number of familiar elements: baq- what -(i)y(a)k- implement
(2.9), and -(q)i* <nformational interrogative for third person
(2.3). The new morpheme, -5i*?k, means make.

v & . , - 3
16.2 From sucas itree is derived So*yu*cs itrees.

16.3 307ka s flat derives from
(1.2). The a=-vowel of -ak

fu- flat + —ak(“)(13.9c) + -7a

is responsible for the change

from #u- to do- (7.1) before being deleted (12.4c). See

16.5 below.

16.4 The suffix ~q”iy marks the CONDITIONAL mood for third person
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(he, she, it). It is usually translated with Zf or
when he/she/it. The full set of conditional endings is
as follows:

-q*u*s 2 f/when I
-q"u*suk” if/when you a“u*sukYsu if/when you folks
-q¥iy if/when he, she, it

-q¥iyid <f/when we

Vocabulary Comment

16.5 Several words in the present lesson are built upon the root
tu- flat. Among these are }uat flat surface, board,
Fuqabt disk shaped (lit. flat + round), and Iudu*bi*s
Flounder (lit. flat thing going about at the beach).

16.6 The word for wood, 7adksi?, is derived from 7adak fire and
the derivational suffix -si? (used) for. Thus, 7adksi? is
that which is for the fire.

16.7 ?i¥i&i*yp means not only chewing gum but also piteh. (The
act of chewing gum is ?1“37i-8.) (See 2cc and page 132.)

16.8 Partial List of Tree Parts
hita?bids 1. base of & tree; tree trunk
2. (in a row of houses, the one
furthest) upstream.
;uan branch
fus7bal root
%aiaqaisib leaf, needle

Y. i
sati-w pine cone, acorn
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tagabs 1. bark
2, scab
pidip inner bark of the red cedar tree
?i8ili*yp pitch
sadaq sap

In the following sketch note the metaphorical extension of
hita?biCs (and the figurative way &a%ak is compared to
i Sucas) .
; open
~.J \L////// /f:::; sea
Q

b .
ca?ak river

v %
sucas

ba-taba’s
houses

0
=
[

. .3
v=——  hita’bics m——i——U

hit(a)- general locative (7.3)
-a?bic- trunk of tree

-(?a*)s ground
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Cultural Comment

One of the most important resources for the Nitinaht (and all other
peoples of the North Pacific coast) is pidip inmer bark of the

red cedar. Many types of clothing, both utilitarian and ceremonial,
are made from it. It is used for making mats, some kinds of rope,
and certain ornaments for masks. It also forms the ribs, rims,

and bottoms of some baskets,

pi&ip is gathered in May when the sap is running. A cedar about

two feet thick is selected which is devoid of branches for more

than 15 feet up from the ground. A notch about 10 inches wide is cut
at the base of the tree. Then the bark, éaqabs, is pulled from

the tree. As it is pulled, it peels off in a strip from 10 to 15
feet long and 10 inches wide at the bottom tapering to a point at
the top. The average width is about six to seven inches. The

pidip must then be separated from the outer bark immediately for
once it dries, separation is not possible.

After separating, the pilip is folded or rolled into a two foot
bundle for carrying home. At home it is spread out to dry. The
drying requires about a day during warm weather. As it dries,
there is a little shrinking. Then it is stored until the winter
when food gathering activities are completed and there is time for

making things. Before a piece is used, it must be soaked to make
it pliable again.

Exercises

1

1. ditidaggii ¥“u?kYia:
a. bavqi?da¥i* Aataptaq.
b. ba*qi?da¥ic ¥“ubptaq.

c. EZafagia* q"ifqapati-Zag raraqa¥sib.

lrespond in Nitinaht.
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d. “ata* gagapati*laq Zagabs.

e. ba*qi?daXi+ SibilgapatiZaq laqabs.

f. bagapt¥ic2 ?ati?t3 2aqabs.

g. bagapt¥i® Safaqti®t Xalaga¥sib.

h. wikcuk¥ta*" Aatapati*Zaq ?adksi? Sack§a*k5
i. bag¥tidie ha°wakslaq.

;. has2a* saba¥tqaptaq.

k. bagXtidi* bixilagslaq.

1. ?adi*gic Soeyuls. $ ¢
G

1I. The instructor should locate trees studied in Lessons Fifteen
and Sixteen which grow near the classroom. Then, once Lesson
Stxteen i1s fairly well learned, he takes the class to examine

the trees in question using the following dialogue:

KMuvtak¥itiAit (Put your coats om); ?uca?kid ¥a?sa?saq
(outside). PurduX"Aid (We will Look for) Zo*yu+&s.® “u+du¥“rid

X"ubpat 7i% aatapt. “u-duX"Aid qagapt i3 tu-X“upt.

2Which tree? (For the meaning of -X-, see 15.1.)

3While the suffix -i"C means belonging to (15.3), the suffix -i7t
means has, (4.3).

“Is it easy?
Searving

®Alternatively, one could say Zusa?bad¥.
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As the class is walking along, the insiructor should ask from
time to time in a very loud voice,

ba*qi?daX?a*?pik (17.1) and/or wa*sca?kik.

Upon arriving at each particular tree, he asks baqapti+, and
he also might choose to point out further identifying features.




Pattern Drill A

1.

ba*qi?da¥ik.
¥aXad?ats we?CSe*yqi.
qiv*Cirsibs we?iC.

. - . -]
wik?as. wiwipa®kas.

bavqi?da¥ik.

¥aXad?a%s pusa*k.
qi«&ixsibs hu*x“sa?t.

- - - A
wik?as. wiwipa?kas.

ba-qi?daXik.
XaXad?ats te?it.
qi*Cixsibs pu-yat.

. . 9
wik?as. wiwipa®kas.

ba-qi?daXik.
¥aXad?ats ?u*suq.
watSiAsibs.

. . hd
wik?as. wiwipa®kas.

Pattern Drill B

1.

ba*qi?da¥ik.

?arpayu k"

What is the matter with you?

1 am very sleepy. 1 need

long(er) sleep.

No (you don't)!
lazy!

You're just

What is the matter with you?

I'm very much played out. I

need long(er) rest.

No! You're just lazy.

What is the matter with you?

I'm very sick. I need long(er)

relaxation.

No! You're just lazy.

What's the matter with you?

I really hurt myself. I need

to go home.

No! You're just lazy.

What is the matter with you?



XaXad?ats we?Cle'yqh.

qi*&ixsibs we?il.
ba*gi?daXik wik wa?Siz.

ha*, wa18i-kXisis.

ba*qi?daXik.

XaXad?ats pusa‘k.
qiv*€irsibs hu*x“sa?t.
bavqi?daXik wik wa}Sik.

hav, watSi*kXisig,

ba*qi?daXik.
XaXad?ats te?i%.
qi*Tiisibs puyat.

bavqi?da¥ik wik walSix.

ha*, walSi°kXisig.

ba*qi?daXik.
¥aXad?ats ?u+suq”.

watdiisibs.

watS?aal.

Grammar Notes

17.1
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I am very sleepy. I need

long(er) sleep.
Why don't you go home?

Well, I think T will go home.

What is the matter with you?

I am very much played out. I

need long(er) rest.
Why don't you go home?

Well, I think T will go home.

What is the matter with you?

I am very sick.

relaxation.
Why don't you go home?

Well, I think I will go home.

What is the matter with you?

I really hurt myself., I need

to go home.

Go home then.

Compare the fellowing questions:

(2) ba*q + i?daX

+ 1

What is it like?

I need long(er)

oy
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(b) ba¢q + i?daX + ?a*?p + ik What are you doing?

(¢) baeq + i?daX + ik What is the matter with you?

Questions (a) and (b) have already been learned. (See 1l.1
and 14.2.) Only (c) is new, but it is made up of familiar
elements. By comparing (c¢) and (a), the student will note
that when referring to some third person rather than the
weather, (a) means What i1s the matter with him/her?

17.2  we?CSe*yqA sleepy is derived from we?il sleep and the suffix
-Se*ygqA which expresses a bodily need. (As noted many times
before, a stem often loses its last vowel when a final suffix
with a vowel is added (12.4c). Therefore, we?il becomes
we?d-.)

17.2a  Other important words created with -Se*yq(a)}A are SabSevyqahs
I need to defecate, ti*SSevyqairs I need to urinate (male
speaking), and ?isano*Sevygqais I need to urinate (female
speaking) .}

Some basic physical needs such as eating/hunger are not
expressed with -Se*yq{a)a in Witinaht but are ir related
languages. Thus, in Nootka hawi=gd (wherein -(%:i-q{a)x
corresponds to -Se*yq(a)?) means hak“u?X (13.9a, :3.4).

17.2b  In the ancient language, -Se*yq(a)* was originally a sequence
of two suffixes. Today the final part, -q(a)®, still occurs
as a separate morpheme. See 7.4b.

17.3 The root gi* of gi+CiAsibs means long time. The suffix -CiA
is a variety of -3i% expressing momentaneous aspect (see 18.4).
The remaining suffixes are now familiar to the student (5.11,
1.2).

17.4 wiwipa?k- Zlazy is derived from wi(k) no/not which is

iThe student should remember that the last vowel in this suffix is
lost either when followed by & vowel in a subsequent suffix, e.g.,
ti‘§?e'yqia He needs to urinate, or when the derivational suffix
itself occurs finally as in the second sentence of A-l.



17.5

17.6

17.7

17.8

17.%a
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reduplicated (9.3) by the suffix -pa?k- designating
inherent traits. (In contrast, -7daX- (11.1, 14.2) refers
to fortuittous states and inecidental or more temporary acts.)

Both pusa‘*k played out (17.10) and pu yat relaxation are
built upon the same root pPus tired of. The suffix -a*k is

a lengthened form of the durative suffix mentioned in 13.9%c.
The ending -a7t/-g7)at (17.6) means remove from, take away
from; therefore, pu*yat is literally tiredness removed.

The suffix -a®t/-(?)at remove from, take away from belongs
to a very small class of elements called SOFTENING suffixes,
These suffixes change a preceding labialized frlcatlve (iii)
into a /w/ and other fricatives into /y/. Thus, pus

tired of becomes puy before -a?t/-(?)at.

In some cases, however, a %-sound is softened to w instead
of y. The explanation for this irregularity is thought to
be that in 0ld Nitinaht there were two lateral fricatives,
one of which was labialized, i.e., ii‘as well as ¥. Over
time, all trace of this distinction was lost except for the
two different effects of softening. (See 18.11.)

The suffix -3iAx in walZix start home, like -&i# above (14.3)
expresses momentaneous aspect. (See 18.4.)

The word glossed as I think I will go home, wak3$i+kXisig,
is composed of the following elements: the root wa¥ go

home, -S- from -3ii- (18.4), -i*k- hypothetical or intentional

and a complex string of suffixes, -X-is-i8, which express
person and the INFERENTIAL MOOD.

The inferential mood is used when an event is deemed likely
or probable. The paradigm is as follows:

-X-is-i8 probably I
-X-ik-1% probably you

-X i% probably he/she/it
-X-1d-i8 probably we

-X-isuw-i% probably you folks
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In modern Nitinaht, this sequence of elements is best
thought of as a SINGLE UNIT. However, the historical
segmentation of this complex is clearly discernible (as
shown by the hyphens inserted into the paradigm). There
was at one time an isolatable suffix -X-, the person
markers -S,'}b etc. preceded by an epenthetic -i- vowel,
and a suffix -if.?2 {See Carlson and Thomas, 1979.)

Vocabulary Comment

17.10

17.11

ﬁusa'k does not refer to physical exhaustion. Instead, it
corresponds more closely to the English phrase tired of
doing (something). 1It's said by and of both sexes. By
contrast dabqaz designates the physical fatigue of a man
and dabk3?ib¥ refers to the physical fatigue of a woman.?

The word te?i} sick derives from ta drift plus -i?3/-7i% [s]
house. (See 7.1.) Thus, etymologically te?i% means
drifting in the house. Today, however, the word is an
indivisible unit with only the meaning sick. Note the
possibility of saying te?i-yi} sick at home which derives
from te?i¥ plus -i%3/-?it [s] by the process called
softening (17.6) (causing the % of te”i} to become y).

it would not be possible to concatenate -17%/-71% plus
-i?%/-71% if the first one were still felt to be a separable
element with its original significance.

2This -if obviously has historical ties with the suffix -i% heard
in the declarative paradigm of the northern dialects of Nootka,
a language closely related to Nitinaht. Compare the following
three declarative mood paradigms:

Northern Nootka Southern Nootka Nitinaht
?ivhsi¥ ?ivhmah ?ieXs I am big.
?iv*h?ick ?i*hme?ic ?i*X?as You are big.
?ivh?is§ ?i*hma ?i*X’a He is big.
?a?ihnis ?ivhmin ?ieXid We are big.

3C0mpare‘gith footnote 3 of 7.4D.
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Cultural Comment

There are three basig¢ colour terms® in Nitinaht, Aisit white,?d
tupk“uk® black, and #2iX“uk" red. The root in each of these gesignates
the colour while the suffix -(s)uk" means appearances and -it means
feature, characteristie, property. (Note alsc *iXsuk™ ochre.)

In addition to the above three basic terms there arg several other
colour words all of which are derived. Buiit upon gic—xu fade

plus the durative suffix -ak'"’ (13.9¢) is ricxYak off white, faded
colour, washed-out eolour, grey.

By means of the suffix -aik” (RY looks Iike (which ¢auses reduplication
of the first consonant and vowel) is created SaSabakk" yellow, which
like ZabSe*yq(a)*- (17.2a) is based on 3ab feces. (Compare with
pi*pi*3piSakk" Zooks Iike a cat from pi“Spif cat.)

The suffix -(aq)k not quiti, tending toward, -ish figures in three
other colour words; From aivd(aq)- smoke plus -(aq)k is derived
ii'daqk blue; and keyic~ bruised colour plus -(aq)k gives keyick
purple. The word for green, Subagk, is built upon an ancient root
fub whose meaning is now lost. This root occurs only in this word.

(The suffix -{aq)k figures in other parts of the voecabulary as well.
Note, for example, va*dagk child wherein the suffix shows a concept-
ualization of the child as a being who is not quite a person.)

0f course, the Nitinaht are not constrained by these eight words
for their expression of colour. Original derivations and turns of
phrase are resorted to when the need arises.

Among the various qicib dwe(s) the Nitinaht use are these three:
Yellow is made from the bark of the Oregon grape. The bark is
shaved off down to the sap and then boiled. The item to be dyed is
soaked in the liquid. Red dye comes from a clay which is burned
and crushed to a powder. This is mixed with water and boiled.

“For the concept basic colour term see Berlin and Kay 1969.

°Note the etymological significance of Aissukub beargrass
discussed in 3cc.
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Black dye comes from crushed charcoal which is boiled. (The root
(2.3) for the word qicib dye, namely qic, means mark, design and
is thi same element that figures in qiciyk pen(eil). (Note also

qicsi

Exercises

mark 1t.)

I. Study the following two sentences:

2atq“iy Zaqabs saba¥tqapativc¥if.
If the bark is thieck, it must belong to the fir.

2ati?tq¥iy Zagabs saba¥tqapat¥i¥.
If it has thick bark, it must be a fir.

With these two sentences as models, translate the following
sentences:

a. If

b. If
c. If
d. If
e. If
f. If
g. 1f
h. 1If

it has big leaves, it must be a maple.

it has soft needles, it must be a hemlock.

the leaf is big, it must belong to the maple.

the needle is sharp, it must belong to the spruce.
it has sharp needles, it must be a spruce.

the needle is flat, it must belong to the red cedar.
the needle is soft, it must belong to the hemlock.

it has flat needles, it must be a red cedar.

II1. The students should thoroughly memorize Pattern Drill B, then
in pairs they should take turns conversing with each other
using the brief conversations of B.
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Using the sentences of Pattern Drills A and B as appropriate,

the instructor assigns one of the eight villages to each student.

For classroom purposes students should consider the assigned

villages as their own and respond to questions like we*?t¥Xik!

aceordingly.

Pattern Drill A (said to a man)
1. ?u?tXas di-ti-da?.

2. ?u?tXas pa-Ti-da?.

3. 7u”tXas galavyit.

4. ?u?tXas wawa*xSadi’s.

5. ?u?tXas q"a*bavduwa?.

6. 7u”tXas Cavx"ivyt.

7. ?u”tXas Au-?u*ws.

8. “u?tXas wa*ya*7aq.

Pattern Drill B (said to a woman)

1. “u?agspas di‘ti-da?.

You

You

You

You

You

You

You

You

You

lgee Pattern Drill C.

are

are

are

are

are

are

are

are

are

from

from

from

from

from

from

from

from

from

Jordan River.

Port Renfrew.

Cullite.

Flatus Beach.

Thus-Far-Up[ stream].

Cheewhat.

Clo-oose.

Whyac.

Jordan River.



2. ?u”agspas
3. ?uagspas
4. 7?uaqspas
5. “?uaqgspas
6. 7u”agspas
7. “u”agspas

8. "u?agspas

Pattern Drill

1. we+?tXik.

pa+&i«da?.
qalar*yit.
wawa*xSadi?s.
q“a*ba-duwa?,
Eavx"ivyt,
Au?urws.

wa*ya*?aq.

?iyaXa?taXs di*ti-da?.

2. we-?tXik.

?iyaXa?taXs pa-fivda?.

3, we*?tXik.

?iyaXa?taXs gala*yit.

4. we*?tXik.

?iyaXa?taXs wawa*xSadi’s.

You

You

You

You

You

You

You

are

are

are

are

are

are

are
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from Port Renfrew.

from Cullite,

from Flatus Beach.

from Thus-Far-Up[ stream].

from Cheewhat.

from Clo-ocose.

from Whyac.

Where do you live?

I live at Jordan River.

Where deo you live?

1 live at Port Renfrew.

Where do you live?

I live at Cullite.

Where do you live?

I live at Flatus Beach.




5. we*?tXik,

?iyaXa?taXs q"a*barduwa?.

6. we-?tXik.
?iyaXa?taXs Ca*x"i-yt.
7. wev?tXik,

7iyaXa?taXs Au*?u*ws.

8. we~?tXik.

?iyaXa?taXs wa*ya*?q.

Pattern Drill D

1. wa“sca?kik.

Pu-ca’kibts pa-fivda?
vaq®aq Pu-CqSik.

2. war*sca?kik.

?u+ca?kibts wavya*?aq
yaq?aq wi*gqsila.

3. wa*sca?kik.
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Where do you live?

I live at Thus-Far-Up [streaml.

Where do you live?

I live at Cheewhat.

Where do you live?

I live at Clo-oose.

Where do you live?

I live at Whyac.z

Where are you going?

1 was going to Port Renfrew

but it's starting to get foggy.

Where are you going?

I was going to Whyac but it's

starting to get windy.

Where are you going?

2Although cartographers render the English name as Whyac, local
people refer to this place as Nitimaht.
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?uvca®kibts di*ti-da?

yag?aq bivASia,

wavsca?kik.

?u*ca?kibts di-*ya*
yaq?aq &a*?uisa.

Pattern Drill E

1.

3.

wa~sca?kik.
, .
?urc?aks pa-&i+da”.

bafape-?sik ?u-ca’k
pa~&ivda?.

?u*c?aks pa*&i-da?
u?atXa®s qaway.

wa~sca?kik.
?uvc?aks gala-yit.

baSape~?sik ?u+ca”k
qala-yit.

?u*c?aks gala*yit

u?a*tXa?s wav*?dit.

wa*sca?kik.
Pu*c?aks Ca*x“ivyt.

baSape*?sik ?u*ca?k

Za~x"ivyt.
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I was going to Jordan River

but it's starting to rain.

Where are you going?

I was going to Neah Bay but the

sea is getting rough.

Where are-you going?
I'm going to Port Renfrew,.

What are you going to do at

Port Renfrew?

I am going to Port Renfrew to

get salmon berries.

Where are you going?
I'm going to Cullite,

What are you going to do at

Cullite?

I am going te fish for red

snapper at Cullite.

Where are you going?
I am going to Cheewhat.

What are you going to do at

Cheewhat?




?urc?aks Ca*x"i*yt ?uartXa’s

éibpat.

wavsca’kik.
?u-c?aks Au*?uvws.

baSape*?sik 7u*ca?k

Au*?uws,

?urc?aks Auc?urws ?u?a-tXa’?s

Suryu-t.

wa“sca?’kik.
?u*c?aks wa*ya*?aq.

baSape+?sik ?uvca’k

wa*ya~?aq.

?uvc?aks wavya*?aq

bata*wsa’s.

wavrsca?kik.

?urc?aks avdi-.

baSape-?sik ?u*ca’k
Cavdi-.
?u*c?aks Ca-di*

ya*Sa*bta?s.3
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I am going to Cheewhat to get
tall basket sedge.

Where are you going?
I am going to Clo-oose.

What are you going to do at

Clo~ocose?

I am going teo Clo-ocose to fish

for halibut.

Where are you going?
I am going to Whyac.

What are you going to do at
Whyac?

I am going to Whyac to spear

salmon from the sandy shore.

Where are you going?

I am going to Island-0ff-Shore
on Tatoosh Island.

Why are you going to Island-
Off~Shore?

I am going to Island-0ff-Shore (in

preparation) for hunting fur seal.

- . -~ g . ’ .,
3Alternatively, ?u“c?aks buX"ugq“is ?u?a*tXa®s ki%adu*s. ki%adu-s
means fur seal.
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Sound and Symbel

18.1 An underlined letter represents capitalization. 1In 3
standard Nitinaht orthography only proper names are Lo
capitalized.

Grammar Notes

18.2 The suffix sequence -a-?t(a)X- means of/at and people.
For men it is used both for village or tribal (band)
affiliation as well as for reference to where one lives.
For women, however, the suffix -?aqs{i)p- indicates village
or tribal origin. (Today, it is also used to express a
woman's nationality or race, e.g., bab¥a®d?agspa She is o3
Caueasian. ) .

18.2a Both -a-?t(a)X- and -(?)aqs{i)p- lose the last vowel under
the usual conditions (12.4). Contrast the two sentences
of each set:

éi'ti‘d?a‘7tais. I, a man, am from Jordan River.
gi'ti‘d?a'7tia. He is from Jordan River.

éi'ti'd7a'7aqsips. I, a woman, am from Jordan River. o
gi‘ti‘d7a'7aqsﬁa. She is from Jordan River.

18.2b  Both -a-?t(a)X- and -?aqs{i)p- are hardening suffixes
(3.2a-3.2¢}. 1In the former casg, the -a- is lost when
hardening occurs, e.g., qala*yittaXs I am from Cullite.

18.2c The first vowel of -a-?t(a)X- elides with a preceding vowel.
Thus, 8 + 2 become a° and 1 + a become €*. Reread 7.1, 7.2.

18.3 When asking about band affiliation rather than about the
home village, the question is baqa?tXik What tribe (band)
are yov from? Different from the answer to we*?tXik, the
response to baqa?tXik varies with the sex:

par€id?a*?taXs I, a man, am of the Pacheeda;




18.4

18.4a

18.4b

18.4c

18.5
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pa~&i«d?a«?aqsips I, a woman, am of the Pacheeda.

The student has now encountered a variety of forms taken by
the momentaneous suffix -3i*x, These are -k"(i)* following
u-vowels as in suk“iA get a hold, -C(i)* generally after
vowels other than u/u* as in qi'giésibs I need {(some time) to
and -35(i)* usually following consonants."

When the stem directly involves the house or furniture
therein, -p(i)* replaces -3iA as in we?ilpa.>

When the suffix vowel would be the third one, it is lost.
Also, the statements under 12.4 apply to -3iA.

Before a few suffixes -Z(i)A is reduced to -5- or -3i-
as in wal3i-kXisiS I think I will go home.

-ast(a)X- hunting for, fishing for, aiming at a target
causes reduplication as is illustrated in another way of
expressing the final sentence in E4: ?ucc”aks Au-?u-ws
Su*Surytatxa®s I am going to Clo-oose to get halibut.

(The final -a%s means going in order to.)

Vocabulary Comment

18.6

18.7

di*tivda? is not only the name for the village site at
Jordan River but is also the name used to designate all
people who speak the Nitinaht language.

All Kitinahts trace their ultimate origins to this site.
(See Cultural Comment.) The final -a? refers to rocks.

The original significance of the stem, however, is lost

in antiquity.

ég'ai'da7, a Makah word, is derived from pac{abs) foam® -iv+d-

4-Z(i)* instead of -3(i)A, however, is heard in huk”sﬁii count!

SCompare ~-{i)pit (8.1) (versus -i?%¥/-?i%) with -p(i)}* both of which
are formed with Pp.

®Today it also means scap suds.



18.8

18.9

18.10

18.11

18.12

18.13

18.14
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on top, and -a? rocks. (The final root consonant is
subsequently palatalized.) Thus, the site of Port Renfrew
means joam on the rocks.

The shoreline has a nearly identical configuration on up
the coast by Pachena Point as it has at Port Renfrew. The
similarity between the two sites is responsible for the
English name derived from ﬁa“ﬁi'da7 being misassigned.
(See Cultural Comment.)

gala*yit is a Makah word meaning eyes on the beach.

wawa*x%adi?s derives from the root wax flatus, -Sad- sound

of (which causes reduplication and lengthening of the root),
and the suffix -?is/-i%s (on the) beach. The name Flatulent
Begeh is appropriate because the noise made by waves churning
up the pebbles here sound like flatus. There is no English
name for this site.

q“a*ba*duwa? Carmanah Point is a Makah word meaning thus

far upstrean.

*ur?u*ws derives from Au* rest, -(?ju(*)% place, and -(?i)s
(on the) beach. This last suffix is a softening suffix
{17.6) which weakens /3/ to /w/. The site of Au*?u*ws was
a favourite resting spot for halibut fishermen before a
village was founded there. The English name is Clo-oose.
(Au*?u*wsa®tXa John Thomas).

wa“ya*?aq means mouth open. The suffix -7aq is from (hit)?aqs¥
mouth, entrance to bay/inlet. The official English name,
Whyac, is based on the Nitinaht name; however, local people
call this site Nitinaht which, in turn, is derived from the
Nitinaht place name far down the coast at Jordan River.

buX"uq“is is a Makah word meaning dwmped on the beach. The
mounttain looks like an overturned canoe on the beach.

Cavdi¥ is a Makah name meaning approximately island off
shore. 1t is composed of two parts, ¢a*" which is related
to the Nitinaht word Ca®ak island and -di* of, pertaining
to. (The Nitinaht equivalent to the word Ca+div is
Ca¥ta®k; -Xta®k means off shore.)
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Cultural Comment

Of the original eighteen Nitinaht villages at time of contact, the
eight largest are included on the map, page 151. In the preflood
era only the village di“ti*da® Jordan River existed. There were
three brothers living in di“ti*da? who moved away. One settled at
é@'di' on Tatoosh’ Island off Cape Flattery. From him descend the
Makah people. A second brother settled at ﬁa'Ei'da7 Port Renfrew
and the eldest settled at warya*?aq on the south side of the outflow
from Nitinaht Lake to the ocean. From these four sites the Nitinaht
and Makah populations grew and spread until the disastrous smallpox
epidemic of 1852. The few Nitinaht survivors of that tragedy gathered
at Au*?u*ws Clo-oose and wa*ya*?aq Whyac. All other villages were
abandoned.

The nearly identical shape of the bays Port San Juan (Port Renfrew)
and Pachena Bay mentioned in 18,7 results from the fact that these
two were twing long ago when everything was alive. They could not
get along, so one moved away.

The area around éa'Ei'da7 Port Renfrew was the first to be logged

off in the Nitinaht territory. It thereby became an excellent berry-
picking site. Especially common were qaway salmonkerries, bi«ZapX

blue huckleberries, »iXap¥ red huckleberries, and keyicapX salalberries.
(The suffix -apX is the COLLECTIVE (a kind of plural) of -gab?

sphere. The term qaway designates not only salmonberries but also
serves as a generic for berries of all kinds.)

Note that iiiapi is derived from #iX red and ieyicapf from
eyic-k purple. Other bergy names are also built upon roots
designating colour, e.g., nica*pX greyish-blue blueberry from

dic-x¥- fade, off white.)

0ff qala*yit Cullite, wav?di% red snapper, qitap black bass, and
tiba*x“a? tommy cod are caught in abundance. This beach is also a
particularly good place to gather Ci*daXtp.

The Cheewhat River (which flows into the sea at §g'x“i'yt) is a slow-~
movigg stream with little current. Women paddle up this river to
cut Cibpat tall basket sedge and tuvda?X tule. It is also a popular

7-2.
place to gather picip.

7See last paragraph of Cultural Comment for Lesson Eleven.
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There is excellent halibut fishing off Au*?u*ws Clo-cose and it has
long been a popular spot for it. Near wa‘ya*®?aq Whyac, on the other
hand, there are very good vantage points for spearing salmon as they
return to the fresh water. The Nitinaht have six anadromous fish,
five of which the English call sgilmon. Note, however, steelhead

is included in this class. Three of these fish have two names =
one designating its saltwater phase and one its freshwater phase:

saltwater name freshwater name English names

1. cCa-wid sa&up spring, king, tyee,
chinook

2. bifa*t lurla*s sockeve

3. éa‘ﬁi'? hadi®d pink, humpback

4. cuwit coho

5. Eitkaswa*?s8 dog salmon

6. qi*waX steelhead

Another good fishing site for halibut is the bank named buX“uq“is.
Fishermen located this bank by lining up their canoes with Tatoosh
Island and the mountain called bu¥“uq¥is (after which the bank is
named). This mountain is just behind the village of Neah Bay and
today has a radar tower. Once lined up this way, they triangulated
with the Nitinaht village hitacala?s Located-Up-The-Channel on the
estuary of Nltlnaht Lake. ~A canoe thus positioned floats directly
above buX*uq”is. (Some five hundred fishing banks between warya*?aq
and Victoria are known to Nitinaht elders.)

The beach known as éﬁ'di' is on the lee side of Tatoosh Island just
off Cape Flattery. This site is a popular camping place and point

of departure for fur seal hunters. To get te this island (or to
visit relatives at gi'ya'9 Neah Bay) by canoe, it is closest to begin

Bgee Cultural Comment for Lesson Thirteen.

SMeaning vessel on the rock. In Nitinaht the name would be di*?a*.
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from gala*yit Cullite. The crossing requires from two and a half
to three hours paddling under favorable conditions.

The crossing can also be made directly from wa*ya*?aq Whyac.lo

With no head wind, this trip takes from four to five hours. The
best time to begin the crossing from wa*ya*®?aq is when the tide

has started to flow back into the Straits of Juan de Fuca. This
change of tide is known to the people clear up at wa*ya*7aq

because foam begins to swirl around a big rock just off shore from
their village. If the crossing must be made while the tide is
flowing out to sea, canoeists from Eg'ya'7aq hug the shore until off
gala*yit from whence they strike straight across. The return is
best begun during slack water to avoid the tide rips that are about
a third of the way off the Washington shore.

Exercises

I. Each student is assigned one of the eight most important
Nitinaht villages as his/her home village. When the teacher
asks we=?tXik, the student should reply appropriately. Then
pointing to the NTS MAP 92, Nitinaht Lake, the teacher says
dalsa~?bs yvatuwis show me where it ig. The student should go
to the map and point out his/her home village saying
yva*3¥?a? It 1ig there.

11, ditidaq¥ii Xu?k"ix:
a. wa*s?iyi-aikid ?u”a-tXa®s qaway.
b. wavs?iyi-aikid ?u?a‘tXa?s &i-daXtp.
c. wa*s?iyi-aikid baCa-wsa%s.

d. wa-s?iyi*aikid ?u?a¢tXa®s wa+?dit.

10¢nown locally as Nitinaht.
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Cawa*sibayu-k¥

Before begimning to learn the pattern drills of this lesson, the

student should read through the following three paradigms paying

particular attention te the my and your forms of sets B and C.
(It may also be helpful to read 19.3 at this time.)

A B
?u*c?agqs pi*Spis pi*3pi¥askags
?usci‘k pi-3pi¥ pi*SpiZa‘ki-k
?usc?aq pi*Spis pi*¥pif¥askaq
?uec?agad pi*3Spis pi-¥pi%¥arkagad

Pattern Drill A

L2

wa*sa-kiks ga’awc.
.? " 1?’ 1
?usti?tade*ya?pas.

R |
?ust?itkVas ga’awc.

wa-sa*kiks iupi}k.

2uk¥a~sadeya®Pas ti+bi?laq.

7uk¥a~sa*kas Aupiyk ti*bi?laq.

. ' .3 .
warsa*kiks k™icti?d.

C English gloss
pi'§pi§ﬁ”aqs my cat
pi-3piZk¥i*k your cat
pi'§pi§i”aq his/her cat
pi*¥pi¥kvaqad our cat

Where is my packbasket?
You left it on the floer.

Your packbasket is on the floor.

Where is my comb?
You left it on the table.

Your comb is on the table.

Where is my fishknife?

1-de"y leave behind.




?usti?sade~ya?pas.

2usti?isk¥as k¥idtivd.

wa-savkiks puk“u?.
2ukVa-sade*?ya?pas ti-bi?lag.

2uk”arsk¥as puk“u? ti-bi?laq.

Pattern Drill B

v s 3.
7ati-civ ya- k¥idtivd.

-
2uvcs k¥i&tind.

?aliv*civ ti- iupiik.

haya+~?aks. wiks Puvcuws.

o . .1
?aCivci* ya" bu*sti-taq.

.Y
fuv*cs burstivtaq.

?afi«ci- ti* kKYux“uba-7?d.

haya*?aks. wiks ?u*cuws.
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You left it on the beach.

Your fishknife is on the beach.

Where is my cosmetic basket?
You left it on the table.

Your cosmetic basket is on the
table.

Whose fishknife is that?

It's my fishknife.

Whose comb is this?

I don't know. It is not mine.

Whose bow is that?

It's my bow.

Whose rattle is this?

T don't know. It's not mine.

Before beginning Pattern Drills C and D, the instructor may prefer

to have the class memorize the sibling terms listed in 19.5b.

The students should learn only those terms appropriate for their
only the men should recite Pattern Drill C and only the

sex.

women should recite D.



Pattern Drill C

Cak¥upX ci«qci-q:

1.

wa*sa*kik ga¥a*tk.

uwiya wa*ya=?aq bafa*wsa’s.
?iyaXa*ks qata~tk wa*ya*7aq.

wa*sa*kik taye*y.

*uwiya Ta*di- ya-3a“bia’s.
?iyaXa*ks taye'y Ca-di-.

wa-sa-kik du+usp.

uwiya Carx“i*yt %u?a*tXa’s

%ibpat.

?iyaXa*ks ducC?u*p Ca*x"i‘yt.

Pattern Drill D

xa-d?akX civqci*q:

wa*savkik ba-?bi-gs.
?uwiya pa*Ei-da? “u?a“tXa’s
gaway.

?iya¥Xavks ba?bi-gs pa-Ti-da?.
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Men speaking:

Where is your younger brother?

He has gone to Whyac to spear
salmon.

My vyounger brother is at Whyac.

Where is your older brother?

He has gone to Chahdee to hunt
fur seal.

My older brother is at Chahdee.

Where is your sister?

She has gone to Cheewhat to

get basket sedge.

My sister is at Cheewhat.

Women speaking:

Where is your older sister?

She has gone to Port Renfrew

to get berries,

My older sister is at Port
Renfrew.
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. 3
2. war*sa*kik vuk"ags. Where is your younger sister?
uwiya Ca«x"ivyt ?ua-tXa’s She has gone to Cheewhat to
3 ot
tu~da?X. get tule,
- k -t -
7iya¥avks yuk“aqgs Ea'xul'yt. My vounger sister is at Cheewhat.
3. warsa~kik Xalibisi®qgs. Where is your brother?
Puwiya Au-?u-ws ?u?a-tXa?s He has gone to Clo-cose to
Suvyu«t. - fish for halibut.
?iyaXa*ks Au-?u*ws Xalibisi?gqs. My brother is at Clo-cose.

Pattern Drill E

1. wavsa*kiks pi-3piSs. Where is my cat?
?iyaXa ¥ab?itk“ags pi*Spi%k"i*k. Your cat is on my bed.

hitSa*?tipita“?b! . Get it off!

. . L]
2. wa*savkiks &i+k¥a%3. Where is my dog?
hitgsa &i-k¥2a3k"ivk éapacﬁ”aqs. Your dog is in my canoe.

hididtadu*?b. Get him out!

. 3
3. war*sa*kiks AatawaCk. Where is my paddle?

h ]
hitgsa ratavatakk" i<k éapack"aq. Your paddle is in his canoe.

4. wa-savki* Aatavafk. Where is his paddle?

* .
hitgsa iataﬁaéakk”aq éapackul'k. His paddle is in your canoe.

5. hita*?di%sa iataﬁaéakﬁ”aqs, My paddle is on the beach but
7a%das bat?itk" ratatatk. your paddle is in the house.



6. hitgsa* x“ulakk“ags.
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Is my bailer in your older

. 3

taye=ya*ki*k ?u-c®aq Capac. brother's canoe?

wik?a. ?uk¥g“sa ?u<c?aq No. It is in my younger
’ 3

gaya*takk“aqs Capac. brother's canoce.

Grammar Notes

19.1

19.2

19.3

19.4

The three most common ways of expressing possession are

presented on page 163. Paradigms B and C are more frequent

than A except in the speech of children who master the A
forms earlier than the other two. B and C are about equal
except that B has a very slightly more emphatic nuance
falling somewhere between my own cat and simply my cat of
English. When three different possessors are mentioned in
2 single sentence as in E6, good style uses all three
patterns to avoid redundancy.

Note that the second person forms (those glossed as your)
involve a new suffix, namely -i*k, while the first person
plural ending (glossed as our) is -ad rather than -id.

O0ften the item in question must be particularized, that is,
the suffix -aq (6.1) is required.2 However, it is never
used with the second person (your) forms. The resulting
formation can be summarized like this:

stem + possessive suffix + particularizer + person marker
(-a*k/-k") (£7aq)

Typically, the possessive suffix and person marker go with
the first word in the sentence whether or not the first
word expresses the item possessed. (This feature of the
language has been noted many times before.)

2The student should remember that -?aq is a hardening suffix
(3.2a-3.2¢) affecting -a*k and -k". The consonant of ?uv*c- is
not hardened, however, because it is part of the rToot.
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Vocabulary Comment

19.5 The Nitinaht consanguinal kin system differs most radically
from the English system in sibling terminology. Whereas in
English only the sex of the sibling is indicated, in
Nitinaht the sex of the sibling, sex of ego, and age of
sibling relative to ego are all distinguished.

19.5a A further difference in sibling terminology is that Nitinaht
does not have separate words for cousins. Instead, the
sibling terms are applied to cousins with one difference.
The cousin is called older or younger, not on the basis of
his or hexr actual age relative to ego's, but on the basis
of ego's parent's age relative to the uncle or aunt who is
the parent of the cousin. For example, if ego was born in
1960 and the cousin in 1965, ego, nevertheless, calls the
cousin by the older sibling term if the cousin's parent
was born in 1940 while ego's parent was born in 1942,
Although the cousin is actually younger than ego, he/she
belongs to the senior line.

19.5b Siblings and Collaterals
Same sex terms

Brethers and cousins of a man

taye*y older brother, senior line male cousin
gata*t(a)k? younger brother, junior line male
cousin

Sisters and cousins of a woman

ba*?bi*gs older gsister, senior line female cousin
yuk¥aqs younger sister, junior line female
eousin

3The root qata* branch off is the basis of both gata*t(a)k a man’s
younger brother, junior line male cousin and qa*%a*?ub bottom
prong of a salmon spear (l5cc).
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Cross sex terms

o -
Fu*c?u-p a man's sister

XaCibisi?qs a woman's brother

The same sex sister werds, ba*?bi-qs“ and yui”aqs, can be
used to modify the cross sex terms creating a way for men

to distinguish older from younger sisters and for a woman

to distinguish older from younger brothers. (This component
of the same sex sister words marking older and younger
sibling 1s the primary meanlng of their Ahousaht Nootka
cognates Maamiiqsu and yuk" iigqsu.)

ba*?biv*gs Fu~C?u'p a man's older sister,
senior line female cousin

kL ]
yuk¥aqs u-T?u*p a man's younger sister,
Junior line female cousin

ba*?bi-qs Xalibisi®?qgs a woman's older brother,
sentor line male cousin

, T .
yuk¥aqs Xalibisi?qs a woman's younger brother, X
Junior line male cousin

19.5¢ The children of one's 51bllngs are distinguished by sex:
?a*saqs nephew and ?a-scXawi*dib niece. The root ?as(c)-
from which both terms derive is alsc the ba515 of 7asab
whom you may sing a lullaby to and ?a*?arsiad Iullaby.
(-sitad means sing to, makzng sounds to.)

The word for niece has the same suffix sequence as the word
for daughter, hitXawi*#ib. The first of these elements,
~Xawi*} in jront oJ, is historically from an old root Xa*
all plus -Wi(*)d <n front. Compare the Nootka word for a
man of high status, chief, haW1i In potlatches, the host
places all things to be given away on the floor of the big
house in front of the hawi}. Daughters and nieces have

“Compare bavbi-qs January (12.5).




19.5d

19.6

19.6a

19.6b
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this designation because people anticipated the puberty
rights potlatch at which much would be given away.

The suffix -ib has occurred in vocabulary studied previously
(8.5, 15.7).

Nitinaht uses only one word to designate one's parent's
sibling regardiess of sex or side of family and regardless
of age relative to parent:

had?e*qs wuncle/aunt. (See, however, 19.7.)

Collateral relatives of the second ascending generation and
higher are designated by the same term as the lineals (19.6);
that is, both grandaunt and grandmother, for example, are
referred to by the same term.

Kin terms for the lineal relatives distinguish the sex of

the relative only in the first ascending and descending
generations. Grandparents and their siblings are all covered
by dade*?qs. Similarly, one word, kYo*?u-c, includes
grandson, grandaughter, grandnephew, and grandniece.

Lineal kin term chart

dade*?gs
grandparent
duwags ?ab?e*qgs
Father mother
]
siya*
ego
?iek hitXawi+tib
son daughter
k¥o*?usc
grandehild

The third descending generation is designated by the
phrase #a*?uk“tagp kYov?u<c, literally different level/
generation grandehild. (Aa®u~ wmeans different, another
12.9.)
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For the fourth descendipg generation a word from the
sibling set is used, yuk"ags.

Similarly, sibling terms are also used for the ascending
generations beyond dade*?gs:

taye*y a man's great grandfather (and beyond)
Xalibisi?gs a woman's great grandfather (and beyond)
ba*?bi-qs great grandmother (and beyond)

Totally different from the English kinship system is a
special set of three words used for relatives to whom one
is related through someone else when the "linking" relative
dies. Such words are known as mors kin terms. Thus,
had?e*qs wnele/aunt is replaced by bitxta?k when one's
father or mother (depending upon which side of the family
the uncle or aunt is) dies. Similarly, 7a*saqs and
?avscXawi*dib are replaced by qagaya®k when one's sibling,
the father or mother of the nephew or niece dies; and

the words for brother/sister-in-law are replaced by
auba?k when one's sibling or spouse dies.

These three mors terms are underlined in the diagram on the
following page.

There are five words in the Nitinaht affinal® system (plus

a sixth belonging also to the mors set, au*ba’k discussed

in 19.7). By their small number it is obvious that the
affinal terms do not mirror the consanguinal set as is the
case in English where -in-law can be added to any blood
relative word. Instead, the Ritinaht system reflects social
organization.

Such social relationships are particularly manifest in a
word like ?uwe*?qs which means not only the spouse of
one's uncle/aunt but also stepfather/stepmother. The
spouse of one's parent's sibling is expected to fill the
role vacated by the death of a parent.

Saffines are in-laws.



Nitinaht mors system from man's perspective

bitxta?k tduvaqs  +  +?ab?evqs bitxta”k
father mother

| | i |

Au*ba?k + JItaye'y au*ba?k + tqatavtk Hu«C?u'p + Au*ba’k siya* + thitac¥Xi?d
older br. younger br.  sister eqgo wife
qaqaya’k qaqaya?k qaqaya?k

Aau+ba?k

£LT



Nitinaht in-laws from male perspective

I l ! ]

?uwevqs + had?e<qs

Zi-?dpsaqs + taye*y
qata-“tk

duvaqs + ?ab?evqs had?e-qs + Puwe*qs q“e*?aqs + q"e*?aqgs
yube*?gs + Fu*C?uvp siya* + hitacXi®d yube*?qs Ti*?dpasqgs
ego

q“ev?aqs + ?a*saqs q-e*?aqs + ?a*scXawivtib  q"e*?ags + ?ivk  hitXawi“dib + qe‘?ags

L ] |

k¥o*?urc kYo*?urc kYo*?u*c kYo*?urc

L1



Nitinaht in-laws from female perspective

N |

?uwe*gs + had?e~qs duwags + ?ab?e-qs

l

had?e*qs + ?uwe*qs

q“e*?aqs + q“e*?aqs

Ci-?dpsags + bas?bitqs ?iye-?qs + XaCibisi?qs

yuk¥aqs

q“e*?aqs + %arsaqs q“e*?ags + 7avscXawiv#ib

ego

I | l

siyar + CakMup ?iye-?qs  Ci+?dpsags

q“e*?aqs + ?i*k

k¥o+?uc

l

hitXawi*4ib + q¥e*?aqs

k¥o*?urc

GLT

i
s oo
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The in-law words are listed and defined here. On the following two
pages they are charted.

?iye*?qs woman's sister-in-law

uwe*qs spouse of uncle or aunt; stepparent, the
relationship between stepparent and step-
child

C¢i*?dpsags man's sister-in-law, woman's brother-in-law

q“e*?aqs parent-in-law, child-in-law, spouse of nephew
or niece

yube*?qs man's brother-in-law

Exercises

Read each of the following sentences out loud and tramnslate into
English. Then create new sentences by substituting a word

selected from one of the four listed immediately below for the
appropriate one in the original sentence. (Appropriate means the
word of the same class as those listed below.} Translate each newly
created sentence.

.. 3 .
Example: Original sentence: ﬁl'padace"?lssB Tu*ca’k

k) - Nt )
?a*saqsavkaqs ti- &awa-%ivdck¥aq.

To be substituted: 1. 7avsc¥awi-%ib 3. ?i=k
2. had%e-gs 4. Au*bak
Sample answer: Ai'pada%e'?iss ?u-ca?k

?avsc¥alivdibavkaqs ti-

- 3
tawa~CidckYaq.

Bpi*pad(a)l means walk around; visit.
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. * <t .
A. AivpadaCe+?sa ?ab?e+qifk"aq ?urca’k 71ye'7qsa'ﬁaq

?a'bayiaq.
1. Xalibisi?gs 3. kYo+?uvc
2. 7iye+?gs 4. ?uwe=qs

B. #AivpadaCtak ?u*ca?k gq“ev?agsarkik 7a*bay ?uy.
1. ¥i-dpsaqgs 3. gqagaya’k

2. bitxta?k 4. had?er qgs

. . ] . - y
C. Ai-padaler?iss ?u-ca®k 7arsagsarkags ti* &awa~Ti*}ckVaq.
1. sa'nti* 3. savsa*ntetX

2. bu+&ivick¥ 4, Fu&Ei-dck

D. vyaca*?is’ Ai'pada%e'7s ?u-ca’k ?ab?e-gsa*kik.
1. duwaqs 3. dade*?gs

2. kYox?uvc 4. q”e*?agsa-kik

(Optional Exercise) The instructor divides the class into two
groups. The students of each group arrange themselves into a
hypothetical (extended) family. With the help of the instructor
the students learn to use the VOCATIVE (address) forms of the
kin terms and address each other appropriately. They also
introduce one another to the other "family'". One's "kinship"
should be used for the remainder of the school term.

7yac means walk, march; yaca*?i- be on one's way to.




caqi*c

Before beginning this lesson, there should be a review of

Lessons Seven and Eight plus Pattern Drill C of Lesson Ten.

Ideally, Lesson Twenty should be taught at the water’s edge with

a real cane.

If, however, that is not possible, the teacher

should lay out on the classroom floor a rope to represent the

outline of a canve viewed from above.

Pattern Drill A

wa+si-

hitgsa

hitgsa

hi-7?.

wa*si-

hitqgsa
hitgsa

hi*?,

wa*si-

hitgsa
hitgsa

hi-?.

wa*si®

xatadagkaq.

< »
capcaq.

s B < 1
ratawackaq Capcaq.

o 27
tapactqsa ratawalkaq.

o
X

-

<

w27

X"utkaq capcaq
>

¢

w3
apacCqsa X uckaq.

3. 3
c1stu‘paq.

< 3

capiaq.,

3. E) < 3
ClStU'paq capcad.

< ~ 3. 3
capaccqsa c1stU'paq.

k¥i-ga-btaq.

Where is the paddle?

It's in the canoe.

The paddle is in the canoe.

Yes.,
canoe.

The paddle is in the

Where is the bailer?

It's in the canoe.

The bailer is in the canoce.

Yes. The bailer is in the

canoe,
Where is the rope?

It's in the canoe.

The rope is in the canoe.

Yes. The rope is in the canoe.

Where is the whale harpoon head?
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. 3
hitgsa Caplaq. It's in the canoe.

. : 3
hitgsa k"i*ga*biaq Caplaq. The whale harpoon head is in
the cance.

hi-?. %apacEqsa kYi-qa*braq. Yes. The whale harpoon head
is in the canoe.

Pattern Drill B

i. hitgsu*?b ratavalk ria*?aq.’ Put the paddle in the stern.
2. hitgsu-"?b Y¥udak hitk“a%daq. Put the bailer in the bow.
3. hitqsu*?b &istu‘p ?apawadqsaq. Put the rope in the middle of

the cance.
4. hitqsu*?b dupivad? hitk“a’daq. Put the whale harpoon shaft

in the bow.

Pattern Drill C

. .33
1. a. hitqsix Caplaq.? Get in the canoe.

.~ 3
lplternatively, one could say, ?uk“qsu*?b iita*?aq ratawack.

23ee page 15.

- e} - -
3Far less frequently, ?uk¥qsi* is used instead of hthSli in this |
sentence. Note, however, that in the following sentences 7uk“gsii
is the most commonly used word.
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cn 3
2uk*utti? Zaplaq. Get out of the cance.
- k] -
?uk¥qsiA hitk“a?daq. Get in the bow.
2uk¥gsid ri¥a-?aq. Get in the stern,
7uk“q5ii ?apawadqsaq. , Get in the middle of the canoe.
¢abaca*qs N
: e
e~ 03Ca’ QS
7uk”qsii Cabacarqsaq. Get in on the starboard side.
2ukMutti? gacarqsaq. Get out on the port side.
?uk“qsii qaca~gsaq. Get in on the port side.
2uk"utti? Cabaca-gsaq. Get out on the starboard side.
Zabaca*qisXi? #i-Xak. Paddle on the starboard.
gqaca*qisXi? Ai-Xak. Paddle on the port.
q“isca*qsiyiAXi? Ai-Xak. Paddle on the other side.
liotes

The suffix -C occurring in éapacﬁqsa it 18 in the cance is
a locative meaning contained by., From it a large number of
locatives can be formed such as iaii'qsca it ig in a
storage box and baia'sibaﬁqia it is in the lock. (baha*sib
lock based on baix tie.) In particular, note that -C can

be suffixed to the anaphoric root 7u- (13.1), e.g., 7uc-.
Contrast this constructionm with ?ust- (7.3 b):

uli?a li*sa°k. It ig on the floor in a sack.
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usti?¥a li*sa‘k, The sack is on the floor.
20.2 In pattern drills and footnotes the student has been

introduced to three ways for expressing roughly the same

concept:

(a) hitgsa ha*waksaq. It is in the feast dish.

(b) ?uk"gsa ha*wakslaq. It is in the feast dish.

() ha*waksacta. It 18 in the feast diskh.

There are, nonetheless, differences among them. Sentence
{a) is ambiguous. In the right context it can also mean
that the jegst dish is in it. For example, hitgsa
ha*wakstaq Caplaq would mean that the feast dish is in

the cance (as the relative size of feast dishes and cances :
would lead one to expect). Sentence (c¢), however, has only By
the one interpretation; while (b) differs from (a) in that

the stem ?uk¥q(i)s-. in(side) a shallow vessel has a 2
narrower range of meaning than hitq(i)s-; by using 7u-k“- .
rather than hit(a)-, the speaker is stressing the inside

location. Furthermore, (b) is much less likely to be

used with the meaning the feast dish s in it than

sentence (a).

20.3 The suffix -udt (-i¥t in some stems) means out of a shallow
vessel.

Vocabulary Comment

20.4 The word %apac canoe is derived from éap cup shaped,
rounded vessel plus the suffix -{s}ac container (8cc).

Cultural Comment

Within the memery of today's elders, most Nitinaht cance types, . =
regardless of size or function, have had the same prow and stern
configuration. These are separate pieces joined to the hull with
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Sulu+k¥ittab

dowels. The words hitk"ad bow and Aifa* stern do not apply to

these added parts. The stern piece is called k"ab thing for

backing up and the bow piece is CE1U'k"iitab which is based on the
word for wolf, ZucuwaXs®, and lu-k“itt having the hardening suffix
-(?)idt nose, point. (The ending -ab is a variant of -ib 2.11, 8.5,
15.7.)

The bow piece resembles a wolf's head. The notch formed between

its ears keeps the harpoon in place when it is placed at the ready
in the bow lying along the groove extending back from the ears.
Below the head is the larynx, kaéi'éab, a projection on the under
side of the bow piece. When the hunter stands to hurl the harpoon,
a rope to steady him loops around his back and under the bow hooking
on the projection to keep it in place.

The names of the various crew members of a ?u’u-taXsc whaling

canoe are as follows from bow to stern: the harpoomner ?u?u-taXSq#,
reduplication and lengthening of the anaphoric root "u- (2.3, 13.1),
-taX pursue, go after, -SqA expert.

Behind the harpooner is the second in command known as k“aqi? or
k¥aq®i*. (Compare puk™u? and puk“?u+ in 2cc.) This man is ready
to take over the harpooner's duties if necessary.

He is the only crew member who does not belong to the same family
as all the others. A non-family member is needed for this position
because only one member of a family is entitled to handle the
harpoon.

Next is the coil tender, Ea-buﬁQawaik”. The name derives from
tabupq coil neatly, -S(qr) expert, and -awatk" look after.“

:.
There may be other crew between the coil tender and the,th”ai”U'ﬁis
(he who) sits in front (of the steersman) in g_cance. tiq¥- is the
root for sit, -ax"(%) means in Front, and -u*wXs means inside a vessel.

“Compare ya*ya*?dSaqatk" babyeizzer. (vasdaak child 17cc)
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The last position is held by the steersman, *iAi*Za**. This name
is based on Al*Xak paddle and the suffix -a*¥ control something.

When whaling, instructions (such as those learnmed in Choral
Repetition C4) are abbreviated. For example, Al*! is said instead
of the full form Ai‘*Xak paddie; q“isca*qsiyii! instead of
q“isca*qsiyidxXi? Ai*Xak paddle on the other side; and k¥a*!
instead of kYa*Ciix back paddle.

The paddle itself that is used for hunting has a very long pointed
blade which facilitates deep, silent strokes. There is no splashing
with paddle blades of this shape in the hands of an expert canoceist.

The following three references are recommended for further reading
on canoes and whaling: Carlson and Hess 1978, Durham 1960, and
especially Waterman 1920.

Exercises

I. After familiarizing themselves with the pattern drills of this
lesson, students should take turns giving one another
instructions following patterns B and C while the teacher
monitors pronunciation.

II. The teacher places various items in his canoe (or rope outline)
in the bow, middle, and stern ,and moves them about asking as
he does so, wa*sk"qsi* hatawaCkaq Where inside is the paddle?,
etc.

ITI. The instructor may choose to teach the class one or two
canoeing songs with this lesson,

IV. The class should visit a museum to observe carefully the form
of a Nitinaht (or Nootkan) 7u?u-*taXsc.




caqi*c ?i% Zawa-?k
Before beginning this lesson, the class should review Lesson Six.

Observe the drawing of the Yelis on page 185. The student can
recognize most elements in each sentence, namely ha-2- long (which
is reduplicated (9.3) in the third sentence) — {7?)a (1.2), Tel(i)s
heron (llcc), and -{?)aq (6.1-6.4). 1In addition, the suffix
-(?)i%t nose, point was mentioneé in the Cultural Comment of

Lesson Twenty. With this information in mind it is easy enough to
conclude (correctly) that -ad} must mean neck while -akspu} refers
to leg.

Grammar Notes

21L.1 Alert students will immediately wonder if other parts of
the body can be expressed with suffixes as well as
independent words in the manner of nose: dil and -(?)i%t.
Indeed, this is so. Compare the suffixes in the following
words and sentences with the body part words learned in
Lesson Four:

-(?}ab}¥ ear (causes hardening 3.2¢, 10.9 and reduplicationm
9.3)

ha*ha-&?abta buwéaq. A deer is long eared.
luiuSabta qata-takk¥ags.! My younger brother is wide

eared.

-adi2 neck

IThe g¥ of ;«uqu wide is hardened to § just as g becomes § as
mentioned in 10.9.

In Nitinaht, humans are not said to have big or long ears, Instead
human ears are described as being wide.

. k]
2The independent word for neck is &ikar?bc.
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éu'é7a'qiggi (4ce) hair worn in a pony tail

-(?)ags(wW)E (at the) mouth (-{?)agsaw is the momentaneous
form 8.1, 10.3)

wa*ya=?aq (18.12) mouth open, any opening, Whyae
AiX%aqst has lipstick on
iiiggsawi puts lipstick on

-aqst foot (causes reduplication 9.3)

7a7aiaqs%a q¥o-?saq. A man 1s two-footed.

-aqs8* eye (causes reduplication 9.3)
Reie°yiéaq§1 (17cc) black eye

-(g)a?d(u)k¥ hand (causes reduplication 9.3 and lengthening
of the root vowel)

ha*ha*&u pqa?dk™ub3 middle finger

¥a¥a-&ta?dk” Fifty

-(?)}i%t nose, poitnt (causes hardening 3.2c, 10.9 )

2i¥%?idt red nose, red pointed tip
had¥iyakittab arrow head

21.1a In general, these suffixes are like those learned in counting
certain kinds of objects presented in Lessons Five and Nine.
It should be noted that many suffixes denoting body parts

3-u(*)p- along the length of; -ub is a variant of -ib (8.5, 15.7).



e
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&i-&i-spardqsta tatpana?daq. ?a%arasibaqsta su-suyaqi+kag.

L8T
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have extended meanings. For example, -(?)i}t designates
not only nose but alsg bill, beak, tip, or point; -adt
refers not only to Cika*?bc meck but also the upper chest
close to the neck.

There are several hundred suffixes of this sort which
Nitinaht speakers employ to render every day statements
more precise in matters of shape and location than the
typical and nontechnical English sentence. For example,
there are three suffixes whose range of meaning in whole
or in part corresponds to the English word leg:

hihitagst foot including shank (foot
and leg up to knee)

hihitakspud ingseam, inside of leg from
groin to bottom of heel

histacu'p outgeam, outside of leg from
waistline to bottom of heel

fonsider the picture of the heron on page 185. An

English speaker may wonder why -akspul is used rather than
-acu*p. (ha*ha*¢aqst would mean Long-foot(ed).) Because
it is possible to see between the legs in the picture, the
Nitinaht speaker says hatha*lakspu}. Were the picture an
absolute profile so that only one leg showed, ha-&acu-p
would be said instead. (Note that both -aqst and -aksput
require reduplication of the root while -acu'p causes
lengthening of the root vowel.)

Whether the speaker elects to use a suffix or an independent
word depends on several factors, the principal ¢f which is

the focus of his attention. When saying ?a*i?ta k"ak“a-tqalib
auck¥%i+?d%aq 4 raven has two feet, the speaker is stressing
feet more than when he says, ?a®a’agsta Au+k“3i-?d?aq 4

raven 1s two-footed.

With the help of the footnoted glosses, read the following
brief descriptions of several birds noting the use of
somatic and shape suffixes.
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Au-k¥¥i-?d%a ti-. 7?i*¥?a ?i¥ tupka*bi. hulSitta®
auck"3i+?d?aq ?i% bibitqstawi-tEia.5 q“aq¥eyi?dab ti¢: qu'lui“,

queluk¥, queluk”, queluk®.

“hulq Zwmp, -?itt nose, point a hardening suffix. (Reread 10.9.)

51t hops on the grownd.

€7t sounds like (q“a*y resemble, -id make sound a hardening suffix
3.2¢.)
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wik?a ?i*% &a*da*?d?aq. tupka*bia. wik?a ?ade*?? hulSitt
%a+da-7d?aq. cikci*ka.8 qYaq eri?da ti- ka*?, ﬁa°7, ka*?,
h ]
ka*?,

7This word introduces subordinate clauses and means approximately
as, that, because. In this sentence the English translation
would omit it.

81t waddles (when going on tne ground).
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ha-&?itta Serisaq. ha-lad¥a *a?u-. harha-aksputa. wi+}7a®
susa*!0 Se*lsaq, ?a*di?da¥eyik!! tubuq“a+.12 q”aq“§§i7da tie:
?u-lq, %u+lq, ?u+dq, u-i.

31t dees not.

10gwim

Wput rather, instead plus -eyik, a hardening suffix designating a
typical and habitually performed act. See 21.2.

12pades




?a?a'iiﬁialg tiv, ciici%aqabialu SaSa-¥iykaq. susa-?eyik
-t ot ot - 15
7is %apscieylk.

ca'pi'?da16 tie. ha*?itfa. susa*?eyik. tap¥Cheyik ca°pi?daq
yug“a*. q%aqeyi?da  ti*: haq, haq, haq, haq.

~ 17 - = » - ? .
da-Xat&a'’ tiv. susa*?eyik da-¥atlaq wi*J?a tap¥Tix.
q”aq¥evi?da ti-: ha-q, ha-q, ha-q, ha-q.

arasta'® ti-. tupka*ba. havha-lakspuda. yug¥a+?a ha-c?itt
aarastaq. *ihiXgsta. =iXaqsta ratu-.

Xiwuesal? tie, susar?eyik Xipursaq. tap¥¥eyik yuq“a-.

q"ine=?a?20 ti*. susa*?eyik wi*j?a tapS&ix q"ine-?aq.

q“aq¥eyi?da ti*:  g“ina-, q“ina*, q“ina*, q"ina-.

13¢afa~Xiv(a)k common loon
l4cidcit spotted
15'?:ap§ dive
18caspid common merganser
174 Fatl 412
da-Xat(a)C mallard
183xaras¢ black oyster catcher
193ipuss cormorant

20g¥ini* sea gull
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t k] . . " wt -
tabusk"a?l tis. huk¥ata-?eyik?2 ?i¥ tap¥Cieyik yuq“a:.

na*nsaf?3 ya+. hukata*?eyik. q¥aq¥eyi?da tic: sic si-

ﬁa la la 1a.

21.2

The suffix -eyik typiecally and habitually performed act
follows the mood-person endings (1.2, 1.10). After -s
and -?as it has the form -iyik; following -id, it is
simply -ik; and after -7a with which it combines, the
form is -eyik. Note the paradigm below:

hasce*?iysiyik I usually come.
hasce*?iyasiyik You usually come.
hasce*?iyeyik He/she/it usually comes.
hasce*?iyidik We usually come.

Vocabulary Comment

21.3

21.4

buwal deer derives from bu burn plus (?)a*& groin, crotch.
A deer is so named because of its singed appearance at the
crotch due to the different colour of hair there. (In the
Myth Age, Deer (in human form) got burned there when
stealing fire.)

su*suyaqi*vk spider is based on su*yaq web, net. The
suffix -i*~ is an attenuation of -3i*?® make. (Compare
?2u'kYi*% make.) The last suffix -}k means tendency to;
while the initial Su*- is iterative reduplication required

21%abusk¥ belted kingfisher

22huku-

fly

23The word for robin is also pronounced na*hsSac.
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by -(5)i*(4). Thus, su*suyaqi*yk means tendency to make
nets, i.e., spider.

(Identical in formation to su*suyaqi-Vk is qa*qawaSi*yk
thrush. The root is qawa(y) salmonberry. The song of the
thrush is first heard in Nitinaht territory (and throughout
the Pacific Northwest coast) about the time that salmon-
berries ripen. The local English name for this thrush is
salmonberry bird.)

21.5 tatpawad ant is a plural reduplication of tapawad one who
has a belt on, composed of tap- gird, cinch plus -awad
middle. An ant ig a little creature wearing belts. (The
word for belt is tapawadlb )

21.6 The riot tap~ is also the basis of the word for kingisher,
tabu which means literally having a band/belt. This
name refers to the kingfisher's broad breast bands.

21.7 Aarasé black oyster catcher is based on the root Aa stick-
like object standing up. (Compare the word for post
Aa%a*s in 1.5.) The ending -SC bottom appendage requires
reduplication. Thus, the Nitinaht designate black oyster
catcher as has posts for legs.

Cultural Comment

Boys at Clo-ococse used to chase fledgling sawbills (specifically
Mergus merganser ameriecanus) in a cance. These young birds would
skim along the surface so fast they appeared to be running on the
water. The boys had to take care to keep them away from shore
because these fledglings could hide themselves very well. After
about two hours, the birds would tire, and the boys would catch
them. Once caught, the boys made pets of them. The fledgling
sawbill made an excellent pet.

The adult male head feathers of this same type of sawbill were
used to make a special hat which was presented to a bey once he
had learned how to make a bow, bu*sti*t, and arrows and had
brought home a small animal he had shot with them. Such a boy
would be about nine or ten years old.
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The wing tip feathers from the adult sawbill were used for fletching
on the had&iﬁk.

A foot, 7ina%c, from the sawbill was used as a toy. It was carefully
cut off at the knee so that from three to four inches of tendon
extended beyond where the 7ina?c had been cut off. Children would
play with these feet by pulling on the tendons to make them flex. 2
With each tug on the tendon, the youngster was supposed to say i
?ina?c, ?ina’c, i.e., foot, foot. (7ina’c is the word for the foot
of all birds.)

Exercises

I. ditidaq¥ii ¥*u?k¥iA:

a. ?a%adagsti- Zufuwa¥staq.2“

b. ?a%adaqgstik.

c. 7Pa%adagsti® su'suyaqi'?%aq.
. Y %
d. 7a%adaqsti- tatawa®daq.
II. The following words are the Nitinaht names for the fingers
beginning with the thumb. Below each word write the literal,
piece by piece, translation of the name. An example follows:
ba*ba*?bca?dk"ub thumb
reduplication-older sister-unidentified-hand-body suffix (15.7) i
ba* ba*?bi*gs c a?dk™ ub i

i”upiﬁk index finger s

24g5ae 20cc, page 182.
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ha*ha*&upqa?dk¥ub middle finger

wikk¥aqt  ring jinger

yuyu*k¥ca?dk¥ub little finger

III. Provide the suffix most readily associated with the following
body part terms and indicate by R, L, or H, if the suffix
requires reduplication, lengthening, or hardening:

qali?
did
k¥ak"a-tqalib
Biji’
ika*?bc
1IV. Provide the independent word most readily associated with

the following suffixzes:

-add

-(q)a?d(u)k"

-(?Mags(Wi

-(?)itt

-aksput
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-agst

v. ditidaq¥ii ¥“uPk"ix:

a. ?u-ya¥¢uk¥s?5 ?ax huk™tusp ?u”ud tubuq“a-.

b. 7urya¥uk¥s bushuk"tu'p ?u?ul fapsa-.26

c. barqi?daXe-?idi- na-hsSa-?aq.

d. war*scu*wti*2? huk¥tusp ci-kci-k,

e. tapstheyik da-¥atlaq.

£. *iki¥%qsta* Aarasdaq.

YI. Students are to collect pictures of a cormorant, sea gull,
black oyster catcher, loon, common merganser (big sawbill),
mallard, and kingfisher. These may be cut out of magazines
such as Wildlife of British Columbia, xeroxed from a bird
book, or drawn by the student himself. Each picture is
then pasted onto a larger sheet of paper upon which the
appropriate desecriptions selected from the readings above L
are neatly printed in Nitinaht. Some students may wish to
include a heron, crow, raven, and robin, adding appropriate
descriptions from the Pattern Drill. Those so inclined
could also add a cover page upon which they should print
huk“tu*p (class of things that fly).

In the descriptions be sure to indicate whether or not each i
bird dives, swims, or wades. Note its typical cry as
rendered in Nitinaht and whatever ocutstanding anatomical
features it may have such as long legs, a very long beak, etc.

257211 me.

w . w
26plternatively, one could say, 7U'§axwuius bu*yisa-?daX tapsaSk i
hukYtu*p. =

27pAs in many, many languages throughout the world, the concept of
which in Nitinaht is based on the root for where.




caqi‘c 7is ?ax

The student is now able to read the Following hu<?evyaba+l (ldee)

with the aid of the voeabulary that jfollows.

1. wi-kibi-kibtuw auk“3a?, wi-y hide*yp ausibt, 7atq”iy
?a-yeypSaqa®A¥. 2. hapurk¥iduk"Auw ?u-yuq” kipu-s, 3. cuba‘k
tapac Ausibt. 4. ?a?a‘ta?iuw q*i?u-kYatkuwis ?a-yabk. 5.
wiwkiéqgaba*?btuw qi-Tik.

6. yuwa?h wa-yaqstidr Aipu-s ?awarSciy?apq“iy. 7. wa-?x
nsuk¥ixZi? Ei+ta*?ape-¥tibacki*k." 8. hidi-ksaiuw ruk“%a?
éi'ta'7aﬁe§iib hida<&a yu'ya7iaq. 9. "¥itas?i-du-?b Ca*fatp
da¥i-wh, yuwa-hika da-¥i*ta?» hitawise'ykq“iy."”

10. k“ulata?iuw auk“Ea? gq¥isit we-?tg¥iy. 11.!1 tfaffiusa?iuw

éi‘ta'7aﬁe'§ii7baq, Eitivadtidta?s auk“¥a?. 12. ?udu-iuw ?a¥ci?

hulq“uwadSidt.

7a?a-t ask (him)

-?ap would

?apawad middle of something
-(?)aq the (a hardening suffix)
?at even though, even if

1The alternative rendit%on’of lineéll {which %s also the one recorded)
is tafirxSiiauw Ci-ta-?ape-y¥i®baq Citus, CitiwadSiZta?i.



?awa-Sciy?aq

-3

-udu-?
-?ukY(a)t-
Puryuq”
-%aq

-§i3t/?i%t

-a?a

-awis-

~asi-?/as?i--

-at/a’t-

~
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would play a trick on (from
7awa~Sciy toy from ?a”a-wqiy
play and the hardening suffix
-ciy thing For play)
that is
catching many (reduplication of
?aye-yp catch many from 7ayi-q

3 e o
many and -evp Find, catch)
catches many (from ?avi-q many
and "u-bi-k one who gets what he
goes ajter, successful huntar)
variant of -a%i
reason
means
to, towards
many people
tip, point of anything (including

the nose); the part of face from
tip of nose to hairline

suffix indicating a masculine name

opposite of -71is which marks a
feminine name

change of condition or state (It
is a hardening suffix.)

come up from under water, surface
{vb), break to surface; opposite
of -at/a%t-

submerged, under water; opposite
of -a-c-

go straight dovn into water;
opposite of -awis-

[
(R




-a-7?- abbreviated form of -a*?p
-a=?p/-(d)u-?p/-p causative
-a~c¢ on the surface of water;

opposite of -asi-?/asi?--
-avk- possessive suffix

-b(i-)k suffix form of ?u*bi-k one who
gets what he goes ajter, successful
Aunter; caqtcher of. This is a
lengthening suffix.

-bt see

cuba* full

-C go in order to

Caq . push,

ca~ < hardened and lengthened form of
£aq

~Cix inceptive

-

capac canoce

3. 3. , .

cit{ap)-/ci-t flat, vertical object, e.g., a
board standing on its side.

&i-ta-?ape-y3ib family crest board

Eiti- form of éit(ap) with following

epenthetic i-vowel

das(uk") strong
da-Ci-% watch
-du-b ‘ an imperative form of the

causative suffix.

—eﬁp find, catch (a softening suffix)



hapu-k*iduk"

hid(a)/hit(a)

hida~cx

hide*yp

hulq“u-
-3?
-i?t
-ib
-ibt
-iéqab
-1ka
-irk
-ivks

-i'w

ruk“S(i-d)

ausibt
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meet someone (from hapu- hit
target and -k“iduk"™ come together,
Face each other)

general locative
go out onto body of water, go out

to sea (from hit{a) plus a*&A (go)
out to sea, seaward from beach.)

get, catch what you are after
(from hit{a) plus -eyD)

lump, bump

imperative singular

to him

thing

past (one is certain about) (cf. -is)

pay attention to someone (a suffix
causing reduplication)

second person singular imperative
momentaneous
bring it

have something happen {contrast
causative, 8.2, 14.2)

third person marker

be persuaded, be influenced, go
along with

see -373

raven

herring



iipu-s
P
qi-

q“i?u-k¥at

g“i(si%)

_cl."'r iy

suk“ix
suk¥ix
talir¥ia
tala-
-us

- LW

war

wa*yaqsti

wik

wiwk
. 2

wi-y

wi-ki
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cormorant
see -a*?p
long time

how it happened (that} (from
gq"isit and ?u-k"at)

get to be like that, to do it

when, at the time (a third person

conditional suffix)

have a hold of

get it (imperative)
suddenly

suddenly

come out of water, emerge

they say, it is said (a common
suffix in stories)

say

(9e) thought (from wa* plus
-yaqst)

no, not
reduplication of wik
never happens

lengthened form of wik plus
epenthetic i-vowel

suffix form of ?apawad

while being
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yuwa?x and then
yuy morning
-Yagst i inside body/mind




Appendix A

Declarative Future inceptive Habitual Possessive
i.2, 1.10 14.5b 21.2 p. 163, 19.2-3
I -5 -(Me*?iss -sivik ~ark/-k"-(Maq-s
you -(?)as ~-(?)e*?sas -(Masiyik ~a*k/-k"- -itk
he/she/it -(Ma -(Me*7sa -(Myeyik -a*k/-k"-(?aq
we -id -{?)e*?sid -idik -a*k/-k"-(?)aq-ad
you (plural) -(?)asu -(?)e*?sasu -(Masuwigik -ark/-k¥- -i*ksu
Inferential Informational Confirmational Emphatic Conditional
17.9%a 2.3 2.3 14.8 . 16.4
I -X-is-i§ -iks -aks -q"?as -q"u*s
you ~X-ik-i% -ik -ak -Xsuk" -q*u* suk"
he/she/it -Xx  -i¥ ~ir . -ar ~q“?a -q¥iy
we -X-id-i% -ikid -akid -q"?ad -q"iyid
you(plural) -X-isuwiZ-i¥ ~iksu -aksu -Xsu -q*ursuw (id)

%02
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INDEX TO GRAMMATICAL TERMS

Allomorph
Anaphoric root
Affricate

Assimilation
regressive

Back counting
Causative

Collective
Derivational suffixes
Durative aspect
Epenthesis

Fricative

Gloss

Glottalized

Grade

Hardening suffixes (H)
Inflectional suffixes
L.abial consonants

Labialized consonants

Lengthening suffixes (L)

Lenition

Locative suffix
Metathesis
Momentaneous aspect

Mood
conditional

confirmational
declarative

emphatic

7.4d
2.3, 13.1

iii, 3.2a

6.8¢c
5.16
8.2, 14,2

ccl8

5.14b, 15.2b

8.1, 13.9c, 14.4, 14.5, 17.5
2.9

iii, 2.2

6.2, footnote 1

iii, 3.1
9.2
3.2c, 10.9

5.14b footnote 5, 15.2a
iii, 5.14b footnote 6

iii, 5.14b footnote 6, 6.8b
6.8a, 7.3b, 13.2, 13.5b

See under Softening

7.4

13.4

8.1, 10.3

16.4

2.3

1.2, 1.10
14.8




inferential
informational
interrogative
imperative
Perfective aspect
Reduplication
Root
Softening (Lenition)
Stem

Stop
voiced

voiceless

Syncope

Tense
future

past

Word order

- 17.9a
2.3
1.2, 2.3
5.4, 8.2, 14.1
2.10
9.3
2.3 footnote 1
17.6
5.14b footnote 5

iii, 3.2b

iii, 3.2a

4.5, 10.2, 12.4, 13.9b,

16.3, 18.4b

12.2, 14.5
11.2

10.6, 14 exercise V
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Appendix B

ha*17a
Lahal (bone game)

LAHAL EQUIPMENT

ha+1%a-2k gambling instrument (the pair of bones)

baira¥ad tied middie {the bone with a line
around its middile)

iaqiaﬁad untied middle (the bone without a
line around its middle)

?apXsa’dieyk the spare stick, also
called the kick stick

aurtidu: thunder inside (drum)

%ubquiﬁk stick used for keeping
time

ubq“als board beaten on to

keep time

-awad middie

bak- tie
iaqi- untie

iubuqa' keep time by

beating stick 3




TO BEGIN TO PLAY
1. la*widuk“sa®p lawisa®tXaq.
xalkte yap.

2. ?ulafsa?a.

3. kad?arid da®i-dkv.

4. xa¥te-ya?bi kaceykaq.

5. 7abapi'pita'?bai ya* ?yqapaq
kace*vk.

6. ?uda-k¥3Saga?* kupa-.

7. su-kYiduk“3a.

8. ?uXa?r #i%us?ak suk¥ix
yaq¥sa?dtaq kace-yk.

9.  dus?iki, ha-?1%ak"iAx.
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Gather together one 'racial"
group.

Divide into separate groups.
The pot now. (Visiting team

places bets in pot first. The
home team matches the amount.)

You folks kneel facing each
other,

The tally sticks are divided.

Put in the middle of the floor
the spare tally stick.

Both sides chose the pointer
(i.e., the one who guesses).

The pointers determine which
side begins (and gets the spare
tally stick).

The one being missed takes
hold of the tally stick in
the middle.

Start singing, start the game.



HOW TO POINT

Sapk“Six

ZabacaXtaclx

fapEtir

}it¥in
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encirele, hung,
crook finger
pointing to your
left

pointing to your
right

dive

pointing to the
middle (i.e., down)
{(pointing to the
right or the left
gets only one)

spread legs

point to the ends
{index finger and
thumb are spread,
L-shape)
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METHOD OF GUESSING

L-shaped hand guesses.

Point downward guesses.

Point to left wins, to right
misses,

Point to right wins, to left
misses.

[ Point to right or left gets

Efj only one.

For every pair missed, a tally stick is given.

When only one pair remains, you only point left or right. There

is no L-shape or pointing down.

If a team is nearly out of tally sticks, the members may try to
match the opponents by holding the bones, one in each hand, arms
extended. The other team does the same. (No sleight of hand is
possible now because the hands are still.) If the team nearly out

of kaceﬁk matches, it wins. If not, it loses.



USEFUL PHRASES FOR LAHAL

hit?a*?p win
hit?a-?pas you win
hit?i-2 lose “
hit?i-as you lose
haﬁO'?as got you!
+i%0+?as nissed you!
ia%a?qﬁ someone who has the ability to get lots of
sticks all the time.
- Sqi ability to
wi%a?qi opposite of ia%a?qA b
3i%ik good shot (and in the case of lahal, good é
guess) . .
witaSk opposite of AiSik

ha*1%a*?q* good lahal plaver
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THREE LAHAI. SONGS USED BY NITINAHT PLAYERS

Lahal songs are sung with the aim of distracting the opponents.
Some are the private property of particular people; others such

as the three presented here are in public domain.

Many lahal

songs used by the Nitinaht are sung with Nootka words rather than
Nitinaht because, the Nitinaht say, it is easiler to sing in

Nootka. !

I. ha*la”a*si8 wa-waxdi*

warsce*ya?bxi* wo'C Aa?u*

wi*kiyu*sib3i* wa-.
3.
IT. ha-&abalapi+ Ciba‘t

ITII. hi*he* &ibilibe-yi ya-

-batap
Zibidibi-
tiba-t
ha+*1%a-
hi‘he-
warwaxdi-

=
o]
ok

The first two songs are examples of this practice.

I'm a gambling river otter.

Now which way did you
point, you folks?

Just as I thought he would!
A long mat is flapping.

There 18 q mouse.

in the air
mouse, rat

a kind of lictib
gambling

a nonce word

reduplicated form of
wa*xdi* river otter

{This particular re-
duplication is just for
the rhythm of the music.)

you folks

lyhatever the reason may be for electing to sing a particular genre
of songs in a foreign language, it is a common practice throughout

the region.

Among Salish peoples, "birds" in Saanich almost always

sing in Cowichan, sometimes in Clallam, but seldom in Saanich.
The Twana also prefer to sing many songs in Lushootseed rather than

in their own language.



Appendix C

ANSWERS TO EXERCISES

o

Lesson 6, Exercise I, page 50:

')

qat?a habw@(aq) .

b. ?i+X%a ya* puk“?o'?aq.

c. wik?a ?i-X puk"?0-7aq.

d. ha-<a* ti- had¥iyk.
e. wik?a ?inu-x" xu-k“Ei-(?)d(aq).

£, gat?a %idiéﬁb(aq).

g. ha-la ya* ia-i“u?ih(aq).

h. ha+&?a kapeyk.

Lesson 8, Exercise I, page 67:

a. wa'sis ?akipe-V?® hadtiyk. (or) wa°si* ?ax?aq had}ijka?bad¥.

b. hitalo*?a hadtiyakslaq.

c. wa'si* had¥iyaksiaq.

d. hitalo:?a had}ijakslaq Aa%i-gsaq. 5
e. 7?usta*su*?b haddiyakslaq ti*bi?laq. .

f. wa'si- k"i-qa‘biaq.

lForms within parentheses are optional. 1
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hitXsa?d¥a ba*kidk“3aq.
wa*si* ba-kidk"Saq.

hidi+? k"i-qa‘btaq ?u‘yuq"” Joe Doe, yuwa?? ?ustarsu:?bx
ba-kidk"Saq ti-bi?lagq.

Pustipita?b gaka¢ ?i?i-X ictib (a?badX).
ust?i*ta?b Aau-k"$i-?daq.

?ust?i-ta*?b lawupe 'yt kaceyk, yuwa?h hide+?3 ?axipe-Vvi
kaceyk ?u*yuq” Mary Smith.

baqqi(-) ya*.

Xa¥i*qsa yar.

?ustisada‘*?b éa'qa-7d7aq.

hi+di-? Zawupe*V¥ kapelk ?usyuq” Betty Smith, yuwa®i ?ust?i-ta-?ba
CawupeJ* xapeyk.

?alqi(*) su* k"i-qa‘baq.

?uX“?a Joe Doe su* k"i+ga-blaq.
?adipe*y¥i+ kaceyk hitatu kaceyakslaq.
?alqi(*) su* qa”awlaq.

wik?it¥a. “usti?¥a.

?usta*su-?b ga?awaq ti-bi?laq.

baqai* ?usti?s.

baqqi- 7usta’s.

?alqi* ?usti?d.



Lesson 9, Exercise I, page 75:

a.

suk”ix ?aripe73 harha-& haddijk.
(or)
suk"iX ?axipe*y* ha-a?bad¥ haddijk.
?i-%%a Auck"¥i-d.
suk”i* burpe'¥* hathar& kaceyk ?i¥ %aripe¥d ni-hi-e.

(ox)
suk"ik bu*pe'y? ha-Za?bad¥ kaceyk ?i¥ ?aripe‘y3d ni+&a’bad¥.

qakadqabta ?i%i-% 2a‘qa*?d 7usti’s.
(or)
Pusti?sa qakalqabd ?i*¥a?bad¥% &a‘qa-’d.

Eawupeyta ha*C hadtiyk ?usta’s.

ti¥pa-da ?i?i'% %ictib Pustid.

?ak?a gata?badX habu't “usta’s.

suk¥i} ?i-¥?aq %ickib.

yuq“ e yug¥i? ?inu*x" *icti®baq suk"ii.
ho?cerya*?b ?i*X?aq %icib.

Zu+, ?adi-yuq“a?xik su+ Fictib.

?ust?i*ta*?b ?axipe‘yE haha*e hadidivk.
?usta*su?b bu-pe*yd ni-hi-¢ haddivk ti-bi?laq.

?ustipita*?b bu* ga”awc(a?badX).
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Lesson 10, Exercise I, page 85:

a. hatavalkgsa. A paddle is in it.

b, ¢&i+daXtpado-?a. Low-tide food is in it.

c. kaceVkalo*?a. A tally stick is in it.

d. ha%ubgsa. Food is in it.

e. k"i*qa*biXsa?dia. A whale harpoon head is in it.
£. bixilqalo+?a. Charcoal is in it.

g. hadiiﬁkaéo'?a. An arrow is in it.

Lesson 12, Exercise II, page 102:

a. What was it (the weather) like?
b. Was it cold yesterday?

¢. Will it rain tomorrow?

d. What will it be 1liké on Saturday?

e. Was it windy yesterday?

Lesson 12, Exercise III, page 103:

a. wi*qsitkxa-* 7a'bayiaq.

b. Eawa-Zi-ick¥is*a ?a-bayhaq.

c. Kk¥isarkar ?a+bayaaq.

d. %u-?u-q¥urk"ubta qakalli-Fck¥ 7uy.

e. 7u-?urq¥urki‘ra ?a‘bayraq isSa- k.
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£. barqi?da¥i-ri* ?a-bayhaq hisfa-’k.
g. bata*}ibta‘ ?a‘bay 7uy XisCar7k.

h. wikibta Rupa*t(uws) ?a-bay ?uy risSa*?k.

Lesson 13, Exercise II, page 1ll:

a. Are you hungry?

b. He/she is not going to the restaurant.
c. He/she is going to the pub.

d. Do you need to read tonight?

e. He/she is hungry.

f. What do you need to read?

g. We are hungry.

h. Are you thirsty?

i. He/she is not hungry. He/she is thirsty.
j. 1Is he/she going to the restaurant?

k. What do you need to buy?

1. Do you need to read?

m. I am not going to the library.

Lesson 14, Exercise III, page 124:

a. ha?uk¥s. wiwkigaba*?bs.

b. bata*#a xa¥ ?uy xisSa-?k.
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c. usti?da iaii’qsaq.

d. XaXad?a¥s hak“u?X¥.

e. dafa‘}sibak X"u-X"taksx.

£, kMi-y3i?.

g. Purca’kakid da‘y?u-wsaq ?at¥iyiaq.

h. wikak da?u-k".

Lesson 14, Exercise IV, page 124:

a. I use my eyes to see.

b. I use my mouth to eat.

c. I also use my mouth to talk.

d. I use my hands to work.

e. 1 use my ears to hear.

f. I use my feet to stand.

g. I use a thumb to measure cosmetics baskets.

h. T use a span and a hand to measure packbaskets.

i. T use a span and a hand to measure the middle (width) of a
canoe.

Lesson 14, Exercise V, page 125;

-~ - en?
c. ci+qcisgs Aa?us ?uXawa*} hit?agsi®tags.

d. babu-yaks 7u-¥awa'® k“uk"uduk”s?i-?tags.
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- . . ?
e. da®a's ?u-Xawa'® pip?i-?tags.

£. *i-?aks ?u-Xava‘t k"ak“a-qalibi?fags.

Lesson 15, Exercise I, page 133: e
3. tuX“upt¥ti?da ha+&a*?u®baq.

£
5. XataptXti?da qa°%a*?u’baq. f
7. Aatapt¥ti?da *a-ha*k“atadi’baq yuq“a-. &
9. a-k"it¥ti%da *uedupi-Zaq. I

Lesson 15, Exercise II, page 133:

a. ?uX¥ti?da X“ubpat kaceykaq.
b. ?uX¥ti?da ¥“ubpat hadtiYkaq yug“a:. -

c. 7uX“ti?da ratapt Aapevkaq.

d. yuq¥a*?a ?uXtid xatapt dupiyadaq.
e. ?uX"ti?da supiyat qa”awlaq.

£, Pu¥¥ti®da *ugck¥i ?i% Au-dupi-c 2a-k¥it kYi*qa*btaq. yuq-a‘?a
uktid ?i8ili-Jp ?i¥ di-?dik¥a-?dib k“i+qa*braq. F“I
by

]
Lesson 16, Exercise I, page 141: HL

a. qat?a xatapati-laq ?adksi?.
k
b. 40?ka X“ubpati-daq *araqa¥sib.

c. wik?a %alaqd(uws) q“i}qapati-2aq AakaqaXsib. %aSatk¥a.
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i

wik?a ?at(uws) qagapati+laq 2aqgabs.
wik?a ?at(uws) Sibilqapati-Zaq Zagabs.
?at?a sabaxtqapati-aq agabs.

Zalagia tu-X“upati-laq Aadaqa¥sib.
wik?a. gat?a *atapati-&aq ?adksi?.
2uX¥ti?da ¥“ubpat ha‘wakslaq.

hi*?, ha*2?a saba¥tqaptaq.

yug¥a*?a ?uXtid X“ubpat bixilagslaq.

?ax?a ya* Zo'yu-ds.

Lesson 17, Exercise I, page 150:

?i-%i?tq"iy *adaqa¥sib Sibilqapat¥i¥.

3aSatk¥i?tq¥iy Aahaga¥sib q“ikqapat¥i¥.

?i-%q"iy kakaqa¥sib Sibilqapati-c¥if.
falaqiq”iy hataqa¥Xsib tu-X“upati-c¥ig.
Zalaqti?tq"iy hakaga¥sib tu-¥“upat¥if.

Yu”akq"iy hataqa¥Xsib ¥“ubpati-c¥i%.

1aSatk¥qiy karaqa¥sib qidqapatisc®i%.

uPaktq“iy *ataga¥sib ¥“ubpat%il.

Lesson 18, Exercise II, page 162:

a.

?usca?kid pa-Ti+da? ?u’a‘tXa’s qaway.

224
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b. ?u-ca’kid qala‘yit ?u”a-tXa®s &¢i-daXtp.

c. ?u-ca?kid warya*?aq bala-wsa’s.

d. Purca’kid gala*yit ?u’a-tXa’s wa*?dit.

Lesson 21, Exercise I, page 195:

L -
a. bu*butagsta CutuwaXsiaq.

b. ?a”akagsts. (or) ?axi?ts k“ak“a-tgalib.

- Ty . o
c. ?a’akrasibagsta su-suyaqi+vkaq.

d. &i+%i-¥pa‘iqsta tatpala?daq.

Lesson 21, Exercise II, page 195:

i”upi&k index finger

ppint - epenthetic vowel - tendency to

kK"up i vk

ha*ha*éupga?dk“ub  middle finger

reduplication ~ long -~ along length of -~ hand ~ body
ha* ha*C u(*)p qa?dk” ub 2

wikk"aqt ring finger

no/not - call :

wik kYag¥

yuyu+k¥ca?dk"ub little finger

reduplication - younger sister - unidentified - hand - body

yu YU.f(u ags C a?dk¥ ub ]
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Lesson 21, Exercise III, page 196:

-aqrsd eye (R)
-{M1i3t nose (H)
-aqst foot (R)
-(Mabt ear (R, H)
-ad¥ neck

Lesson 21, Exercise IV, page 196:

¢ik"a*?be
kMuk"uduk¥si?
hit?aqs?®

di
hihitakspu®

k¥ak"a*tqalib

Lesson 21, Exercise V, page 197:

a. tubug"a*?eyik Se+lsaq ?i3 Aahraséaq.

b. tap¥leyik SaSa‘Xiykaq ?i¥ ca‘pi?daq. yuq¥a*7a tapSTix
hipursaq ?i¥ tabu-kVaq.

c. q“ag”eyi?da ti* na*fsSa*?aq: si* si* ka la la la.
d. civkci‘ka éa'qa'?d?aq.

. H - . - 13
e. wi'y?a tapsScix da*Xatcaq.

£. hi-?, *ikiXqsta raraslaq.












